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INTENT

School Vision

AFive Acre Wood School is a stimulating and s
together to nurture and maximise the potential of each and every individual and celebrate their
achievements. Firm foundations and strong partnerships provide the platform for dynamic,
chall enging and personalised | earning pathways

1. Aims

Our curricular aims are best summarised in the following series of diagrams, which share our
vision of the universal body of knowledge, skills and understanding that pupils leaving Five Acre
Wood will have acquired and, bearing these principles in mind, the type of curriculum which they
will need to be offered.
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Independent
Thinking & Learning

Have secured
independent thinking
and learning skills that
can be transferred to
adult life (and possibly
employment)

Communication

Be able to
communicate with a
wide range of people

Control & Influence

Have increasing
control and influence
over their own lives

o
«cg@

Enjoy Learning

Enjoy learning in the
school environment
and beyond

Key Skills

Have reached
appropriate levels of
functioning in their key
skills

Qualifications

Have college
standards/ SSPI
requirements/ a range
of nationally
recognised
qualifications

Confidence

Feel confident and self
assured

Creative & Adaptable

Be creative and able
to manage change

Relationships

Be able to forge
positive relationships
with other young
people and adults

Healthy

Be aware of the
importance of a
healthy lifestyle and
choice, and their own
medical needs

2V

S
Values

Support the values of
the school and the
wider community

Respect

Respect other
cultures, religions and
genders

O

{ A

Proud

Be proud of their
achievements

Manage Transition

Feel supported by all
partners in making the
transition to the next
stage of their lives
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Multi -Agency
Approach

Adopt a multi-agency
approach to learning
and value the
contribution of all
partners

M
High Quality

Focus on high quality
learning and teaching

ng These

High Expectations &
Belief

Have high
expectations and a
positive belief that all
things are possible

Needs

@

Learning
Environments

Create engaging,
challenging,
motivating, rewarding
and fun learning
environments

FIVE ACRE WOOD SCHOOL

Growing and Learning Together

Personalised

Focus on meeting the
individual needs of
pupils through a
personalised
approach

Xl
e

Research
& Innovation

Encourage creative
thinking, research and
innovation to find the
best ways of helping
pupils to learn

Resources

Manage resources
effectively and
efficiently

Highly Skilled Staff

Develop highly skilled
staff with a range of
expertise and
experience

Safe And Caring

Provide a safe, caring
and welcoming
learning environment

off

Enrich

Enrich the curriculum
through out of hours
activities and
residential
experiences

Relationships

Develop a good
working relationship
with parents, carers

and families

Community Support

Gain the support and
involvement of the
local community

School To School
Support

Provide support to
Schools both locally
and Nationally

Embrace Change

Respond positively to
changei 6 goi ng
the gapé
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It would now be useful to outline the basis upon which these aims have been derived.

2. Rationale And Curriculum Philosophy

A range of influential documents, reports, concepts and research findings have shaped our
thinking around how we can best meet the varying needs of our pupils.

OCurriculum Freedomb

The core commitment to personalising learning for all of our pupils, so as to ensure that their very
individual needs are met in the most effective and enjoyable way, acts asthe 6 dr i ver 6 f
curriculum approach,sincei Educati onés starting point sboaul d
them, their needs, t hebirr Masgpiirea tAit kn sn saomd ¢Caa |l sd¢
England, September 2013).

The 6Every Child Mattersd Agenda demands that t
process (ECM, 2004), and this document has that instruction as its foundation stone.

Close scrutiny of the rhetoric within National Strategies, Initiatives and Guidelines, juxtaposed
with the new National Curriculum (Department For Education, 2014) reveals not only a general
relaxation in the prescriptions (Lacey, 2011), but also the fact that as a school we now have full
licence to focus on the distinct needs of our pupils, rather than being constrained by an insistence
to strictly follow the restrictive O60termsé of

Indeed, the QCA (2009) completely liberates schools, granting us the power to design a

curriculum which is suitable for our specific pupils, when stating that i st af f shoul

knowl edge, skills and understanding in waVhs t he
viewpoint is mirrored by Marvin (1998), who maintains that the curriculumisit he mai n v
through which the match of | earning experience

In elaborating further upon how this can be achieved, the QCA (2009) and the common
requirements contained within successive National Curriculum Orders, are at pains to clarify the
flexibility which schools have to select materials from earlier key stage programmes of study,

taught in age-appropriate ways, where necessary, inordertoienabl e i ndi vi dual
progress and demonstr at e Howeler thesedommdnts alsp €@fcadde 2 0 (
thatsucho modi fi cati ons & i ngnificdngysieore df meetig theangedsfobpluplils s i
with learning difficulties and consequently schools have been given the professional freedom to
makefideci si ons on which content is most relevan:
t a u gBCAA, 1996).

Building upon this notion of curriculum autonomy, it is apparent that we have permission to be as
creative as we wish, providing the entittementtoaibr oad, bal anced and r
(DfES, 2001) is met or, in current parlance, a fbroad and balancedo ( DF B),@ u2rOrli cul um
is in place. In order to be relevant for an individual with learning difficulties, planning must
therefore start from the basis of, and be wholly appropriate to the needs, interests, aptitudes and
achievements of pupils. Equally, it is acknowledged that the whole curriculum is broader than the
National Curriculum and it he preci se definition of bal ance
those determining pri (B€CAAt 1986 Theofundamentalhrelatioeship n e r
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bet ween these principles and the fact that | eg:
participants in their own learning, rather than simply being present, lends further credence to the
dispensation which we have to sculpt a curriculum which most appropriately meets the

personalised needs of our pupil 6s. | Apupel woh
an entitlement to a curriculum and assessment framework which is fit for purpose and meets their
specific needs. Thereislittte benefi té. i f they are included in
A more common sense approach iIs even evident ir
which concedes in its 2012 wupdate that 1 n Spec
Educatonas f ar as is practicable. 0

The emergence of a new National Curriculum framework (Department for Education, 2013) has
continued to endorse this creative freedom, as
which maintains that:

AA wide range of pupils have special educat
have disabilities. Lessons should be planned to ensure that there are no barriers

to every pupil achieving. In many cases, such planning will mean that these

pupils will be able to study the full National Curriculum. The SEN Code of

Practice includes advice on approaches to identification of need which can

support this. A minority of pupils will need access to specialist equipment and

different approaches. The SEN Code of Practice outlines what needs to be done

for them. o

This stance clearly recognises that some pupils will not be able to study what everyone else does.
Turning this standpoint completely on its head, we take it to mean that it is only in ‘'many cases'
that pupils will be able to study the full National Curriculum: an expectation which is clearly neither
a requirement of, nor appropriate for, pupil 6s
school catering for those described as having profound, severe or complex needs, many of whom
are achieving at levels below the National Curriculum! As Imray (2010) so eloguently expresses,

within our specialist environment Ait 1 s not t
demands of the curriculum; it is the responsibility of those writing the curriculum to ensure that it
is flexible enough and adaptable enough to meettheneeds of each chil d. o

Paying heed to the advice offered by the Department For Education (2013) to cross reference
this position with the SEN Code of Practice recommendations (DFE, 2013) serves to well and
truly cement these views in place:
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SEN Code Of Practice
(August 2014 )

=13

High quality teaching is that which is differentiafed
and young people. Some children and young people need something additional to or different from what is
provided for the majority of child r e n . 0 (Page 15)

fiSpecial educational provision isé.provision that i|s ad
the same age. This means provision that goes beyond the differentiated approaches and learning
arrangements normally provided as part of high quality, personalised teaching.... 0 (Pa®ps b9

fiChildren and young people with learning difficulties will learn at a slower pace than other children and may have

greater difficulty than their peers in acquiring basic literacy or numeracy skills or in understanding concepts, even
with appropriate differentiation....Children and young people who have a learning difficulty need more detailed

di fferentiation andé.a curriculum broken gdown

(Page 63)

The @urekamoments 6 wh i ¢ h fhisdogument) tamedyfthe great emphasis that is placed

on Adetail ed di f @recullenrthatiisabtokeo down iraverd smallasteps”, coupled
withar ecogni tion of the fundament al i mportance of
integrated programmes, are particularly heartening to note: they offer a ringing endorsement to

our core beliefs and their realisation.

Deci si vel y, t hihasalsobeen upbeld byuhm criticallly dcadaimid insight of Doctor

Penny Lacey, former Senior Lecturer In Education at The University Of Birmingham University,
whenstatingi | 6 m confi dent that we have permission to
would fight to the death for them to have a p
(2013)

ofrhe Five Acre Wood Waybo

Siphoning the most significant and beneficial parts of these
exciting and influential factors has given us the confidence to
design and implement our own distinct and separate
pedagogical approach to meeting the particular learning
needs of our pupils, and targeting key priorities for them as
individuals.

We have found this to be the most effective way of ensuring a '
curriculum that is truly inclusive and accessible for pupils with
exceptionally diverse needs, whose attainments span the full
range covered by the areas of the engagement model and pre-key stage standards, as well as
the initial stages in the National Curriculum.

Our approach is underpinned by the conviction
learning intentions and experiences that not only develop their intellectual powers, but also build
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their learning capacity, as well as life, interaction, independence, communication, physical control
and sensory skills. We are adamant that:

Apupils achieving at the very earliest de
have complex physical, sensory and medical needs, are not served well by

a curriculum that merely Obreaks downd Ne&
Scale indicators; they need support in specialist areas, including tactile
exploration and the devel olWhtefield SAG,f a sens
2009)

Moreover, we do not stand alone in our belief that it is not just pupils under five who tend to learn
best through play, exploration and interaction with skilled adults (Lacey, 2011); pupils who are
chronologically at Key Stage 1 and above may arguably still benefit from, and need, a similar
methodology, within a curriculum which resonates with aspects of the Early Years Foundation
Stage Curriculum (EYFS, 2013). At Five Acre Wood the majority of learners therefore follow an
OEar | y lcwraulumumildghé end of KS1 (with the exception of sensory learners) following
which they move on to one of our three core curricula.

Our curriculum therefore favours a developmental approach in the sense that rather than allowing
subjects or themes to necessarily determine (and conceivably hijack) what happens in the

cl assr oom, It has been written from the per s
understanding which our pupils need to | earn,
pupi | 6n$ strengths rared needs. Curriculum content (in the form of an infusion of either

Ot hemedd or discrete ar eas)-ordinstedtamdeneaningfuecdntextim p r
which pupils can practise, connect and embed these skills.

This flexible approach, where skills o6drivebo
ensures that personalised learning is fashioned in the fullest and most rounded of senses: pupils

have extensive scope to build their skill, knowledge and underst andi ng O0basebd,
connections and apply their learning in different contexts, whilst p——ape—y
simultaneously benefiting from intensive, discrete input to | %y« :
complement their needs, where necessary. -

This emphasis dovetails seamlessly with the importance which
we place on O6deep | earning. o

on learning very precise things, before rapidly moving on to the
Onext stepso, thereby maxi mi
curriculum design also encourages pupils to extend and
consolidate their understanding of something broad, over a

|l onger time period. Thi s enal

iéeis characterized by a | evel of personal owner :
significant and valued. Central to deep learning is the notion of reflection 7 the process by

which information and experience are internalized and knowledge is created. Because the

process is personal, it creates the confidence to interpret and so the confidence to act
independently. Skilled self assessment of what h
is a good indicatWest-Borthamd20Ep | ear ni ngo

Our curriculum therefore empowers pupils to immerse themselves in learning, rather than merely
touch the surface of it, in a shallow, superficial way. This in turn facilitates greater fluency,
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independence, maintenance as well as the transference of skills to varied contexts. In addition,
our planning systems and assessment

the value of learning something broad, over an extended period.

Deep Learning

Prompting
From dependent >

Fluency
From approximate >

Maintenance
From inconsistent >

Generalisation
From single context >

FIVE ACRE WOOD SCHOOL
Growing and Learning Together

To independent

To accurate

To consistent

To many

(Reference: Swiss Cottage School DRC (2012) Curriculum Policy)

&Curriculum Cont ent 0

The basic content of our curriculum draws on a range of ideas and acts as the foundations for
more formal learning to be introduced higher up the school. Elements come from approaches
which lay emphasis on developmental checklis t s ( e . gand @ MOK B &R dehaviour
modification. Other aspects have been selected from National Initiatives past and present, such

as:

- The Early Years Foundation Stage Curriculum (2013)

- The Primary Framework (2006)

- The National Numeracy And Literacy Strategies (1999)
- The National Curriculum Key Stages 3 and 4

- The National Curriculum Framework (Department For Education, 2013)

- 147 19 reforms.

- Social And Emotional Aspects Of Learning
- Learning Outside The Classroom

- Community Cohesion

- The Rochford Review (2016)

Equally, we have also been heavi
as Whitefield SAC (2009), Swi ss

Learning (2006).

It seems to be a natur al progre

10|Page (OFive Acre Wood
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ingredients, and then blend the different flavours and textures together using a developmental
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Cottage
Profound Education (2010), Victoria School (2010) and Castlewood School (Lacey, 2012) as well
as seminal documents such as Routes For Learning (2006) and its sister publication Quest for
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perspective on basic learning and life skills, before serving them up and embedding them in
interesting contexts which are influenced by relevant school subjects and / or themes. We can
have both the 6penny and the bund!

Learner engagement is also at the heart of our curriculum. We take into account an individual
|l earnerd6s preferred | earning style and his [/
as the availability of any resources required, in order to successfully engage our pupils.
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IMPLEMENTATION

3. Our Approach

ONeeds Led Provisionbo

An instrumental factor in the realisation of this curriculum, is the fact that it is encountered by
pupils via well established 6 n e e d dearhing @pproaches and classes. Pupils are taught in
classes within the following multi-tiered learning approaches, which take into account their age,
development, special educational needs and disabilities.

Learning Approaches 1 A Brief Description

Q O For pupils of a reception and year 1 age. It plays a fundamental role in
Early Years or Early O  supporting pupils to build foundations for effective learning linked to their

Learning O/_\.VQ future learning approach/ curriculum.

- ~  For pupils at key fundamental and foundation levels of development (who

Sensory -> are working within the engagement model), who typically have a
B)-» description of profound and multiple learning difficulties.
For pupils who are working consistently, and over time, below or very near
Practical 0%9 the start of their national curriculum, who benefit from a practical approach
o | totheirlearning. Pupils may typically (but not always) have a diagnosis of

severe learning difficulties.

~2~, For pupils who are working consistently, and over time, below or very near
g \ the start of their national curriculum, who benefit from structured learning
environments. Pupils may typically (but not always) have a diagnosis of
Autism.

Structured

Formal Primar
y For pupils who are working below age-appropriate expectations, but are

able to access some subject-specific content in depth. For the majority of
our pupils this means an adapted Secondary subject specific curriculum
from Year 8 to Year 11.

Formal Secondary

severe and complex learning difficulties. (NB those with profound and
multiple learning difficulties in the Sensory Learning Approach).

For our students aged 16 i 19 years old (Sixth form) with moderate,
Functional

To be fully inclusive is, in philosophical terms, to give our pupils the opportunity to access their
potential by setting up class environments that best meet their needs. Only then are they entirely
included. As Mittler (2000) points out, to be specific about the needs of distinct groups is not to
undermine inclusion. Providing equal opportunities is about meeting individual needs i not
treating everybody in the same way. For example,todenyour 06 s e n s afully idtergetivgp i | s
and sensory milieu, on the basis that their Autistic Spectrum Disorder (ASD o r 6Stnuct
classmates could not cope with the environmental overload, would be to exclude sensory pupils
from a setting tailored to best meet their needs. Similarly, the busy short slot activity-based

12|Page (©Five Acre Wood School, July 2025)
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timetable punctuated with physical activity, life skills, sensory play and communication in an
environment with fixed work stations with only an appropriately minimal visual and auditory
stimulation would be an inadequate and completely inappropriate contextforo ur 6 s pupils.o r y ¢
For our pupils to flourish an appropriate and child centred environment shaped to their sensory,
physical and cognitive needs is essential.

That said however, many opportunities are created for pupils across the school to mix, such as
through timetabled 6 we | | lelabs, wgellly assemblies, playtimes, interclass collaboration,
shared trips out, sports day and key celebratory occasions across the year. These settings
provide a host of positive opportunities in terms of getting to know each other, testing themselves
out, setting new goals and practising emerging skills (learnt in a discrete environment); they also
extend the sense of whole school community.

The significanceo f our speci al i sed 6 n e edassesiseahdréformappar@rt e a r

in view of the fact that:

V Each class group is equipped and organised to meet the specific needs of the youngsters
within.

V Appropriate staff teams are allocated on an annual basis with appropriate training provided in
each case.

V The class environments reflect the needs of
typed on the whole, but theirproipiamemaps.i c needs

V Appropriate interactive environments are nurtured within each class setting

V Appropriate provision of visual time tabling, transactional supports, sensory areas, work
stations are established.

V The specific programmes for distinct groups of learners provide an opportunity to build key
skills, which allow for more inclusive experiences when these skills can be generalised (Quest
For Learning, 2006)

V This provision enables us to more easily consider pupils preferred learning styles, with
reference to eminent perspectives such as Gar
the Dunn and Dunn Learning Style Model (1978).

As a corollary of this highly original class provision, our teachers have increasingly become

specialists woitlhiearmiergas apposed dm sulhjeets. 6 To this end,
@urriculum leaderséwith6 Teac hi ng and Learning Responsibili
rather than O6subjectdé specialism. Thi s ensur e

delivering and reviewing) of preferred aspects of the curriculum, are those best placed to do so.
Our o6éneeds | ed6 dnddueculunmléadegmodebtperefora pldys to the strengths,
interests and motivation levels of pupils and staff alike and ensures that we have the platform to
provide a curriculum that is not only Obroad,
progression, connectivity and coherence. Time in full-time education is limited and we are duty
bound not to waste it.

All teaching and therapy based s tregidlar basisdoedévelopn d i
curricular ideas and to share specific skills, resources and expertise. As the curriculum framework

has been devised imaginatively by staff working together and collaborating closely, sharing ideas
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and supporting each other, this has generated a very real feeling of collective and full curriculum
ownership, as well as a commitment towards our particular approach. This in turn has led to
genuine consistency of approach and continuity of learning for every pupil, throughout the entire
school. The curricula provided by Five Acre Wood School are a content map for what might be
taught. They offer a framework for how learning can be scaffolded for groups of pupils and make
suggestions for content.

OA Mul t i Di sciplinary Approacho

Our curriculum is delivered by a trans-disciplinary team. In-house therapies (speech and
language therapy and occupational therapy) are an integral dimension of what we offer pupils:
t hey ar e n tdatménts®even m the instance of our more academically able pupils who
study National Curriculum Subjects at formal examination level. That having been said, the

teaching of certain skill s mayc ulhaiviimg rfoe gupile whe d
require intensive specialist intervention to

The requirements of each individual pupil are determined through careful observation and
assessment, as well as discussion with parents and other agencies. There are many and varied

opportunities to engage with paieearnirtgpotential. Pemsan k

a |
S

t

Centred Planning is used for all pupils on an annual basis and this underpinsthe 6 Educ at i ¢

A

Health and Care Plandéd (EHCP) process. Ter ml

parents to review inrelaionrto tleein EHCB éutcomes. dregula smeetings
with parents are held during the year, so that they can contribute to staff knowledge about their
child.

6Teaching And Pedagogy6éb

It is not the intention of our curriculum documents to dictate to teachers the dvhatd avhendand
dowdof teaching; they provide ideas, not instructions. We recognise that teachers at our school
are highly skilled professionals and as such it is their responsibility as leaders of the learning in
their classroom to draw from the relevant curriculum the aspects that will ensure broadness,
balance and which are co-ordinated, but which address individual needs and promote learning
and progress. Teachers are expected to maintain accurate ongoing formative and summative
assessments, supported by a robust evidence basis, in order to ensure continuity and progression.

y

Thisseamless6bui | ding upondsopaptiocoul hehyni mgortant

different classes.

OLearni ng appr oaenduré thdt allsstdff invavadcirhdelivesing the curriculum are
given the specialist support they each need. We recognise that the staff team are skilled
facilitators of learning opportunities, particularly through adapting their own communication,
scaffolding learning for individuals, using visual support where required and adapting the
environment.

Support for the curriculum primarily uses a cascade model. Most support is focused on the class
teacher, who then passes on information to other staff / professionals. A personalised approach
to support is utilised with teachers; they have the opportunity to meet with their strategic learning

1l4|Page (©Five Acre Wood School, July 2025)
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approach team on a regular basis. All new staff and particularly newly qualified teachers/ early
career teachers have a personal development plan to provide a framework for the support they
require when they are new to the school. They are supported by a member of staff who has
dedicated responsibility for their development. All new staff undertake a thorough induction
process which includes training to develop understanding of pupil needs, developing effective
teaching teams and understanding the strategies used in school. All teachers have regular
meetings with senior staff which provide an opportunity to ensure that all their support
requirements are met and that they are able to provide the best possible teaching and learning
experiences both in and out of the classroom. Class teams meet at least twice a week and there
are ongoing formal development training sessions and meetings, on a daily basis, prior to the
start of the school day. Our s peecaicfhiicngd TAssi st ant L suppbrt tRer a c t
development of teaching assistants across the School, within designated learning approaches.

Strategic learning approach teams oversee the 6 cor e cur r i ¢ utheu@odiculum n c |
le adewistbth O6Teaching and Lear n,iwithin thB®reasepso s web asl i t i
ensuring that, through regular scrutiny and review,6 c ur r i c ul ulmh Riéesa dcearrsrdy /o u't
monitoring / evaluating tasks required of them, and within the stated timescales, their role is very

much that of the critical friend who provides challenge and supportto6 c ur r i cul ulbRs| ead
as necessary.

Pedagogy

The |l iteral translation of the GrFyveAcreWandthople d a ¢
we aim to lead and facilitate learning although this is very much informed by the needs and
aspirations of our students. There is less emphasis on a teacher as director of learning.

There is considerable debate about the approach to pedagogy for pupils with special educational

needs. Norwich (2008) argues for a similar approach to teaching for all pupils, with those with
special educational needs being taught using similar techniques to those not defined as having
special educational n eeedsare dearly enmue and thenrthese aeedqsu p i |
should be specifically addressed. Hinchcliffe and Imray (2012) argue against this position,
suggesting that for pupils with more complex needs, particularly those attending special schools,

a general different position should apply. This means that a curriculum for those with diverse
complex needs should be supported by specific and different approaches to pedagogy.

We agree with both propositions in different contexts. Generally, for our pupils with severe
cognitive impairments we adopt an approach to pedagogy that is significantly different to the
teaching that you would see in mainstream education (our sensory curriculum is a strong example
of this). However, for some of our more cognitively able pupils and even when teaching those
less able specific things or engaging in specific teaching activities more conventional pedagogical
approaches are used.

At Five Acre Wood School we recognise that children with special educational needs do not
necessarily follow a typical developmental trajectory. This is particularly the case for pupils with
autism. Therefore, the curriculum needs to provide a framework which can support learning for
those that | earn in a oOotypicald and oOoatypicald
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In essence, the pedagogical approach we propose is one that is fit for purpose. Many of our
teachers have been trained as mainstream teachers and therefore already have a bank of good
pedagogical practice to call upon. We also teach staff specific pedagogical approaches which
provide them with a repertoire that can be used to teach individuals, groups and classes as
required and can be made fit for specific purpose.

One of the clearest examples of such a pedagogical approach is that of process-based teaching
and learning. A brief overview of this is provided below.

Process Based Teaching and Learning

We acknowledge the difference between process based and skills-based teaching and learning
and specifically promote process based teaching in many situations. Hewett (2006) describes
traditional approaches to teaching as tending to be highly structured, with the teacher leading the
activities in ordered sequential steps and represents this with the following diagram:

v !
1 (2 |3 |4 |5 | w

Avisual representation of ‘structured’ teaching

The nature of learning for children with significant special educational needs would he suggests,
look more like this:

The complexity of communication learning

This model mirrors the arguments of Routes for Learning (2006) on the holistic nature of learning
for those with PMLD ( o r 6 S eneedsamdyweé Helieve that this to be equally true for all those
with significant learning difficulties. This group of learners do not do well with the
compartmentalised learning that advocates the teaching of discrete subjects such as Literacy and
Numeracy.

Process based teaching and learning (Burden, 1990; Hinchcliffe, 1994; Collis and Lacey,1996;
Hewett and Nind, 1998; Nind and Hewett, 2001; Hewett, 2006; Imray, Gasquez-Navarro and
Bond, 2010) posits that teaching understanding and knowledge-content (fact) together requires a
holistic approach, where the process of the lesson becomes the objective.
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s suché
There may be no specific individual (SMART) objectives or targets;
We are open to progress of any description;
Pupils take it where they can;
Adults o6l adder 6 and o6scaffol do;
We record regularly and assiduously;
We establish regular plenaries which involve learners in their own ongoing assessment.

—a —a —a —a _a _a 3

Intensive Interaction is a classic example of process-based teaching where the key elements

aree

1 Tasklessness;

1 Teachers follow, celebrate and extend;

1 Teachers act as facilitators to learning by duning ind to the learner and looking for
@ommunication moments§

1 Creating the communicative flow is the objective of the session.

This model also holds that:

T A 6target setd curriculum has a tendency to d

1 These targets are largely based on a pattern of conventional and normative development (as
discussed above);

1 They are academic in principle;

1 They may not allow other learningtotake place,i n t hat t he ttosvardshchievingd dr
the target;

1 They compartmentalise and close the notion of learning, rather than adopting an open-ended
approach.

The adoption of a process-based ideology for part of the curriculum heralds a significant change
in emphasis. We are now concerned with the specific process of making a pizza or painting or
travel training or shopping or dressing etc.; the by product is now the Maths (or the English or the
Science); curriculum design can concentrate on what is important to the child; we can fit the
curriculum into the child rather than the child into the curriculum.

Process based teaching and learning encourages the development of concepts throughout the
curriculum. For example, mathematic concepts will be learned as a natural consequence of
teaching the making of a pizza. Here the mathematical thinking will involve the concepts of size,
guantity, position, measurement, weight, structure of properties, temperature, sequencing, cause
and effect, estimation, counting, addition, subtraction, fractions, division and possibly more.
Similarly, the opportunities for developing language, literacy and communication are self-evident
and there are no doubt considerable openings for a number of scientific concepts to be explored.
The open-ended nature of process-based teaching and learning not only allows for, but positively
encourages, all learners to stretch and be stretched. It ensures that teachers are facilitators of
learning rather than mere trainers. Because the learner is to a large degree in control of his own
learning, it naturally lends itself to seeking out highly motivating activities for each individual
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learner which in turn increases levels of engagement. High levels of engagement themselves
ensure stretch and so the upward spiral continues.

Skills Based Teaching and Learning

There is, however, also a place for skills-based teaching and learning within our curricula. Skills
based teaching and learning is anything that might be taught and learned by rote, where complete
understanding is not an absolute essential to learning. It is of course desirable and should always
be sought by the teacher, but it is not essential. One may, for example, teach a pupil how to make
a slice of toast without requiring him or her to understand what happens to the bread to turn it into
toast. Similarly, we canteachthest eps required to wash oneéarer
to understand exacty whywa s hi ng oneds hands is necessar
task analysis techniques such as chaining, backward chaining, shaping and fading to teach these
specific skills, they should always be taught in context so that knowledge-content (the skills) can
at least be related to an understanding of the event, for example, washing hands after using the
toilet and before engaging in cooking etc.

Examples of skills-based teaching and learning might be:

ASelf-help and independence i dressing and undressing, teeth cleaning, washing, using the
shower, hair washing and brushing, using the toilet, personal hygiene, eating etc.; some pre-
numeracy and pre-literacy skills i counting to 10, gaining attention etc.

There might also be specific skills within various activities:
i1 Travel training, such as knowing the sequence for crossing at a zebra crossing;

han
y .

1 Shopping and money handling, suchasknowi ng wher e t o befard goimgrioe 6 s

the shops;

1 Cooking and the kitchen, such as knowing how to use a kettle safely;

Independent living, such as how to make a bed;

1 ICT, especially in using a qwerty key board, the sequence necessary for successful texting,
how to capture and play back still and moving images on a phone, how to log onto the internet,
how to bring up favourite apps on an iPad etc.

=

This list is not exhaustive and there are many other skills that should be taught by rote, but
teachers must beware that this method of teaching can be highly inappropriate in certain areas.
For example, pupils may not be secure in their use of number. That is, they may have learned to
rote count, but as they could not detect simple counting errors their ability to use number
effectively was largely negated. In practice, each of our curricula will be taught using elements of
both process and skills-based teaching and staff need to be skilled teachers using both
pedagogical approaches.

Specific Teaching A pproaches

When educating pupils with learning difficulties, and specifically pupils with autism (or within our
0 St r u cldamingeapptoach), some advocate for one or two specific approaches to be used
across a school. The argument for this is that it provides a consistency to everything that the pupil
experiences. It also presents less of a challenge when developing staff as they only learn to
operate within one framework which is consistently reinforced.
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We see the purpose of the curricula as being about providing a broad and wide ranging
educational experience which promotes the development of the young person in the widest
possible sense and helps them develop skills and knowledge to operate within our wider society.
We do not subscribe to the use of one specific approach to teaching as we accept that all our
pupils are very different and what works for one young person will not necessarily work for
another. This could be perceived as a more difficult path to follow as this requires ensuring all of
our staff are conversant with a wide range of teaching approaches and are able to match
appropriately approaches to individual children. We are however committed to this approach from
an ethical standpoint and have developed our in house training and support mechanisms to
develop our staff to work in this way.

Some of the approaches staff become familiar with are listed below.

ASCERTS

APECS

A Makat on

A Ilntensive I nteraction

A Sensory integration circuits

AL TEACCH, particularly visual timetables
AUsing adaptive technology

A Attention Autism

A InteractgiTacpacmusi ¢ e

AWrite Dance

A Msengory approaches

AMOVE
ASensory stories
A Col ourful Semantics

ASimple View of Reading
It is up to the teachers to decide which of the above are most suitable and beneficial for their
students. Research and evidence is very important in deciding which approach to use. We

encourage the implementation and evaluation of new ideas.

(Adapted from The Bridge, 2017)
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4. Basic Curriculum Structure

In order to provide pupils across Five Acre Wood with experiences that are relevant, interesting
and challenging, and to identify opportunities for progression, the majority of learners follow an
EYFS style curriculum until the end of KS1 (with the exception of sensory pupils who embark
upon sengogyd 6curriculum from the start of Key St a
curriculum structure which encompasses further dimensions i t h €ractical§ Stor uct ur ed
¢or mal 6. These tsefrmmalang subtle distinctiorss batweeenmot only groups of

learners but also the degree of curriculum formalisation they will experience in either building the

prerequisites for, or working within, a more

(@}

These core curricula are not defined by age, but by learning need and achievement; pupils are
therefore able to move flexibly from one dimension to the next at any point during their school
career. Each level covers skills, knowledge and understanding across a range of areas of
|l earning, and they are blended to@ether, so as

Aseachareahas a clearly defined content and approa
our oOneeds |l eddé class set wup, wher eatadinelarlevelk el i
However, in some cases a class of pupils may be working across different levels. There may be

valid reasons for mixing groupings; for example, to provide pupils with an appropriate peer group

(in terms of either age or behavioural role model) or to challenge pupils. Individual leaners may

well move within the Five Acre Wood learning approaches / curriculum frameworks at various

times of their school lives. They may equally be working within different models at the same time,

but in different areas of learning.

The following diagram identifies how this approach dovetails seamlessly with our foundation stage
and 6™ form curricula.
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Our ONeeds Ledd Curr

6" Form
Functional I:g:zj Curricu I um
A, =

/7 1 N

/ | \

Practical . I Structured
7 A N
/ | \
/ \
/ Key Stage 'z' N Formal Primary
-y <+~ > . <+ >
Sensory )a » CUI‘I’ICU|a
O)-- —
\ I 7 Formal Secondary
\ I /
\ /
\ | /
\ I /

\ I /

\ /
Early Years or Early OOOO \N1 v

Learning OAY% ‘

Foundation Curriculum

T The Foundation Curriculum is extended across KS1
This lays the basis for pupils to follow the sensory, practical, structured or formal models, within Key Stages
2i4 (With the exc euypisiwlooembark uponShe sessory guidiculpm from the start of Key
Stage 1, or earlier in exceptional circumstances).

Pupils are able to move flexibly within these models, according to their needs and levels of achievement.
Pupil sd |l earning expeiFemQCueiclum hen fl ow into the 6

== =

Although our curriculum is driven by skills, knowledge and understanding, through the medium

of either 0t he@readd organisatidrhl psrposes it ishelpful to draw these
together under Oédndfoe@tsr amds @ armi @agsure a common
the school. These are illustrated in the diagram overleaf, which also visualises how our

curriculum fits together across the entire school
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Five Acre Wood Curriculum

FIVE ACRE WOOD SCHOOL

Key Stage 2 i 4 Curriculum

(*Sensory learning approach pupils embark upon the sensory curriculum from the start of KS1)

6Early Learningo Functional
Sensory Practical & Structured Formal Primary Formal Secondary
. Area Of Area Of Area Of Area Of Area Of
Area Of Learning Strand Learning Strand Learning Strand Learning Strand Learning Strand Learning Strand
Characteristics of Met through PSHE and how to
effective learning: 1 Open-ended - Living Skills . . live healthy lives
: e Independent - N -
1 Playing and activities Livinz Skills |~ Myself And personal gg‘éi’::h'p (including RSE)
Exploring 1 Pupil-led Others Social And PSHE Preparing ﬁzmg{‘;:'ty Personal And | - Citizenship,
1 Active learning . for P tion f Social health and
Learning 1 outdoor Emotional '.RE . Adulthood reparation for Development well being
i i M Development (including Education and
1 Creating and learning y SMSC RSE) Employment after
thinking 1 forest school Independence FAW Independent
critically 1 curiosity Living Skills
programme - Functional
f  therapeutic Communication and . English &
Development interventions Interaction Communicatio | _ English (also English and | English: Reading ) . maths,_ICT,
Matters i Early 1 hygge ) ) f embedded in ) e : Skills For Life Key skills;
(including SCERTS for pupils n, Language ) Communica | Writing Speaking -
Steps My : A - all curriculum - : N And Learning personal
L - in the Structured Learning And Literacy tion and Listening its:
1 Communicati Communication areas) progress units;
Approach) food
on and m technol
Language 3 echnology
q Personal, g Functional Numeracy, - AQA Unit
50C|a_| and o Literacy And - Literacy Thinking Skills - Maths Mathematic Mathematics Options Scheme: D Of
Emotional a Numeracy - Numeracy And Problem s £
Development My Thinking E} Skills Solving
i Understandin 2 - Art And ) Employability,
g the World S Key Skills ) ’\A/Irt . ) Design &DT . grt, Textiles and Vocational work
1 Physical IS And - Music Creative - Design Creative esign ocational experience:
- . - Design Development : Arts Technology Studies S
Development Enrichment - Music and ) community
. Technology Music Drama ;
1 Expressive Drama links
Arts and Q:/Ie And I\_/tly Hist History
Design ommunity - History " Geography
1 Literacy Geography Humanities | ¢ ligious
. - History Knowledge - Education for Education
1 Mathematics i
- Geography And the connected Education for the
-RE Understanding | world connected world. Sport, -Fundamental
Science Of The World - Science Real World Physical movement;
ICT Y AQA Units;
My Body SICT Technology Activity & QA Units;
-RE Creative Leisure Swimming;
Technology Cycling
. - PE and other
ghySIcaI & specific Physical -PE Science Science
ensory physical Development
Development A
activities

mi

nutes,

as

per

t hei

r needs.

Pl ease

s eration. h e

6Col |

ective

policy

for

RE themes are embedded within pupil learning, as part of a rotating cycle of topics. Parents and carers have a right to withdraw their child from this if they wish to. The RSE syllabus is currently under review, following
changes to guidance June 2025. Daily collective worship takes place in a way which is appropriate for| e a r developniental stage and learning style. How this looks will vary between learning approaches and
classes. Examples of this include communication and co-operation based group learning tasks; reflection of the day as part of quiet thinking time or with reference to emotions and visual aids; sharing of space where the
development social playskills are developed etc. This may take place as a small group or as part of a wider congregation, such as during assembly. Learners may engage for short periods of up to a minute to up to 15
Wor shipéo

mor e

info
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The twin 6central é pillars of O6communicationo

all of our pupils are learning to communicate, think and learn (Lacey, 2011). These integral
components have given slightly different names within each curriculum / learning approach.

More detailed guidelines summarising the content and breakdown of each curriculum level is
provided in the next section.

Finally, it is important to comment upon P Scales or (P Levels), which were previously used to
assess the progress of children aged 5-14, whose abilities did not yet reach Level 1 of the National
Curriculum. P Scales were split into eight levels. P scales 1-4, for pupils working below the
standard of national curriculum assessments and not engaged in subject-specific study, have
been replaced with the engagement model. P scales 5-8, for pupils working below national
curriculum levels who are engaged in subject specific study, have been replaced by the pre-key
stage standards.

The engagement model and pre-key stage standards are therefore used to assess pupils,
providing a common reference point and will be used to help describe our different curriculum

approaches, as reflected in the BSquared 6 Connecti ng Stepsd ankdses

frameworks.
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5. Guidelines Summarising Content And Timetabling For Each
Curriculum Level

0The Early Learning Curricul umbd

The6Early Learning Curriculumdé is a continuabti

early learning experiences continue to be holistic, child centred, interactive, creative and
motivating for all pupils.

The specific aims of the curriculum mirror those of the EYFS:

- For pupils to become more competent communicators (through whichever method suits
them best)

- For pupils to fulfil their potential in terms of being
independent

- To provide relevant breadth and balance of learning
opportunities

- To offer access to relevant inclusion opportunities

- To enable pupils to value themselves as part of society

- For pupils to develop a greater awareness of themselves
and their capabilities

- To devel op -eptaem and sobfidenee lalbngside
their practical skills and ability to use and apply their
knowledge where possible :

- To allow pupils the opportunity to surprise us

(O

- To help our pupils to devel optocgopeaadttheive inte e s i

face of negative events, challenges or adversity.

Where appropriate, a SCERTS informed curriculum also runs parallel to the early learning
curriculum. This provides a bespoke social communication and emotional regulation focus
alongside termly topic opportunities.

These areas of learning form the backbone of the early learning curriculum. They are enriched

by termly topics, which run on a two-year curriculum cycle. Over pupilséime at school this enables

them to experience a curriculum that 1s not
facilitates continuity, progression, connectivity and coherence. Practically speaking this approach

also enables us to ensure that resources are not all in demand by everyone at once. The 2 year

cycle provides guidance for: termly topics, suggested texts and guidance on how to incorporate

Communication and Interaction, Language and Literacy and Early Numeracy Skills.

As supported IheaderS6OUTLR holderd, eaoh term teachers collaborate to co-
produce overarching topic webs i this enables them to develop curricular ideas and to share
specific skills, resources and expertise. These curriculum webs provide ideas, not instructions
and they act as the starting point for individual class teachers to then:

- Plan and teach the areas of learning
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- Plan focussed opportunities for teaching and learning the skills needed to access a rich
range of experiences

- Use topics for interest and motivation

- Give pupils opportunities to practise and generalise their learning

- Allow space and time for pupils to surprise us

- Ensure that learning is always child focused and that planning takes into account individual
pupil priorities, learning styles and preferences

The curriculum is designed to support teachers to plan in a developmental and progressive way
for our pupils. Teacher plan thoroughly to not only ensure that day-to-day learning activities feed
into long term goals but also to provide a framework for communication with their staff team.
Teachers are encouraged to devise learning intentions rather than objectives, as this provides
greater scope for process |l earning and child |

Stafuse the 6evidence for |l earningé platform to:
1 Demonstrate impact and show clearly what their learners can do as a result of the curriculum,
pedagogy and support they are offered

Assess against a range of frameworks

Evidence, assess and track progress against individual targets related to EHC plans

Automatically link evidence, achievements, outcomes and judgements

Engage and involve parents in their childbs |
Support moderation

= =4 -4 -8 -9

The curriculum offers a mixture of play and more formal teaching, coupled with a balance of adult-
led and child-initiated activities. Each area of learning is delivered through planned, purposeful
play and through a mix of adult-led and child-initiated activity. Child initiated play enables our
pupils to consolidate their learning, and to build their confidence as they develop their ability to
explore, think about problems and relate to others. In planning and guiding these experiences,
teachers create opportunities for:

1 Peer to peer interaction
1 Playing and exploring:wher e pupils investigate and expe
1 Active learning: where pupils are encouraged to concentrate and keep on trying if they
encounter difficulties, and enjoy their achievements
1 Creating and thinking critically: where pupils develop their own ideas, make links between
ideas, and develop strategies for doing things

At Five Acre Wood our core learning opportunities centre around the following key approaches

f The Curiosity Approach E

f Hygge
9 Forest School - Saplings
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Early Learning Curriculum Key Values:

In the early years, a strong emphasis is placed upon-epeiled learning and establishing a sense of awe and wonder throughout our provision. We nurture a |
curiosity within our learners and do this by encouraging exploration in a range of se@iaiggul consideration is given to the layout of the learning environment
the resources within it to create a relaxed atmosphere that enhances engagement and a sense of belonging. The Earlg ¥efrstairsommunication and socia

opportunities betveen a range of learners alongside building strong relationships with adults to create feelings of connectedness.

EYFS 1 2 3 4 5 6
Term & Theme Getting to Know You  Seasonal Sparks Understanding Our | The Great Outdoors Animal Magic Travel
World
Topics
Year One: Likes/Motivators W{ L2 21 ag Dinosaurs & fossils Life On the Farm Woodland animals Building &
20252026 construction
Animation Diwali Robots & machines| Animal Lifecycles | Safari animals & trips
Transport (via
Experiencing Autumr, Christmas FAWbulous projects
Year Two: Likes/Motivators W{ L2 2 | & ¢ Infinity and Beyonda In the Garden Sea Animals Exploring different
20262027 space, planets, cultures/countries
Animation (Disney, Fireworks/Bonfire astronauts, rockets Growing Pirates & Mermaids | (food, music, dressin
Pixar, Dreamworks,) and the moon up)
Christmas Mini beasts/pond life The Seaside

Autumn Celebrations
(farm life, food & veq|
crops, changes,
planting)

Books Related to Topic
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Books & Sensory Linked to pupils Pumpkin Soup Tyrannosaurus Drip| What the ladybird The Gruffalo Goodnight,
Stories interests Fox in the dark Stomp, Roar (song) Heard Owl babies Goodnight,
The very helpful Room on the broom Harry and the Farmer Duck 2 SQNB 3J2Ay Construction Site
Year 1 hedgehog Meg and Mog Dinosaurs The Pig in the Pond hunt When | Build with
Academic Year ¢KIFiQa vy Jolly Christmas Dinosaur Roar Farmyard Hullaballog ¢ KI G Qa y 2 ( Blocks
20252026 hedgehog Postman Dinosaur Rap Oh Dear Night, night forest The Journey Home
2 SONB D2 Ay Father Christmas (Barefoot Books) The Odd Egg friends CNERY DNJI \
Hunt needs a wee Harry and His Robots One Farm [ SGQa . dzA
The mousethat | ¢ KI 1 Q& b2 We Catch the Bus
cancelled Christmas| Bluey: Daddy Robot The Big Yellow Digge
Big Bot, Small Bot
Books & Sensory Linked to pupils The stick man Whatever Next A squash and a Shark in the park | Sensory Storiessee
Stories interests The witch and the | How to Catch a Star squeeze Commotion in the LAL
Tree: Seasons come warthog Zoom to the Moon Winnie the pooh: Ocean Around the World
Year 2 seasons go Whoosh went the | Zoom, Rocket, Zoom t 2 2 KQ& & S ( Snail and the whale| with Max and Lemon
Academic Year | Owl Babies Story Saq witch Aliens Love Peter Rabbit Sharing a shell NonHfiction books
20262027 Santa Loves Underpants Super worm The Singing Mermaiq about focussed
Underpants You Choose In Spacl Hungry Caterpillar Peppa the Pirate cultures
Mogs Christmas Space Song Rockef hf A SN & 10 Little Pirates
Calamity Ride, Barefoot Booky
The Magic Christmag
Sleigh
Continuous EHCP Prime Area€ommunication & Interaction; Cognition & Learning; Social, Emotional and Mental Health; Physical & Sensory
Provision Independence/Preparing for Adulthood
Morning focus:
Pupil specific Selfawareness ; Weather ; Sense ; Healthy Living ; Seasons ; Peer Relationships

targets, Invitation
to Play, Curiosity

Afternoon: Topic
enrichment

RSEFamilies and people who care for mgaring friendships ; Respectful relationships ; Being safe ; Mental wellbeing; Internet safety &

Physical health and fitness ; Health and prevention

Pupil Engagement

Alongside core interventions used across the whole school, such as the SCERTS model and the Engagement Model, thedeshd ea

following approaches to learning:
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(SCERTS,
Engagement
Model)

The Curiosity Approach
A modernday approach focusing on op@&mded resources, loose parts and the natural world that fits in with the current technological tim
ONRyYy3Ja Odz2NA2aAdes F6S YR 62yRSNI AyiG2 St NIe OKdsityRppdachkaintsipR
empower and ignite passion and excitement in practitioners.

Hygge
' {OFYRAYI @AY GSNXY (KIFGd R2SayQi { &acysy cdmioabldiadd wayh3gdaded K &
Where children can feel connectedness with adults, build trust. For staff to rebalance themselves @dadligy ofcontentment and positive
well-being.

Forest School/Saplings

A bespoke learning provision within our Outdoor Learning Environment. Saplings iswrgeto forest school sessions that are led by the

Outdoor Learning Team. Saplings allows students to build a connection with nature, have the freedom to expharg tinsd they cannot
within the confines of a classroom and prepares them for forest school sessions.

Communication
and Interaction

Functional skills
and
Communication in
mornings
Informed by EHCEF
targets, SalL.T,
SCERTS

Speaking & Listening
1. Attention and Listening Skill8JUse of visual, tactile, verbal prompts, use of total communication, accompanied by signs etc.)

2. Play and Interaction
3. Communicating and InteractingFunctional Communication/Pragmatics about how children become communicators. Learning to list
and speak emerges out of namerbal communication, which includes facial expression, eye contact and hand gesture. These skills de
children interact with others, listen to and use language, extend their vocabulary and experience stories, songs, poems and rhyr
4. Understanding Languag@Receptive/Listeningunderstanding simple key words, moving onto instructions with increasing range of wq
andconceptd )2 A A2y X RSAONALIIAZ2YI &aAl S SGOXZT dzy RSNERG Iy
5. Using LanguagéExpressive/Speaking, this includes developing use of AAC devises, increasing vocabulary, improving use of gra

(personal pronouns, tense etc), increasing range of communication functions, recall of words and events, )
6. Speecharticulation this should be done with advise from SALT)
7. Language for Thinkingis about how children learn to use language to imagine and recreate roles and experiences and how they ug
clarify their thinking and ideas or to refer to events they have observed or are curious about. Abstract concepts sycH a@s the 2sée,
imagination, thinking, how, why and inference.
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Language and
Literacy

ASPECTS, LANGUAGE AND LITERACY
Reading
1. Reading behaviouris about children understanding and enjoying stories, books and rhymes,
2. Pre ReadingSatisfactory eyesight and hearing, Visual discrimination, Sound discrimination, Memory (repeat a short phrase, repeat
rhyme or 4/5 line poem or tongue twister), Concentratipnan engage in a task for at least B) minutes, Knows how to holdmok, turn
the pages. Knows that in English, print reads from top to bottom, left to right.
3. Picturesand SymbolsNBE O2 Ay AadAy3a GKI G LINAYy:dG OFNNASE YSFEyAy3ds wSO23ayAa
range of familiar words and simple sentences.
4. Linking Sounds and Lettersis about how children develop the ability to distinguish between sounds and become familiar with rhyr
rhythm and alliteration. They develop understanding of the correspondence between spoken and written sounds and leasoumdiak
and letters anduse their knowledge to read and write simple words by sounding out and blending.
5. Reading Words and Phrasassing combination of skills to decode and blend in order to read for meaning. Recalling events, mak
predications and inferring from text.

Writing
1. Muscle strength andrine motor Fine motor skills developed, Hand eyeardination developed, Satisfactory sight (if VI, specialist advi
followed),
2. Mark Making and Writing is about how children build an understanding of the relationship between the spoken and written word an
through making marks, drawing and personal writing children ascribe meaning to text and attempt to write for various purpose
3. Handwritingg is about the ways in which children's random marks, lines and drawings develop and form the basis of recognisable
4. For further skills see National Curriculum

Early Numeracy

Wal 0KSY!
Everyday
Ly dSNI O

The Big Seven:

Numberc¢ Pupils understanding of number in relation to counting, developing an understanding of numb@rshk relationships between
them and identifying patterns
Sets and Sorting identifying when things are the same and grouping by different traits or attributes
Number Operationg; understanding that one humber can be made up from other, smaller numbers
Spatial Relationshipg how pupils understand the way things move and are located in relation to themselves and others, including posit
Shapeg; understanding how shapes fit together in the world around us and how we can use 2D shapes to create 3D shapes
Measurement¢ measurement is based on the idea of using numbers of units in order to compare attributes, such as length or capa
Patternsc A repeating sequence of shapes, colours, sounds or movements
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O Thsensory Cur ri cul umo

The sensory curriculum is a process driven curriculum where outcomes are flexible in
order to facilitate pupil success. Every pupil is supported to access a curriculum that
meets their needs. We recognise that our students will take an extended time to learn new and
meaningful skills, therefore the process of learning must be constructed carefully. Our curriculum
must include a range of coordinated opportunities to:
- differentiate the presentati on ancdmmuracatien,
sensory, medical needs, physical challenges and sensory impairments

of

- develop pupil sdé i ndepe which supportspupihagemayc at i on

- target the sensory needs of our pupils to support readiness for learning and develop
functional and independent skills
- address the physical, emotional, medical and mobility needs of our pupils
Our students experience a highly differentiated curriculum that gives opportunities for learning
incrimentally, building one skill upon another.

The sensory curriculum is accessed at different stages, based upon presenting pupil need. This
is very much decided on an individual basis and complemented by use of the engagement model
(Standards and Testing Agency, 2020) as an assessment tool.

Pupil engagement profiles (see Appendix 1) are completed by staff who know the pupils well and
form the basis for what staff are looking for in relation to pupil presentation. As per the
engagement model, this is split into 5 key areas: initiation, exploration, realisation, anticipation
and persistence.

Exploration

Initiation Realisation

Engagement

Model

Persistence Anticipation

By starting with how each pupil specifically presents and communicates staff are able to scaffold
and facilitate future engagement in a meaningful way. The engagement profile is used alongside
work on short term targets for pupil EHCP outcomes.

Our Sensory Curriculum is scaffolded by five core areas, which we call the Five Pillars of Learning.
This includes My Communication, My Body, My Thinking, My Independence and Me & My
Community. The Five Pillars of Learning closely link to their EHCP outcomes, which is reflected
in our curriculum aims document, highlighting core focus areas of our sequential curriculum. This
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means that the pupil sd da ylearniagropporimtiesithattyigedhena t h
chance to develop useful skills to make a difference to their quality of life.

My Communication
My Communication is paired with the Communication and Interaction EHCP Outcome(s).

This area recognises the basic human desire to be understood, to understand and to be self-
directing Communi cati on includes the young personos
environment, which includes the people within it. The ability to communicate thought, to be heard

and responded to is what makes us essentially human, yet it presents a significant challenge for

our students. The medical complexity of many of the challenges that are presented to our students
means that they mayimeetd H e nagtypiaatyédew|sming ohfaant does,
therefore our curriculum must be designed to offer repeated opportunity to give the student the

ability to develop from a reflexive communicator to an intentional and interactive one.

As a Learning Approach we have developed robust communication passports that reflect each
puprlkoceptive and expressive understanding. Som
or discrete that staff need to have an in-depth understanding of each learner. Our pupils have a

vast array of communication strategies using high and low technology. These include Makaton,

touch speech cues, VOCAs, PECS and eye gaze, to name but a few. Our promotion of
Communication, Language and Literacy is to ensure pupil voice. We encourage creativity and a
language rich curriculum to facilitate a range of enriching experiences to promote self-expression

and opportunities for choice.

Pupil so communi cati on styl es and preferences
communicative opportunities can be maximised. My Communication is taught in functional
situations so pupils can immediately see the results of their communicative attempts. My
Communication addresses the skills that underpin basic communication, such as shared
attention, responding, turn taking, anticipating, showing preferences, and making choices.

My Thinking
My Thinking is paired with the Cognition and Learning EHCP Outcome(s).

The development of thinking and cognition is only developed when the student can perceive
themselves as part of a world in which they belong and also have a position in it. The student will
only be able to develop their thinking by receiving many opportunities to become aware of and
explore the world around them. These opportunities are designed and constructed to develop the
exploration and manipulation of objects and on developing actions which make things happen
and change. The learner will be developing the ability to problem solve and notice the
relationships between materials and events, their sequence and pattern. Our aim is for pupils to
be active participants in their own learning and explore the opportunities provided to them
meaning Every Moment Matters. Curiosity is scaffolded throughout the curriculum, giving
enrichment opportunities to extend their learning and to improve or enhance their skills,
knowledge and wellbeing.

My Body
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My Body is paired with the Physical and Sensory EHCP Outcome(s).

The devel opment of BywBouiyderisst acnednitnrgal o ft o6 t he

sensory curriculum. The learner must initially learn what are the parameters of their body and
what is beyond it. It is only by this perceptive understanding that a person becomes themselves.
It is easy to see therefore that a person with limited independent movement and or sensory
disturbances will find it hard to make these distinctions. Awareness of the body needs to be taught
and only when it is perceived can the development of gross motor skills, fine motor skills and
mobility be developed.

Physical development within the learning approach is delivered through numerous pathways,
such as: gross and fine motor; physiotherapy and occupational therapy and targets from the
MOVE programme. ldentified pupils access hydrotherapy, rebound therapy and a wide range of
equipment and physiotherapy plans throughout the day. This is imperative in supporting their
quality of life and independence. Provision plans have these specialist targets, and others,
embedded within them and are written in liaison with the relevant professionals.

Pupils are provided with a breadth of sensory experiences and opportunities to explore the world
around them and to develop their understanding of the impact they can have on the world around
them, and vice versa. Therefore, access to a multi-sensory learning approach throughout the
school day is crucial in facilitating this. Some pupils have sensory diets or strategies that need to
be completed within their daily routines to enable them to be ready to learn and remain regulated.
An example of this is proprioceptive and vestibular needs being met through a sensory circuit.

My Independence

My Independence is paired with the Independence and Preparation for Adulthood EHCP
Outcome(s).

The ability to exert oneds independence i s
centrally within the sensory curriculum. Independence can only be developed when the person
has developed an understanding of themselves as a person who can perceive the world around
them, develop their thinking about what they perceive and begin to communicate about their
desires and choices. Independence is not the ability to conform but rather the ability to take control
over the experiences that go on around them. This is vital for our pupils in the sensory learning
approach as they are likely to have limitations on their ability to be functionally independent in
many areas. Pupils with this presentation of need are liable to be involved in activities that take a
substantial amount of time, are about the most personal areas of self-care and are usually
associated with the needs of children of an early age. Our curriculum must make time for these
activities to take place, but they must also be designed to ensure that the pupil can develop the
maximum amount of independence in these areas as possible. This may be physical
independence skills, but may also be the ability to communicate about these activities, to accept
or decline, to request or to terminate. While these skills are developing, wherever possible pupils
will work with familiar adults.

The basic activities of self-care are also the ones that are likely to have the greatest impact on
the family in terms of time and location. The more independent a pupil can become the more life

32|Page (OFive Acre Wood School, July 2025)



() 2 )
EveryMomenti i getherstrong FIVE ACRE WOOD SCHOOL

possibilities and opportunities are available for them and their families. Our curriculum must focus
on those activities, valuing them and giving them time to be achieved: eating and drinking,
hygiene, toileting and dressing. In accessing this, pupils should have the opportunity to have an
active role within their routine.

Me And My C ommunity
Me and My Community is paired with the Social, Emotional and Mental Health EHCP Outcome(s).

This curriculum area focuses on meeting the requirement of all human beings to belong. Our
pupils have a right to be part of the community and have a unique identity within it. Understanding

the community can only be developed through a growing awarenessof t he pupi | s

developing their perception, and thinking and including them in a communicative environment
where they can discover and develop their voice. Transactional supports are used as part of this
process in order to facilitate access to and participation in the wider community. For a pupil with
complex physical and learning needs it will be a long journey to know themselves as part of a
wider community. This learning is therefore presented in functional contexts where pupils can be
part of real time events and experiences which need to be repeated to develop real meaning and
understanding. This is also the reason why the curriculum operates an annual cycle of themes
that enables our pupils to develop and deepen their understanding of the real world they live in
(see Planning Tools).

Other C urric ula Areas

The following curricula areas are embedded within the five strands above and are taught in
functional, meaningful settings.

IT is seen as one of the enabling strategies available for our pupils in the sensory learning
approach and will be used to increase their access to the outside world, enhance communication,
develop environmental control as well as exploring their own interests.

The SMSC (Social, Moral, Spiritual, Cultural) aspects of learning are central to the Five Pillars of
Learning described above as we create the pathways with our pupils which enable them to be
joyful as they achieve their potential to the greatest degree possible.

ASDAN

All pupils in years 9, 10 and 11 complete ASDAN - Personal Progress accreditation modules.
Across the year pupils complete up to 9 modules which are selected based upon their needs and
abilities. A central record is maintained, so as to ensure continuity and progression. Modules are
levelled using Working towards, Entry 1, Entry 2 and Entry 3, Level 1, Level, 2, Level 3.

Engagement Steps

&ngagementSteps6 ar e del i v e rbaskd léamingandgadlistitally@dross the school
day. These compliment EHCP outcomes, particularly in relation to the foundations of
engagement.
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The skills are split into multiple frameworks:

Cognition and Learning (Engagement) i Exploration
Cognition and Learning (Engagement) i Realisation
Cognition and Learning (Engagement) i Anticipation
Cognition and Learning (Engagement) i Persistence
Cognition and Learning (Engagement) i Initiation
Communication and Interaction i Expressive Communication
Communication and Interaction i Receptive Communication
Social, Emotional and Mental Health T Emotional Affection
Social, Emotional and Mental Health T Social Affection
Sensory and Physical i Auditory Operation

Sensory and Physical i Tactile Operation

Sensory and Physical i Olfactory/ Gustatory Operation
Sensory and Physical i Vestibular Operation

Sensory and Physical i Visual Operation

Sensory and Physical i Proprioceptive Operation

Sensory and Physical i Fine Motor Operation

Sensory and Physical i Gross Motor Operation

= =4 4 4 -8 -8 -2 _9 -9 _-42_9_49_-92 -9 _-42 -9 -2

These are assessed through the following judgements:

N i Encounter A ’ ‘ F i -

AT Awareness
R T Attention and Response ' -,
E 1 Engagement '
P 1 Participation

\.9.. .
[T Involvement
G 1 Gaining Skills and Understanding \A \ - '
M1 Mastered I

These judgements are sequential and rooted within existing well-established frameworks and
strategies, such as Intensive Interaction.St udent s may be working on sk
or stages, through a topic-based approach or as incorporated within ASDAN units of learning.

At FAW pupil progress within the Engagement Steps are recorded electronically using bSquared,
which is used across Kent Special Educational Needs Trust (KSENT). These records on
bSquared are used to consider meaningful next steps within mid-term planning, in order to support
pupils progress.

This is an online programme, where each pupil will have a record on attainment. Teachers make

a summative judgment using the descriptors above. This gives teachers a percentage for the
amount of progress each student has made.
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Timetabling The Sensory Curriculum

In I'ine with the studentdés development, differe
may vary according to individual need and the
Teachers will make decisions about this based upon the current presentation of the learner and

will evaluate impact on priority areas.

The diagrams overleaf are a pictorial and numerical illustration of the balance between these key
areas. The commentary explores the dimensional inter-play within each learning approach.

The creative arts are part of the celebration of experience and can be done in the here and now
or in representational ways if the pupil has reached that level of understanding. However, as
written earlier, the sensory curriculum is a process driven curriculum with a flexible outcome. The
process of any creative activity will always be prized along with the outcome.
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Case Study - Pupil E

Pupil E has profound and complex learning difficulties, with diagnoses of
quadriplegic cerebral palsy, a moderate visual impairment and profound
hearing loss. Pupil E experiences frequent seizure activity throughout the day,
as well as post-ictal periods where they will be asleep. Pupil E shows early
awareness of what is happening around them. They make some reflex actions

Case Study - Pupil S

Pupil S profound and multiple learning difficulties, including a diagnosis of
Angelman Syndrome. Pupil S is pre-verbal is beginning to communicate
through eye gaze, showing awareness of familiar adults and preferred people.
Pupil S can present as frustrated (tensing body, unsettled vocalisations), but is
usually able to regulate in the dark den with the lights, stilling and reaching out

and eye movements. It is unclear if they have communicative intent.

Time Allocation

= My Body

® My Communication
My Thinking
My Independence

1 Me and My Community

This pupil is a reflexive communicator. Their dominant sensory
systems are the conduit for input from outside. Their responses are
treated as communicative intentions and congruent action repeated

to develop meaning to their motor movement. This interaction
between communication and body sensation is the trigger to develop

thinking. At this time the pupil is largely dependent on adults and
their community in the meeting of their immediate needs. They
receive regular facilitated body movement to maintain maximum
flexibility and symmetry.

to them.

Time Allocation

m My Body

= My Communication
My Thinking
My Independence

® Me and My Community

At this stage the student is actively learning through their body and
exploring and finding what they can do. They may begin to show
some imitational communication. The student is aware of
themselves as a communicator and may show some imitational
communication and ability to have an exchange with another. The
student is beginning to realise that thy e can affect their environment
through movement and experimentation. The student is beginning to
show increased awareness of themself in space and his relation to
it. Independence skills are starting to develop through the ability to
decide to respond.
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Case Study - Pupil N

Pupi I N has profound | earning difdfi
Wilson Syndrome. Pupil N is mobile and will move around the environment
freely, reaching for resources around them, sometimes looking at and pausing
next to something that they like. Pupil N will move towards a preferred peer
and will gravitate towards them and watch what they are doing. At times they
will smile or laugh.

Time Allocation

= My Body
= My Communication
= My Thinking

My Independence

= Me and My Community

At this stage the pupil continues to learn through movement by
increasing control over their body. Pupils are working on increased
mobility to follow their own interests. They are becoming
communicators and the need to express what they want is strong.
Thinking skills have been developed by experience and with them is
a greater need to become more independent and also relate more
actively with the wider community as they realise the benefits of
social interaction. They are starting to make changes to the
environment by using simple actions or environmental control
technology.

37|Page (©Five Acre Wood School, July 2025)



A o :
DO
0 e FIVE ACRE WOOD SCHOOL
EveryMomentMatters  PupisFirst  TogetherStronger ‘Growinig and Leaming Together

Where appropriate, the most able pupils in the Sensory Learning Approach will have their learning
extended through access to aspects of other curricula, e.g. Practical or Structured curriculum
content. An example of this could be accessing an early reading/ phonics session with a class
from the Practical Learning Approach. This also supports a smooth transition if pupils become
better suited to another learning approach as they move through the school, with the option for
other learning approaches to also make use of aspects the Sensory Curriculum, as appropriate
for their pupils.

It is important to consider that these pupils offenpr esent wi t h,wittstipeicdmplexipyr o f i
of their needs denotingt hat their best o6fitdé i s .iAnystudere Se
dealing with these barriers and moving towards a Pre Key-Stage Standards level must therefore

have a personalised programme which develops their strengths while also addressing the
medical, physical and personal independence skills they need to develop to function in a social

world.

Delivery Of The Sensory Curriculum

It is accepted that students following the sensory curriculum
1 Learn at a measured pace
1 Will not independently generalise a skill learnt in one area to another
1 Can find adjusting to change difficult
1 Require repetition of skills in order to maintain them

As a result, movement from one environment to another with different staffing year on year is not
necessarily the right model for our students. As a result all staff involved with our students need
to work together closely to ensure continuity of learning.

Each of the teachers delivering the sensory curriculum take responsibility for the development of

the studentso:

1 Communication (My Communication and Me and My Community)

1 Mobility (My Body, My thinking and My Independence, My Communication, Me and My
Community)

1 Sensory processing and independence (My thinking and My Body, My Independence)

1 Environmental control (My Thinking, My Communication, My Body, Me and My Community,
My Independence

The teachers work collaboratively with therapists to ensure there is a cohesive therapy plan for

those pupils identified as requiring targeted support. Thisi s woven and embedded
individual pathway. The teacher has an overview of the development of those key skills to ensure

that programmes continue seamlessly from group to group to achieve and maintain real,
functional learning gains. In conjunction with this we have designated spaces to enhance the
delivery of the curriculum, the quality of the learning experiences offered and hence the learning

and achievement that our students make.
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Planning Tools

The sensory curriculum is designed to teach the students about the world they actually live in,
within o6real timeo.

The Sensory Curriculum Yearly Cycle
of Themes

Gathering - ’ Recording

Information Achievement

Acquisition,

. . Generalisation
Getting Going

Sustaining

Fluency Practising

i Independence

While we have developed a curriculum around our pupils, we recognise that each of them
will follow a personal pathway through it , depending on the complexity of their need and
core learning goals , but also on their interests, aspirations and abilities. Teachers therefore
design pupil specific pathways for learning over time.

ti s i mportant to emphasise that fixedeauteomesroealld!| e e
pupils. To be useful, the learning will be built up atthe s t u d eaxce, therefore it is not possible

to consistently predict outcomes for all pupils; we can only intend and guide achievement. The
curriculum itself then becomes the framework through which pupils learn and develop their skills

in functional and social settings every day.

These key learning intentions are monitored and adjusted where appropriate using continuous
assessment for two terms. These learning intentions are then reviewed, and their success
embedded into the design of the next learning intention building on their prior learning. This ties
in with the triannual review of Provision Plans, which happens for all pupils at Five Acre Wood.

The diagram below illustrates how the curriculum begins and builds up from each individual pupil.
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Working With Families

As discussed, the curriculum for pupils with profound learning difficulties is driven by identification

of individual personal goals developed alongside parents. There is close contact between home

and school. Parents and carers are involved in planning and meeting the needs and help to
identify priority targets. School and partner agencies keep in close contact and try to meet whole
family needs whenever possible. Evidence of pupil learning, including photographs, videos and
assessments referenced against| ear ning frameworks, are shared
for Learningd platform. Parents can , and shmughka d d
collaboration create a wider picture of a pupils learning and progress and opportunity to share
achievements and aspirations.

Quality Of Life and The o6Voiced Of The Student

The complexity of needs experienced by the students means that sometimes they are
uncomfortable and need to endure difficult procedures. They are often unable to control their own
environments and they need to wait for the world to come to them. We try to minimise these
unsatisfactory moments and engage them in activities they enjoy to improve the quality of their
l i ves. Staff keep the studentds needs al ways i
the O6voiced of the sthindtheydo.at t he centre of ev

40|Page (©Five Acre Wood School, July 2025)



- ; ; :
Os
0 k! FIVE ACRE WOOD SCHOOL
‘Growing and Learning Together

EveryMomentMatters  PupilsFirst  TogetherStronger

Sensory Curriculum Framework

Area of Sensory 2024/2025 2025/2026
learning phase

Sensory curriculum is designed to develop a rich environment through a responsive, multisensory and communication emarahthesigh supporting postural management provision.
Communication is fundamental area of progression to allow active engagement and social interactions, to make choices antatmwants and needs in ways that are meaningful and appropriate to individual pupils. H
learning experiences which apersonalised to meet the unique needs of individuals and groups. Pupils who have significant learning, communicatioepandes=s benefit from working in a highly structured environme|
which helps them to consolidate and generalise learning. liitiadd these pupils require high levels of adult support.

Term Autumn Spring Summer Autumn Spring Summer
Individual EHCP targets. Communication and interaction,
Continuous Provision Plans
which are incorporated Cognition and learning

throughout the day

Social, Emotional and Mental Health

ForAnnual Review

attainment is recorded Physical and Sensory

against the core area. The

step and percentage of the
step is added.

Five pillars of learning My communication (Communication passport
My thinking (Numeracy, ICBwitches)
Me & My community

My body / Move

Individualised learning My Engagement profiles
(Exploring, Realisation, Anticipation, Persistence, Initiation),
Communication passportLinked to the communication hierarchy levels of ggenbolic and symbolic communication
Engagement pathway pupil s will be using an Engagement model approach. This focuses on § BogasrationRealisatiorAnticipationg Persistence initiation.
As well as developing skills to promote their communication and life skills, the curriculum is experienced througkmeatiy approaches where learning activities/ stimuli will be presented
the children to explore and develop their learning.
Asdan/ Life skilsRS @St 2 LIYSy (i | NR dzy R LJdzLJA f Q a(KeyISagd3®ya) f LINRINBE& | yR a2 0A

BSquared Core Non core
Engagement Steps Communication and Interaction Communication
Updated each termcore and Cognition and Learning (Engagement) Functional Movement
then noncore Sensory and Physical Making Connections
SEMH Sensory
Self and Emotions
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Shopping, travelling, cooking, selifelp skills, Physio programme®ressing, personal hygiene, toiletifigeding, selregulating, transitioning)

Acquisition, getting going

Term 4-Practicing
independence
The world around me

achievements
The Wider World

My Self / My community

Individualised learning
SCERTS Supporting pupils to access meaningful social communication, identifying and supporting emotional regulation in a coreistenand the consistent use of effective transactional support
develop and sustain autonomy.
Also seen on individual Autumn Spring Summer Autumn Spring Summer
LJdzLIA f Qa a Term 1- Gather in Term 3¢ Sustaining and Term 5¢ Generalisation and Term 1- Gather in Term 3¢ Sustaining and Term 5¢ Generalisation and
Term 2 - developing fluency refinement Term 2- developing fluency refinement
Term 6¢ Recording Acquisition, getting going Term 4- Practicing Term 6¢ Recording
independence achievements
The Wider World

The world around me

Term 5¢ Out of this World

Over Arching Topic

These will be adapted to the|

My Self / My community

Term 1¢ Its all About Me

Term 3¢ Frozen Touch

Term 5¢ In Our Garden

Term 1g A place for Me

Term 2¢Time to Sparkle

Term 3¢ Winter wonderland

Term 4¢Blooming

Term 6¢ Splashing Around

using Evidence for Learning

TAGS
Scoring against each area o

engagement

Warmth (not heat), conkers,
chestnuts, blackberries
appear, leaves fall from the
trees, colours of orange, red
brown are seen, crisp,
crunchy sounds are heard,
fruit, and vegetables ready
for harvesting.
Scentsoranges, apples,
(Fruit and veg)

Engagement Profiles

Class boundaries
Class routines

The things | like and do not
like
Relationships
Identifying people wo are
important to us.

Coldness and warmth
Cold earth bare trees,
Colours blue, white and grey,

Scentsmint and Eucalyptus

Snowflakes
a2@Ay3a (GKS ¢
Furry and fluffy warm

materials
Bubbles

Wrapping up for a chilly walk
Warm air on our skin
Melting ice
Ice painting

Sensory stories

concept of time and change
Warmer days

Plants growing taller

Fatter green grass

Buds turns to leaves and

flowers

Return of bird song

Sensory plants planted

outside such as tomatoes

Greens, pinks, reds, yellow,

Scent grass and tomatoes,
floral smells

Plant strawberries
Taste test

Making fruit smoothies

appear, leaves fall from the
trees, colours of orange, red
brown are seen, crisp,
crunchy sounds are heard,
fruit, and vegetables ready
for harvesting.
Scents oranges, apples, (Fry
and veg)

Engagement Profiles

Class boundaries
Class routines

like
Relationships
Identifying people wo are
important to us.

The things | like and do not

needs and abilities of our
pupils
Term 2¢ Celebration Term4[ SG Q& a; Term 6¢ Go Wild
Marvellous
Assessments will be made Term 1: Term 3: Term 5: Term 1: Term 3: Term 5:
Snow ice icicles frost Seasonal influences and | Warmth (not heat), conkers Snow ice icicles frost Light and dark

chestnuts, blackberries Coldness and warmth Stars

Colours

Cold earth bare trees, Colou
white and grey
Eucalyptus

Snowflakes
a2z@dAy3a GKS
Furry and fluffy warm

materials
Bubbles

Warm air on our skin
Melting ice
Ice painting

Sensory stories

Wrapping up for a chilly walk
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activities pupils will
experience the world around
them; make choices and
engage with highly
motivational activities which
are meaningful to them.

Chill and coldness in the air|
Shortening of the day fog an
mist
Christmas carols and season

songs

Presents given and receiveq

colours red, green gold silve
purple

Christmas trees and
decorations
Christmas lights appear

smells cinnamon nutmeg an

gloves

Fireworks, sparkle light in

Colours yellow white and
blue
Rainy days and puddles
Windy days compost mud
and stones
Seeds can be investigated
shoots and buds begin to
appear¢ Willow, catkins,
daffodils, and bluebell,
Scent, chocolate, and flower
scents

Life cycle of a plant / animal
Growing plants
Investigate and explore a fisl

Seasonal influences and
concepts of time and change
brightness, heat and sunlight

dappled shade, water
warmed by sun, warm earth
and sand , flowers in full
bloom herbs releasing their
scents
Mint, Rosemary, basil, sage
caramel
Butterflies, bees, sand shellg
ice cream, fruits
Harvesting fruit
Colours greens, blue, red,
yellow

Chill and coldness in the air|
Shortening of the day fog an
mist
Christmas carols and season

songs

Presents given and received

colours red, green, gold silve
purple

Christmas trees and
decorations
Christmas lights appear

smells cinnamon nutmeg an

gloves

Due to the pupils needs and RSE/SMSC RSE/SMSC RSE/SMSC RSE/SMSC RSE/SMSC RSE/SMSC
abilities teachers will use
their discretion delivering FriendshipgCaring Visiting Special places Seeking help How to ask Friendships /Caring Visiting Special places
RSE/SMSC to suit individug friendships for help. friendships Seeking help / How to ask
pupils in their class Emotions & Wellbeing Local environment Emotions & Wellbeing Local environment for help.
Access to our community Families and people who Access to our community
There will be opportunities | Relationships, connections,| Physical health and fitness care for me Relationships, connections,| Physical health and fitness Families and people who
through clubs, assemblies sharing and turn taking sharing and turn taking. care for me
and other events which runs| Healthy Me Chinese New Year
through the tear. Chinese New Year +fSyGAaySQ Healthy Me
Autumn Celebration +fSyiAaySQ Autumn Celebration
Through Topic related Term 2: Term 4: Term 6: Term 2: Term 4: Term 6:

Colours yellow white and
blue
Rainy days and puddles
Windy days compost mud
and stones
Seeds can be investigated
shoots and buds begin to
appearc Willow, catkins,
daffodils, and bluebell,
Scent, chocolate and flower
scents

Min-beast habitats
Finding mini beasts

Seasonal influences and
concepts of time and change
brightness, heat and sunlight

dappled shade, water
warmed by sun , warm earth|
and sand , flowers in full
bloom herbs releasing their
scents
Mint, Rosemary, basil, sage
caramel
Butterflies, bees, sand shellg
ice cream, fruits
Harvesting fruit
Colours greens, blue, red,

RSE/SMSC to suit individual

pupils in their class.

Winter wonderland

community

a2 KSNDa 4§

Winter wonderland

Fireworks, sparkle light in th Observing mini beasts yellow
the sky 5" November 2023 Using our senses to explore sky 5" November 2023 Identify different mini beasts .
Diwali 13 November 2023 | arrange of plants, seeds, an{ Transitioning (Parents to bel Diwali 13' November 2023 Explore features of local Holidays
Safety soils involved making a transition Safety habitats & predict mini beasty What to wear/ What would |
Colours Visit a farm to see nevwsorn pack likes and dislikes) that may be found in each. put in my suitcase?
animals Life cycle of mini beasts Transition(Parents to be
Camouflaging involved making a transition
Features and parts of a min pack likes and dislikes)
beast
Growing plants
Using our senses to explore
habitats
Due to the pupils needs and RSE/SMSC RSE/SMSC RSE/SMSC RSE/SMSC RSE/SMSC RSE/SMSC
abilities teachers will use
their discretion delivering Fireworks Weather clothes to wear Woodstock access our Fireworks Weather clothes to wear Woodstock access our

a2i KSNDa §

community
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There will be opportunities
through clubs, assemblies
and other events which runs|

through the tear.

How are we safe and who
can help us?

Families and people who

Leisure activities

Access to our community

Transition pack
(communication passport)

Respectful relationships

How are we safe and who
can help us?

Leisure activities

Access to our community

Transition pack
(communication passport)

Respectful relationships

Families and people who

care for me care for me

Physical health and fitness Cl 6 KSNDa Physical health and fitness CFriKSNDa

My Thinking
(Cognition and learning)

ASPECTS OF NUMERACY
Numeracy is taught through my thinking and my independence. It supports and reinforces on the themes taught througheart fhlergugh the five areas of engagement pupils are able to explore objects of permanence,
and effect, cause and relationglsiand sequencing. During practical play some pupils will be encouraged to develop the use of number, shape and matheguatg=l Numeracy is also covered in community visits (e.g.,
shopping, public transport), cooking, fundraising events, such ast@hs and Easter fairs etc. Children are supported in developing their understanding of problem solving, reasoning &y imuméroad range of contexts i
which they can explore, enjoy, learn, practice, and communicate their developing understdhdinmderstood that children within the phase will be working at several different cognitive levels because of thisfeeetdi
learning outcomes.This could include a sensory approach to numeracy with opportunities to explore concepts in witleofagievironments and ways; more and finished, full and empty or big and small. Elements of prob|
solving is embedded in all activities to promote thinking and develop autonomy by making connections, responding toipa#peigion through routine object permanence and through changing focus
Problem Solving
Problemsolving is an integral life skill. It helps to build character, resilience, and perseverance. Pupils at all stages ahdimigase given sufficient exposure to reasoning and prokdelving activities. Providing
handson problemsolving activities across all areas of the settjrapildren learn to engage in problem solving through all their experiences and have frequent opportunities to take pativie arel engaging
experiences. This also linksgodzNJ LJdzLJA f Q& 9y Al ASYSyid t NRTAL S&
Daily routines
Some pupils will begin to understand regular daily routines, like snack time andrgwimgtime, and how to use numbers to describe thigsmbers can be found in most situations: indoors, outdoors and in the community|
on bus stops or street number&nowing daily routines throughout the day, using a different sense and colour for each day. Transitional supports areursieclitthe day

ASPECTS OF LANGUAGE AND LITERACY

Literacy curriculum activities will support pupils to develop shared interaction and turn taking and promote communiglgievhgkt developing attention and listening skills. Communication opportunities are built in throug
the day, to share stor& answer questions and express emotions, when pupils are supported to develop their individual communication skillan&®uoiggs play an important role in the structure of every day and are linkeg
the particular lesson, promoting engagement. Asgdhe day, activities are planned to promote control of both gross and fine motor skill that are required for all ashiecscyf
Reading

Reading behaviogris about children engaging in and enjoying stories, books, and rhymes through sensory approaches.
Pre Readingrunctional eyesight and hearing, visual discrimination, sound discrimination, memory (repeat a short phrase, repeat engoreeny 4/5line poem or tongue twister). Concentratigrean engage in a task for at
least 5- 10 minutes,
Sensory story telling is an approach that provides more opportunities for children to understand, interpret and engageamth a
Pictures and Symbolsecognising that print carries meaning, recognises logos, or symbols.
Linking Sounds and Letterss about how children develop the ability to distinguish between sounds and become familiar with rhyme, rhythm and atlitétatly develop understanding of the correspondence between spo
and written sounds and learn tak sounds and letters.

Writing
Muscle strength and Fine motdfine motor skills developed, hand eyeamlination developed, functional sight (if VI, specialist advice followed),
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Mark Making and Writingis about how children build an understanding of the relationship between the spoken and written word and how through maksgdnawing and personal writing children ascribe meaning to te
and attempt to write for various purpes.
Handwriting; is about the ways in which children's random marks, lines and drawings develop and form the basis of recognisable letters.

ASPECTS OF COMMUNICATION AND INTERASHEMNKING & LISTENING

(Informed and assessed by EHCP targets, SALT, SCERTS, Communication Framework,
Refer to Communication and/or Sensory Impairment Passport
Pre symbolic communicationusing communication hierarchy levels and use of tactile communication
Level I- Preintentional behaviour
Level 2 Intentional behaviour
Level 3- Non-conventional presymbolic behaviour
Level 4 Conventional presymbolic behaviour
Level 5 Concrete symbolic communication
Level 6 Abstract symbolic communication
Level 7- Formal symbolic communication

1.

2. Attention and Listening Skill@Use of visual, tactile, verbal prompts, use of total communication.)

3. Play and InteractionTurn taking, sharing, Intensive Interaction and learning through play.
Communicating and Interactin¢Functional Communication/Pragmatigs about how children become communicators. Learning to listen and communicate emerges outvefrbaincommunication, which includeg
facial expression, eye contact and hand gesture. These skills develop as chtlehart with others, listen to and use language, extend their expressive communication.
5. Understanding Languag@receptive/Listeningunderstanding simple key words instructions with an increasing range of words and concepts for example position, deszét@moice making and understanding t|
impact this has on themselves.
6. Using LanguagéExpressive/Speaking, this includes developing use of AAC devises, communication books and boards.
7. Speechcued articulation, delivered through the class team in liaison with SaLT
Language for Thinking through the support of the Engagement Model, pupils are encouraged to use their means of communication to comment, sdggakedimks and choices.

4.

My Body
Including individual Physio programmes, Hydro plans and MOVE targets as well physiegLiaibn techniques

Physical Sensory Ongoing interventions that are selected to meet the needs of both individuals & groups within class.
Developmen | Developmen This is child led, taking into account their physical needs and how they access their environment.
t t & Fine/ Activities include Sensory circuits, Sensory diets (pupils bespoke) , MOVE, Dritee, Clever Fingers, Story Massage, Music and Movement, TACPAC, Intensive Interaction
(PD) Gross Motor Pupils will access activities using their personalised equipment at all opportunities.
Planning Fundamental Movement (Agility, Balance;@dination)
Core skills (run, jump, throw, catch, strike, skip) through a rskilis approach

PE curriculum to be adde&ense model

Social emotional and well being
Access to selfegulation strategies
Identify and manage feelings and behaviour, and reach out for help where necessary, Zones of regulations,
Transitional music
Turn taking opportunities
Waiting
Sharing
Peer to Peer interaction
Finding their own voices to express themselves

45 |
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Build resilience, selsteem and confidence
SCERTS
Art enrichments

Rationale
Every student deserves to be included within their social world. In order to do this, they will need to leaatognise and comprehend events that are going on around them. Our pupils in the pre formal curriculum ar
unlikely to able to form abstract ideas but will be responding to the here and now. For that reason, our themes have toeemalund the changesral events in the world they experience. In our pre formal curriculum, we
will be using the seasonal changes as well as festivals, to develop the student awareness of and participation in theiydwndi KSA NJ Tl YAt @ Qa A @S #fepsetfings| thgtghygulthegydat, Wherd, | |
students develop new skills, they come round to a seasonal event with an enhances ability to participate and enjoy themselves
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Sensory Learning Approach

Curriculum Aims

Y
RNk

r{fﬁfr/fi‘ﬂ. %
LM

Pupils First

Social Emotional and Mental
Health
Me and My Community

AL
Social Communication

Development of Communication through a variety of AAC to support express
and receptive communication. Provided through a whole communication app
to enable relationships to be built.

BsquaredSocial Emotional an
Mental Health/ Self and
Emotions

Emotional Regulation
Pupils to be taught the relevant skills and tools to maintain a good level of
emotional wellbeing.

Cognition and Learning
My Thinking

Engagement
Learning opportunities throughout the school day to explore, realise, anticipat
persist and initiate. The Engagement Profile to Inform planning and Assessm

Bsquared: Cognition and
learning, Making connections
Engagement Profile

Curiosity

For pupils to be active participants in their own learning and explore the
opportunities provided to them Every Moment Matters. Enrichment opportunit
to extend their learning to improve or enhance their skills, knowledge and
wellbeing.

Communication and
Interaction
My Communication

Bsquared Communication and

Communication, Language and Literacy

To use a range of communication styles to ensure pupil voice and choice. T
engage in a language rich curriculum to enable pupils to access social opport
and the wider community. Transactional supports to support social communig
and EmotionaRegulation

Interaction, Communication

Communication Passports

Creativity
To facilitate range of enriching experiences to promoteesgifession and choice|

Physical and Sensory

My Body

Bsquared: Sensory and
Physical, Functional Movemer
Sensory

Sensory Impairment Passport,
Manual Handling Plans, Physit
Plans, Move Programmes,
sensory diets/strategies

Independence
My Independence

ASDANWt | NI y S NE K
LI NByda OKIFf 9
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Physical Development

Differentiated physical development through gross and fine motor input, Phys
and OT input alongside MOVE. Provisions also to be made within all learning
opportunities for pupils with Sensory Impairments to make progress in Liaisor
STLS.

WeKS $2NIR FNRdzyR YSQ

Pupils to be provided with a breadth of sensory experiences and opportunitie:
explore the world around them to support realisation of the impact on the pup
experiential opportunities of all senses as appropriate throughout their school

Community
Opportunities for pupils to develop independent living skills and social
opportunities through access of the local and wider community.

Independence
Developing independent living skills throyggnsonal carenddaily living skills.

(©Five Acre Wood School, July 2025)
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Fm——n, e T—— Mid-term plans are pupil specific across the sensory learning approach
My Body ! Communication [ My |ncggendence o R
bSquared Symbol level bSquared
Sensory and Physical = Dhbjects/Photos/Symbol | Sensory & Physical/ SEM
* Gross motor operations (Step 5 +16%) Gets up and down stairs by holding onto the Primarily communicate + Proprioceptive Operation (Step 5 + 13%) Puts lids on boxes

rail.

* Places round pegs in holes

= Auditory operations (Step + 14%) Listens as a member of staff talks about a book

* Responds to music by vocalising

Annual Review/ Provision Plan:

* Sensory and Physical/ MOVE Target: | will be able to stand in my stander for 25
minutes, to complete adult led activity during a morning session, once a day.

» | will be able ta walk to the care suit and back to class independently, at least twice a
day.

Learning experiences and activity ideas:

# Provocation tray = intonation = (warm earth and sand, flowers in full bleom herbs
releasing their scents Mint, Rosemary, basil, sage caramel
Butterflies, bees, sand shells, ice cream, fruits, Colours greens, blue, red, yellow

# Sandcastle

= Creative activity- Father's Day cards / suncatchers

= Explore patterns with mark making waves, footprints in sand, seashells

= Seaside pictures using shells / collage

= Large scale painting/chalking outdoors to make waves

» Just Dance Kids Under the Sea

= Cosmic Kids Yoga: Squish the Fish

Engagement model foci (cirde):

Exploration, Realisation, Anticipation, Persistence, Initiation

L—
My Thinking

bSquared links (circle): Cognition and Learning,

Exploration (Step 5 + 4%)"Asks' for help when frustrated ‘

—

/-
» Explores pages in books visually/haptically when working with a member of staff
* Persistence (Step 4 + 65 %) Explores an activity for five minutes when working
| coactively |
Pushes different shapes through matching holes when encouraged to do so by an |
adult
Annual Review/ Provision Plan:
+ |will be able to identify and match numerals from 1-6 from a choice of three on 3
out of 4 occasions.
+ | will be able to independently overwrite circular and straight lines with mare
contral, on twa out of three occasions, with verbal suppart. |
Learning experiences and activity ideas:
*  Measuring fish, buckets f Size sequencing objects i.e., shells, buckets | | *
«  Floating & sinking | :
* Prepositioning of objects, e.g., Sand/ball in bucket |
Counting number of objects- fishing game, colour matching |
+  Block graph, favourite ice cream etc | ‘ .
* Sequencing a four-part colourful semantic sentence ta match the picture | .
Engagement model foci (circle): ‘

Exploration, Realisation, Anticipation, Persistence, Initiation

Visual aids

Annual Review/ Provision Plan:

| Learning experiences and activity ideas:

| Engagement model foci (circle)
[ Exploration, Realisation, Anticipation, Persistence, Initiation

Speach/ Voco/communication books/Photos/ Symbols ‘

Visual schedule/Adults using Makaton signs/Vocabulary [
boards/objects / photos/ symbols/ iPad

Mid Term plan

Term: 6 |
Topic/ Theme: Seaside / under the sea

= —
My Communication [
bSquared links (circle): Communication and Interaction

Expressive communication (Step 5 + 48%) Answers yes/no questions using |
symbals when working with a member of staff [
Joins in rhymes or jingles with babble and a few recognisable words, signs,
or symbaols.

Receptive communication (Step 5 + 10%) Completes a simple task when | I
requested, e.g., puts their cup in the sink when asked.
Points to their body parts when named.

1 will be able to combine symbols to indicate the need for help starting with

‘I want... with words, symbols and my iPad at least 3X a day, independently. |
1 will be able to request new colours when painting, e.g., by pointing to |
their selection, using my iPad or communication board. at least once a day,
with 70% accuracy.

Reguesting number songs, | I
Three/Fout part colourful semantic sentences to match the picture ‘
Complete speech and language activities Pictoy 3 and 4 with a chosen peer. ‘
Learning songs: “A Sailor went to Sea”, “A Hole In the Bottom Of the Sea®,
“12345 Once | Caught A Fish Alive”. Under the Sea, | do like to be beside
the seaside

Small world play and exploration table |
(Using and, because). Can retell a simple past event in correct order (e.g.
went down slide, hurt finger) | |

48| Page
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# (Climbs on and off low equipment

*=  Visual Operation (Step 5 + 6%) Orientates their head or eyes
tawards an object when a member of staff points at it.

=  Points to pictures on request

Annual Review/ Provision Plan:

My independence: | will be able to inform an adult | need to

£o to the toilet, using my iPad or verbally and pointing to my

tailet symbol on the table, at least once a day.

Learning experiences and activity ideas:

Growing and Learning Together

* Wearing and identifying appropriate clothing for weather

» Looking after yourself in the sun

#» Health and safety by the sea

» Gain understanding that equipment and tools have to be used |
safely

»  Discuss what they like and dislike about the sea & seaside

= 'Walking up and down three steps, with adult suppart

| Engagement model foci (circle):

Exploration, Realisation, Anticipation, Persistence, Initiation

Me and My Cornmumtv
hiquared links (circle) SEMH
Social affection (Step 5 + 18%) Communicates with peers
using words, gestures, or symbols

Plays give-and-take games with little support.

+ Emotional Affection (Step 5 +16%) Communicates “Me" and
“Mine” to identify possession when familiar people are
introduced ftaken away

+  |Indicates the need for help with words, gestures, or symbols

Annual Review)/ Provision Plan:

* | will be able to independently wash my hands after being
changed, with verbal support, twice a day.

Learning experiences and activity ideas:

*  Inclusion = Woodstock activities

* Clubs [ assembly

» Role play = Pretend play cooking / picnic

* loining assembly

» Growing plants

* Engaging in sports day

» Describing under the sea scenes: colours, sea plants,
creatures, positions

*  Making musical instruments = sounds of the sea

Engagement model foci [circle):

Exploration, Realisation, Anticipation, Persistence, Initiation
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This curriculum is intended to be pupil centred and individualised, interactive, creative, useful and
enjoyable.

The Key Stage 1/2 (KS1/2) Practical Curriculum buildsonthe EYFSor 6 Ear | yurrlciduaar ni r
in order to provide the opportunities which we think are essential for the learning and development
of pupils at this age, who are working at the pre key-stage standards level.

The Key Stage 3/4 (KS3/4) Practical Curriculum continues to develop the skills and knowledge
pupils have accessed in their primary curriculum. The focus continues to build upon basic
communication, numeracy and literacy skills towards, with further addition of functional life skills.
We aim to provide a wider range of community opportunities which we think are essential for the
learning and development of pupils at this age, who are working between the pre key-stage
standards.

The specific aims of the Practical Curriculum model are:

- For pupils to have opportunities for hands on, immersive learning

- For pupils to become more competent communicators (through whichever method suits
them best)

- For pupils to fulfil their potential in terms of being independent

- To provide relevant breadth and balance of learning opportunities

- To offer opportunities for inclusion within the school and wider community

- To enable pupils to value themselves as part of society

- For pupils to develop a greater awareness of themselves and their capabilities

- To devel op-esieerpand orididesce dlongside their practical skills and ability to
use and apply their knowledge where possible

- To allow pupils the opportunity to surprise us and drive their learning

- To help our pupils to devel optocgopeaadttheive inte e s i
face of negative events, challenges or adversity.

The curriculum is designed to support teachers to plan in a developmental and progressive way
for our pupils.

Areas of |l earniinmg lairree Owii tme t mbp ield®®s devel opment
all ocations being given to these areas as app!
which pupil 6s may rteigdividual@eedsvary according

Educati onal Heal th Care Planés form the basis

curriculum, coverage and weightings of specific activities, as well as class timetables.
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Growing and Learning Together

Key Stage 1/2

The KS2 curriculum is split into the following 6 broad areas of learning. These areas form the

backbone of the curriculum.

| ]

.
.
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.
.
.
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Communication
and
Interaction
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This area focuses on developing the communication skills that our learners need to
ensure they can express their needs, wants, feelings and emotions, such as:

Language/symbols/sign

Motivation and wanting to communicate

Expressive / receptive language e.g. Giving instructions

Commenting and providing information e.g. planning future events, reporting
recent activities

Ways to communicate needs / wants e.g. seeking attention

Play behaviour and communicating to others;

Conversation skills (intensive interaction to verbal conversation;

Inclusion

Developing purposeful use of PECS system, VOCA or Makaton.

=A =4 =8 =4

E ]

Functional
Literacy and
Numeracy Skills

| )
| )
-
-
)
| ]
-
-
a
| )
-
-
)
o
-

This area focuses on equipping our pupils with the essential skills needed for English
and Maths, in order to enable them to participate more successfully in life and learning,
such as:

9 Literacy i combining the skills of reading and writing, including, exploring, enjoying
and learning about sounds, words and text and experiencing a rich variety of
books. It may include: response to books & text, name writing, matching symbols/
photos, reading for meaning, high frequency words, matching photos to words
etc, phonics, social sight signs, menus, recognising symbols in the widest sense,
timetables, accessing ICT.

1 Numeracy 7 understanding ways to apply maths in the environment, number
concepts and calculations and an understanding of shape, space and measures;
developing an awareness of, and observation of patterns in the environment and
the ability to collect and organize information. It may include: money, counting,
large / small, time, wuse of ICT, recognising coins, sorting , long/ short,
exchanging, matching, heavy/ light, related functional setting, cause & effect,
shapes 2D & 3D, adding, weight, take away, length, data handling i graphs,
colours, pattern & sequence, recognising numerals, capacity, positional language,
more / less.

..............
Physical and *e,
Sensory %
Development ‘;‘

EEEEEEEEEEEEn®

This area focuses on helping our learners to develop increasing control over their
bodies, muscles and physical co-ordination, in terms of both their fine and gross motor
skill s. I't also relates to meeting pltesi
include Sensory Circuits, PE, Clever Fingers, Yoga and Swimming.

EEEEEEEEEEEREP
*

Independent .
Living Skills K

This area focuses on the routine tasks which are essential to day-to-day living - travel
training and general mobility (knowing where you are going, moving around inside /
outside); personal care; dressing & clothes; shopping; community awareness and
survival cooking / eating; making choices; behaviour; private/public; asking for needs
/ wants appropriately
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. This area focuses on supporting our learners to develop their knowledge and

Skills fOf life 7 ‘.‘ awareness of nature and the universe, through observation and experimentation, and

topic 2] then their ability to practically apply it. It is also where pupils are encouraged nurturing

. the imagination, problem solving, thinking and motor skills of our learners, through
* exploration, decision making and expression.

IIIIIIIIIIIII.

E TenmEmmmREEs '\ Generally these activities are covered as part of topic-based sessions or whole school
. % activities. Some explicit opportunities include, for example, learning about morals
= Social, Moral, "‘ through a religious story or tolerance of difference by celebrating a religious festival.
+ Spiritual and *J Other needs are addressed through direct teaching or personalised programmes in a
= Cultural Values | specific area e.g. personal hygiene.

. (SMSQC) K

E o | Asignificant contribution is also made in regular collective worship and other curriculum

L Lo
activities.

.IIIIIIIIIIIII.

The KS1/2 curriculum offers a mixture of play, exploration and focussed group learning. Child
initiated play and exploratory learning enables our pupils to consolidate their skills and knowledge,
while building their confidence as they develop their ability to explore, think about problems and
relate to others (through interactions with adults as well as their peers). In planning and guiding
these experiences, teachers create opportunities for:

1 Playing and exploring:wher e pupils investigate and expe

T Active learning: where pupils are encouraged to concentrate and keep on trying if they
encounter difficulties, and enjoy their achievements

1 Creating and thinking critically: where pupils develop their own ideas, make links between
ideas, and develop strategies for doing things.
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Growing and Learning Together

Key Stage 3/4

The KS3/4 is divided into 6 broad areas of learning. These areas form the pillars of the
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This area focuses on developing the communication skills that our learners need to
ensure they can express their needs, wants, feelings and emotions, such as:

1 Language/symbols/sign

1 Motivation and wanting to communicate

1 Expressive / receptive language e.g. Giving instructions

1 Commenting and providing information e.g. planning future events, reporting
recent activities

1 Ways to communicate needs / wants e.g. seeking attention

1 Play behaviour and communicating to others;

1 Conversation skills (intensive interaction to verbal

conversation;
1 Inclusion
1 Developing purposeful use of PECS system, VOCA or Makaton.

-
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This area focuses on equipping our pupils with the essential skills needed for English
and Maths, in order to enable them to participate more successfully in life and learning,
such as:

1 Literacy 1 combining the skills of reading and writing, including, exploring, enjoying
and learning about sounds, words and text and experiencing a rich variety of
books. It may include: response to books & text, name writing, matching symbols/
photos, reading for meaning, high frequency words, matching photos to words
etc, phonics, social sight signs, menus, recognising symbols in the widest sense,
ti metabl es, accessing | CT, social s

1 Numeracy 7 understanding ways to apply maths in the environment, number
concepts and calculations and an understanding of shape, space and measures;
developing an awareness of, and observation of patterns in the environment and
the ability to collect and organize information. It may include: money, counting,
large / small, time, use of ICT, recognising coins, sorting , long/ short,
exchanging, matching, heavy/ light, related functional setting, cause &
effect, shapes 2D & 3D, adding, weight, take away, length, data handling
I graphs, colours, sequencing, pattern & sequence, recognising numerals,
capacity, positional Ian%aqe, more / less.

Sensory R

This area focuses on helping our learners to develop increasing control over their
bodies, muscles and physical co-ordination, in terms of both their fine and gross motor
skill s. I't also relates to meeting pltesi
include Sensory Circuits, PE, Clever Fingers, Yoga and Swimming.

This area focuses on the routine tasks which are essential to day-to-day living - travel
training and general mobility (knowing where you are going, moving around inside /
outside); personal care; dressing & clothes; shopping; community awareness and
survival cooking / eating; making choices; behaviour; private/public; asking for needs
/ wants appropriately

This area focuses on supporting our learners to develop their knowledge and
awareness of nature and the universe, through observation and
experimentation, and then their ability to practically apply it. It is also where
pupils are encouraged nurturing the imagination, problem solving, thinking and
motor skills of our learners, through exploration, decision making and
expression.
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promnmRREEes "‘ Generally these activities are covered as part of topic-based sessions or whole

s | school activities. Some explicit opportunities include, for example, learning

Social, Moral, "‘ about morals through a religious story or tolerance of difference by celebrating

Spiritual and <} a religious festival. Other needs are addressed through direct teaching or
Cultural Values personalised programmes in a specific area e.g. personal hygiene.

(SMSC) ,: A significant contribution is also made in regular collective worship and other

L4

N curriculum activities.
L 4

IIIIIIIIIIIII.

The KS3/4 Practical Curriculum offers a mixture of community/life skills experiences, social
opportunities and more formal teaching. Most activities will be offered in a functional context and

the skills practiced in a meaningful way. Pupi
will be encouraged through pupil initiated and exploratory learning as this enables our pupils to
consolidate their skills and knowledge.
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KS2 and KS3/4 follow separate 2 year curriculum cycles. Over pupilsétime at school this enables
us to provide a curriculum that i's not onl
continuity, progression, connectivity and coherence. Practically speaking, this approach also
enables us to ensure that resources are not all in demand by everyone at once. The 2 year cycle
provides guidance for:

1 Termly topics

1 Suggested texts and termly literacy themes
1 Termly numeracy themes

1 Termly PE themes

All pupils in years 9, 10 and 11 complete ASDAN - Life Skills Challenge/ Personal Progress
accreditation modules. Across the year pupils complete up to 12 modules which are selected
based upon their needs and abilities. A central record is maintained, so as to ensure continuity
and progression. Modules are levelled using Working towards, Entry 1, Entry 2 and Entry 3, Level
1, Level, 2, Level 3. Most pupils within the Practical Learning Approach will be working towards
or Entry 1/2 level. That said many pupilsh av e &6 s pi kaad/strgngths in partieukaréareas,
so may achieve a higher award.

These topic themes influence the literacy, communication and numeracy covered across the
week, as influenced by EHCP outcomes and pre-key stage standards.

OCurrilewmldiem sThR lwiders provide suggested learning outcomes and activity
documents. They also ensure resources and support are available-

In addition topic-centred medium term plans are written for each Key Stage and resources
purchased for some of the suggested activities. At KS3/4 the themes link specifically to those
units covered by ASDAN and/or calendar events.

These curriculum webs provide ideas, not instructions and they act as the starting point for
individual class teachers to then:

- Plan and teach the areas of learning

- Plan focussed opportunities for teaching and learning the skills needed to access a rich
range of experiences

- Use topics for interest and motivation

- Give pupils opportunities to practise and generalise their learning

- Allow space and time for pupils to surprise us

- Ensure that learning is always child focused and that planning takes into account individual
pupil priorities, learning styles and preferences

Teachers are then given time in Phase meetings to collaborate in their Key Stages to expand on
these topic webs i this enables them to develop curricular ideas and to share specific skills,
resources and expertise.
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Teachers are required to | ead Monday and Fri da)
learning needs are discussed and reviewed, in conjunction with any wellbeing/behaviour needs
that may affect this.

To prepare for these meetings teachers needt o have <cl ear plans in p
learning. This planning ensures that day-to-day learning activities feed into long term goals and
provides a framework for communication with teaching assistants in the class team. More often

than not teaching assistants will set up and lead an activity in a one:one capacity or with a small

group and clear planning therefore enables these staff to support learning effectively.

Pupils are assessed in the following areas:

1 Educational Heath Care Plans Outcomes (EHCP)
1 Steps 4 Life (BSquared)

9 Accreditation (Years 9,10,11)

1 SCERTS (where applicable)

There are a series of locations for assessment :

1 Evidence for Learning
1 BSquared
1 Life Skills Challenge accreditation (Years 9,10,11)

EHCP

All pupils have an individual Educational Health Care Plan. These are reviewed annually. As part

of this they have a set of outcomes that last approximately one yearanarethe6 bi g6 ai ms.
are broken down into small incremental steps, which are assessed and reviewed termly.

These are reviewed formally 3 times a year, twice at parent consultations and once at the annual
review. Evidence of progress towards this is kept digitally on the Evidence for Learning system,
in the form of videos, pictures and observations.

Steps 4 Life
0Steps 4 Lifed ar e -basedleamirgrarddholidtidalty aanogshthe schooliday.

The skills are split into multiple frameworks, with a focus on independence skills. These
frameworks are: English, Maths, Digital Skills, Personal and Social Development, Independence,
Preparing Food, Self-Care and Travel. There are 8 stages of progression:

N i Encounter

AT Awareness

R T Attention and Response
E 1 Engagement

P 1 Participation

[T Involvement
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G 1 Gaining Skills and Understanding
M - Mastered

Students may be working on ski |l,ltrsough a topicshasedmu | t
approach or as incorporated within ASDAN units of learning. Steps 4 Life also provides a basis
for EHCP outcomes, particularly within the area of Independence.

At FAW pupil progress within the areas of Literacy and Numeracy is recorded electronically using
BSquared, which is used across Kent Special Educational Needs Trust (KSENT).

This is an online programme, where each pupil will have a record on attainment. Teachers make
a summative judgment using the descriptors above. This gives teachers a percentage for the
amount of progress each student has made.

Evidence for Learning
Pleasereferto6 As sessment dedion. Learningé

Life Skills Challenge
Please refer to previous information outlined.

SCERTS®
SCERTS is a framework to support assessment and planning for children and young people with
a description of autism. It targets key areas to be developed so as to facilitate effective
participation in school, community and home life. There are 3 main components to the SCERTS
framework.

SCERTS principles are applied throughout the Practical Learning Approach and is used in greater
depth for identified pupils. For further information, pl ease ¢
Structured section.
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Year 20252026
1 2 3 4 5 6
Term
SMSC/Values o .
2 & | NE Team Players Respectful Honest Courageous Aspirational Resilient
My Home Celebrations My Community & Let és Go Mythical Beasts International
Topic People who help Explorers
us.
Memorable Mini Festival Job Fair? Trip to Tyland Barn Class trips
Experience or Wildwood
Termly Focus
1 2 3 4 5 6
Term
Speaking & Listening & Engaging in Speaking & Listening & Responding: Engaging in
Communicating: Responding: communication: Communicating: o0 Listening to stories communication:
.. o Likes & Dislikes o Accepting difference 0 Reciprocal o Using adjectives o Inference o Conversational skills
Communicatio o Expressing emotions o Listening to others conversations o Building vocabulary o Listening for information | o Communicating in

né& o How do | o0 Responding to others. 0 Modelling exchanges o Fluency different contexts.
Interaction communicate? o Expressing wants &
needs in the
community.
Number: Number: Number: Shape, Space & Number: Shape, Space and
q Place Value q Addition & il Place Value Measure: q Multiplication & Measure:
0] Counting Subtraction 0] One more il Measure Division T Measure
(0] Ordering (0] One more 0 One less (0] Length & Height (0] Sharing (o] Money
(0] Grouping (0] One less 0 Subitising (0] Mass & Volume (0] Grouping (o] Identifying
o Counting on 0 Number lines 0] Fractions coins
Numeracy 1 (0] Grouping coins
Shape, Space & . Shape, Space & (0] Adding coins
Measure: 1 _ Addition & Measure: )
Subtraction .
il Geometry & o Adding numbers to 9 Geometry & 0 Time
Shape 20 and beyond. Shene 0 Calendar
o 2D shapes o  Subtracting o Position & (o} Parts of the day
objects. Direction o)
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o Exploring 3D o0 Subtracting on a
shapes numberline.
Word Reading :
Twinkl Phonics GPC Level 1-5
Comprehension & Comprehension & Comprehension & Comprehension & Comprehension & Comprehension &
engaging with reading engaging with reading engaging with engaging with reading engaging with reading engaging with reading
Reading o Fact-files o Stories from other reading : o Poetry o Tradition tales o Diaries & Postcards
o Non-fiction texts cultures o Non-fiction texts 0 Repetitive phrases o Retelling (e.g. Jolly Postman)
o Finding information in o Traditional tales o Following recipes o Rhyme o Inferences o Features of a diary /
texts o Features of different o Reading menus o Structure of a story. postcard.
texts o Letters
o Retelling of a story.
Composition: Composition: Composition: Composition: Composition: Composition:
1  Factfiles 1  Character 1 Writing for 1 Writing instructions 1  Stories 1  Writing in role
1  Adjectives descriptions purpose Ll Labelling drawings T Structure 1 Conjunctives.
1  Auto biographical 1  Adjectives 1 CV(Strengthsand | § Labelling diagrams 1  Creative writing 91  Structured writing
Writing f  Sentences to weaknesses) f  Writing a 1 Sentences for (letters, postcards
describe 1 Invitations methodology narrative. etc..)
1  Conveying T Community events
narrative. M Lists
Relationships & Sex Self-Care - . \F;vh );Istlcal Health &
Education Citizenship Preparing Food 1  To develop simple C|t|zensh'|p L clibeing
. L ) T Pupil Voice i 1 Importance of
1 Developing asense | §  Appreciating and 1 Importance of self-care routines. S . ;
Personal & of self understanding keeping body 1 Encouragi EEMTIONTENS 1 THlalEr keeping body
| _ L ging learning approach healthy
Social 1  Celebrating self- different cultures healthy understanding of ; 2
identit 1  Exploring different 1 Importance of importance/right to CIBCIEETS, I (e
ISMSC y p 9 L POl . imp 9 1  Considering different physical wellbeing
1  Encouraging cultural and religious physical wellbeing independence. -
freedom of festivals 1  Understanding IS S L
. ’ through stories. emotional regulation
expression puberty. T
PE Invasion Games Gymnastics Dance & Fitness Target Games Striking and Fielding Athletics
Community
& News & Current News & Current events Managing mone Outdoor Learnin Entertainment, Leisure & Entertainment, Leisure &
Independenc events ging Y 9 Recreation Recreation
e
Curiosity and | Art & Design RE Citizenship Science History Geography
Creativity 1 Portraits 1  Understanding and Careers i Habitats I Backintime i 1  Countries
T Drawing buildings. appreciating cultural Safe strangers T Life cycles understanding T Travel
1 DT differences i 1  People who help 1  Bird Watching passing of time. 1  Maps & Atlases
1 Modelling different us f  Mini-beast hunting Myths and Legends
celebrations/festival. 1  Where does food 1 Fairytales and
come from? stories.
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1 Cultural
understanding/respe
ct

1  Medieval History

Digital Skills

Being safe and
Responsible Online
i Safe and unsafe

strangers.

T Online contact i how to
keep safe

I Trusted adults i who
can help us

Using Devices

1 Using devices to
research/gain
information

1 Recording self

1 Using different media

Communicating

' Email

f Phone Calls

9 Conversational skills

I Word processing
software

 How to report

inappropriate contact

online.

Handling Information

1 Switches and
controls/coding

1 Use of apps for a purpose

Creating and Editing

9 Movie making

1 Creating scripts using
writing apps

1l Sentence creation

1 How to deal with unsafe
content.

Transacting

1 Keyboard skills

1 Personal details i how
to keep them safe
online.

59| Page

(OFive

Acre

Wood School,

July 2025)




00

EveryMomentMatters  PupilsFirst

TogetherStronger
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Subject Term Focus Step 34 Step 56 Step ZEntry 1 All Steps
Termly Topic: Skills Knowledge Skills Knowledge Skills Knowledge Key
Minibeasts Vocabulary
Literacy fReading 1 I can pat a picture | T | know how to find | 1 | can joinin with a | § | know that some | { | can use phonetic | know how to

Focus: in a book to specific objects familiar rhyme or stories have cues to decode apply my
-Reading Description indicate when given a story. repeating phrases.|  unknown words. phonetic
s recognition when choice. 1 I can describe a | 1 | know that 9 | can use the knowledge to
-Writing a member of staff | § | know how to character or object|  colours and terms: page, print, increasingly
_ asks me to find a engage with a from a story using adjectives describg line. title complex
-Phonics IWriting specific item. literacy-based a single descriptivg  objects. Lo unfamiliar words.
- . sentence, word
Focus: 1 I can explore an activity with adult word, e.g. boy, 1 1 know that the 5 | know what
Explanatio activity for three support. red, etc. Y2 0 jdzSa corregtly. ) terms such as
ns minutes when 1 1 know how to 1 1 can answer a refer to different | T ! can identify the page, sentence,
working identify and match|  simple who, what, | information (e.g., purpose of a text, title etc. mean.
coactively. symbols. where, why, how where means the e.g.to | know the
1 lcan look at a 1 1 know that question about location). inform/advertise. difference
Twinkl visual text with symbols having the story givinga | 1 | know that the 9 I can use books to between fiction
Phonics interest when it is meaning relating sentence title and pictures find information. and nonfiction
SSp* in front of me. to the text. explanation. on the front cover | q | can suggest writing.

1 I can point to 1 I know how to 1 I'canjoinin can give me different sources I know that an
pbjects _that I find recogni_se objects diSCL_Jssion when information about of information. gxplanation text
interesting _to do with my sharing the story/contents 1 I can use capital informs.

1 | can create interests. books/texts. of the text. | know that non

) . letters correctly L
meaningful pre 9 I caninferwhata | 1 | know that | can ¢ fiction books are
writing shapes. story will be about ask who, what, or prgper nouns. a source of
by looking at the when, where, why,| T can include "and’ information.
title and front how questions to to join clauses. | know that | can
cover. find out more 1 I can record also search the
9 Icanask a information. information in internet to find
question abouta | Y | know that my simple sentences. facts.
narrative. name means 1 | can put spaces | know that | can
1 | can make marks,| something when it between words use my
including_some is written down. more consistently. knowledg(_a of
letters, with the text and pictures
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intention of
conveying
meaning.

9 I can copy my
name for a
purpose, e.g. on a
greeting card.

1 | know how to use
an increasing
number of
phonemes to
sound out and
write CVC words.

to write captions
to a specific
image.

1 I know the
YSIyAy3
and how to use it
appropriately in a
sentence.

| know how to
construct simple
sentences which

make sense.

Numeracy Focus: | can explore a 9 | know how touse| ¥ | can find a fL 1y26 (FfTIcanuse 1 1 know the

range of objects a visual timetable matching object. can mean shape, comparative meaning of
-Number Shape, by touch and to transition 1 I can actively take size, colour etc. language comparative

space and manipulation for between tasks. partin a 1 1 know language consistently. language.

-Shape, Space measure up to 10 seconds,| I_know wh_at my measuring activity.|  such as _ 1 I can use the 1 1 know that small
and Measure | can follow the timetable is for 1 | can state heavy/heavier/hea language of objects are not

sequence of a and what it whether an object viest. measurement, e.g. -

. - . . . necessarily lighter
-Time and familiar daily represents. is hot or cold. 1 | know some capacity. than larae obiects
money Number routine and 1 I know how to ask | § | can match 2D equipment 1 I can find two 9 JeCts.

respond for more through shapes. associated with objects with a T I know the -
-Handling Place Value appropriately. sign, symbol or { I can copy simple measuring. similar property, different units of
Information | can request language. shapes. 1 | know how to e.g. weight. measurement.
and Data Four more of an object| 1 | know what hot | { | can find an objec{ ~ safely handle hot | { I can commenton | T | know where the
Operations using my chosen and cold means. with a certain or cold objects. a change in numbers are on
form of 1 I know to take care  property. 1 1 know that temperature. measuring
Problem communication. when handling hot| § | can communicate  different shapes | T I understand equipment.
solving I can identify or cold objects. using positional have different direction of 1 I know what
hot/cold 1 1 know that my language. properties. movement. factors might
temperatures actions can be 1 I can identify 1 1 know the fl I can give and affect the
an_d hand!e reflected in a movement as properties of some|  follow instructions temperature of an
Using _obJectS with mirror. up/down/in/out. 2D and 3D shapgs using'posi'tional object.
Common :nthLe:(. | ] Icpuntaset of 1L 1 }{2 g U § and directional 1 1 know the
Measures . plore the objects when YIyeKé NF language.
' uniqueness of asked "how the number of 1 I canidentify and | COMPass
Shape and " : ; directions and
selfproduced many?". objects. recognise commor b
Space movements in a 1 I can compare two| T | know simple 2D and 3D shapes|  Positional
mirror. sets of (up to 5) positional 1 I can list the language.
counters pointing language (on, in, similarities and
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Time

Money

to the group that
contains less/more
etc.

next to, under,
etc.).

1 | know that two
sets of the same
object can be
different
quantities.

differences
between shapes.

1 I can create
patterns from
shapes.

9 | know shape
based
terminology.

9 | know the
properties of most
2D and 3D shapes

1 | know objects
which are the
same, regardless
of size or colour.

Communicati
on &
Interaction

-Speaking &
Communicati
ng

- Listening &
Responding

- Engaging in
communicatio
n

| can protest
through facial
expression or
vocalisation
when a desired
activity stops, or
an object is
removed by a
member of staff.
| can mimic
othersQ KI y
gestures when
communicating.
I can
communicate
with a staff
member through
symbolic
sounds/noises

I can
communicate
with verbal or
physical
exclamations eg.
al eAyYXH
when something
goes wrong.

9 | know how to
communicate my
needs through a
preferred method
of communication.

9 | know that
Makaton signing is
away to
communicate my
wants and needs.

9 | know how to
show how | am
feeling about
something
through
vocalisation.

9 | know how to
express myself
verbally or
physically.

1 | can communicate
to an adult my
likes, dislikes,
needs, feelings
and my own
discomfort.

9 I can follow simple
commands
(including verbs)
appropriately.

1 | can communicate
appropriately with
people in a range
of settings.

1 I can take partin a
reciprocal
conversation.

9 | can communicate
using descriptive
language, e.g. |
want the big box.

9 | can communicate
using positional
language, e.g. the
ball is in the box.

9 | can answer

WgK2KE acg
G KSNBKE
guestions.

1 | know that there
are many ways to
communicate.

T | know how to use
gesture, signing or
words to say what
| want to say.

T | know that adults
are here to help
me.

1 | know how to
respond
appropriately to
simple commands
from adults.

9 | know how to
take turns in an
interaction.

1 | know a range of
descriptive and
positional
language.

1 | know that
descriptive or
positional
language can be
used to describe
an object.

1 I can modify my
communication to
correct
misunderstanding.

1 I can give
appropriate
responses in work
related
discussions.

9 I can follow
instructions with
one or more steps.

9 | can ask for more
information to aid
my understanding.

9 | can contribute
appropriately to
simple
interactions.

1 I can identify the
main information
from short verbal
explanations.

9 | can communicate
a simple
statement of fact
about an event or

9 | know how to
communciate with
peers to resolve
situations.

9 | know how to
answer questions
in an appropriate
way.

9 | know when it is
my turn to speak
during a
discussion.

9 | know what
instruction words
YSIyz Sof
a3z2éx S

9 | know that
instructions help
me to achieve an
end result.

9 | know that if | do
not understand |
can ask for more
information on a
subject or topic.

9 | know how to
engage in group
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9 | know that the 5
w2 Q |jdzSal
refer to different
information (e.g.,
where means the
location.)

activity in the past
tense.

tasks
appropriately and
interact with
different people.

9 | know how to
recall information
given by peers or
adults when asked
about topics
discussed such as
a peers weekend
news.

Personal &
Social
Development

-Relationships
& Sex
education

-Physical &
Sensory

-Self care

-Preparing
food

-Citizenship
-British Values
-Physical
Health &

Mental
wellbeing

Citizenship
Focus

British
valuesg
link to
Olympics

-Respect
-Tolerance
-Democracy
-Rule of law

-Individual
liberty

il

| can vocalise to g
member of staff
in different ways
when
experiencing
different needs.

| can respond to
physical contact
with happy facial
expressions wher
playing with
others.

| can
demonstrate an
awareness of

20 KSNJ LIS
feelings.

| can look at the
person talking to
me.

9 | know how to
show preferences
or initiate
communication in
an appropriate
way.

9 | know how to
express my
independence by
confidently
initiating
conversation when
playing.

9 | know how what
safe and
dangerous means
and will exercise
caution when
terms like this are
said.

9 | can listen and
respond to simple
information or
instructions.

9 Icantry to
establish myself as
a member of a
social group.

9 I can take partin a
simple staffled
discussion and
express my views.

9 | can comment on
an object or a
Fdzy QliA2y 3
g2NJ Ay IE ¢

1 I can identify who
to communicate
with if there is a
problem.

1 I can identify when
something is
accidental.

T | know that if |
hear my name in
an instruction, it
means | need to
do something.

1 | know how to
interact
appropriately with
new and familiar
peers.

1 | know my
opinions and how
to do so simply.

9 | know how to
express myself
appropriately
when | do not
agree with a
suggestion.

1 | know the
difference
between
Wi O0AR
WRSt A0

1 | know the
expectations at

Y
N

S
S NJ;

9 | can make
appropriate
contributions to
group discussions.

1 I can identify a
group to which |
would like to
belong.

1 I can talk about my|
own identity.

1 I can give my
opinion about a
news topic or
current event.

1 I can recognise a
familiar news
website.

1 I can justify my
opinion.

1 I can relate a news
narrative to my
own experience.

9 | can accept
boundaries over
prolonged periods
of time.

9 | know how to
respond to my
LISSNEQ OF
during a
discussion.

9 | know how to
communicate my
opinion
appropriately.

9 | know that there
are different
groups to which
people belong.

9 | know what
YI158a YS

9 | know how to
relay factual
statements on a
topic of my
choosing.

1 1 know why rules
are important.

9 | know that rules
are boundaries
that | must adhere
to.
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school and in the
classroom.

9 | can demonstrate
an awareness of
fairness.

1 I can identify the
rules | need to
follow.

TL 1y26 o4
YR Wdzy F I
means.

1 | know how a vote
can be taken.

9 | know that the
outcome of a vote
will not always be
the outcome that |
want.

Community &
Independenc
e

Entertainmen
t, Leisure &
Recreation

-Travel

-Managing
Money
-News &
Current
Events

Chores,
Routines &
Maintenance

-Outdoor
learning

Focus:

- Outdoor
learning

Entertainm
ent, leisure
and
recreation

- Transition

1 I can express
eagerness vocally
or physically when
presented with a
familiar activity.

9 | can observe
events with
interest when they
are the result of
their own actions.

1 I can react
excitedly to a
change of
environment when
provided with new
experiences.

1 | can show
preferences by
pointing/gesturing

9 | know how to
interact with
adults and peers.

9 | know which
symbols on my
timetable indicate
which lessons are
happening.

9 | know that actions
have an effect.

9 | know that
listening to others
is important.

9 | know the
difference
between a familiar
and unfamiliar
place.

9 | know that new
experiences can
be positive.

9 | can show
interest and
respond to choices
about activities
available.

1 | can ceoperate
when getting
ready for an
activity.

1 I can react
positively to a new
activity.

1 I can request
information about
a new activity.

9 | can follow
simple instructions
from a familiar
person when
attempting a new
leisure activity.

1 I can tolerate
change.

1 | know how to
express my
opinion
appropriately.

1 | know | can make
a choice.

9 | know how to ce
operate with other
peers and adults.

T | know how to
explore my
environment
safely.

T I know it is
important to be
prepared for
activities.

1 | know how to ask
questions to find
out more
information.

1 | know who to ask
to find out more
information.

1 I know that change
is okay.

1 | know regulation
strategies to help
me with change.

1 I can identify my
own hobbies and
interests.

1 | can demonstrate
enthusiasm about
a new activity.

9 I can ask questiong
about leisure
activities.

1 I can take partin a
group.

9 I can accept that it
is not my turn for
an activity.

1 I can interpret
social signs, e.g. n
smoking, no entry,
etc.

1 I can identify the
resources required
for a specific
activity.

1 I can explain how
to be a good role
model to others.

1 1 know a range of
leisure activities
that are available
to me.

9 I know | will not
like every activity.

9 | know how to
describe an
activity and how |
feel about it.

9 | know that new
experiences can
be exciting.

9 | know that the
weather can affect
the activities | do.

9 | know how to
take turns in an
activity or on
equipment.

9 | know what
common signs
mean.

9 | know which
equipment
matches specific
activities, e.g.
racket is needed
for tennis, helmet
is for cycling.
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9 | understand that
changes happen.

9 | know some of
the reasons
changes happen.

9 | know that | am
part of a
community, e.g.
class/school.

9 | know what an
appropriate
friendship looks
like.

9 | know that | can
have friendships
with different
people for
different reasons.

9 | know how to
resolve conflict
using empathy.

Curiosity & History ¢ | can | know which 1 I can identify and I know that some | 1 | can compare 9 | know the

Creativity link to the demonstrate a activities | enjoy. compare things remain the and contrastpast difference
Olympics brief interest in | know where to similarities and same over time. and present between past,

-Science objects in my direct my differences I know that events. present and

environment. attention when a between old and things can | can future.

-Music | can observe video plays. new. change over independently 1 I know that while
Art/DTC chapges to my | know that | can identify and time. identh_‘y and some things

-Drama linked to environment. events in a video name changes I know a range of describe changes  change, other

| can talk about are real events. over time. language to over time. things remain

-Art & Design | Woodstock past events with | know that | can use words to describe when an | can compare constant.
and an adult. w6 ST2NBQ describe past and event happened. and contrast how| | know some of

-D&T Olympics I can talk about something that present including, | know that | people change the ways in which

what is has happened in before, after, now, have changed over time. people change

-Geography & happening now. the past. then, past, over time (birth | can use over time,

History | can take answer L {y2¢ (| present, future. to present). different sources including children
Musicg simple means something 1 | can identify how | | know some to learn to teenager and
preparing a comprehension that is happening have changed ovel different media information teenager to adult.
song/dance currently. time. (film/books/pictu about the past. | { I know how to

res/leaflets/phot independently
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for your questions on a 1 I can look at ographs/painting | 9 | can make explore different
country for video. events from the S). inferences about sources that could
Olympics 1 Ican use the past using 1 I know that the the past. teach me about
g2 NRa Wo different media. future will look 1 | can make the past, e.g. the
FYR Wy25s 9 I can use my different to how reasonable internet, books,
imagination to life looks now. predictions about| ~ videos, etc.
Science create something the future. 1 I know what the
from the future. 1 | can create Olympics are and
personal L
; original artwork why they happen.
history inspired by the 1 I know that
(how you past or future. different countries
have 1 1 can engage in are represented in
grown, how discussions abou{ the Olympics.
your family the Olympics and| 1 | know some of
has grown) what they are. the traditions of
9 | can talk about a our
specific country Woodstock/Olymp
and describe ic country.
their customs 1 I know that the
and traditions. Olympics has
different events
and what some of
these are.
Digital Skills | Creating 1 Ican 9 | know my own 9 I can use a device| 1 | know that 9 | can create work | 1 | know how to
and Editing independently name and will look| to create sound. buttons and keys that includes copy and paste
-Being safe & turn towards an for a voice when it| { | can create an can make sounds. pictures and text. photos onto a
Responsible | Transacting image changing or| s called. image of an object| T | know how to 1 | can recognise Word document.
online a screen. 71 knpw tha_t digital on a device. draw on a device. simple computer | 1 | know how to
T Ican |n|t|_atef devut:_es WI:: have a | can drgg and 1 I'know h(_)W to terminology, e.g. save my work.
Communicat el o N Bl | i
ng members of staff | § | know how to access/control touch screenora | | | 63N choose the RIS AR RIS
when seeking track items on device. mouse. mos't ap.proprlate q 1 kﬂOW a range of
-Creating & attention. digital devices 1 I can swipe 1 | know that application for my a!opllcatlor?s ona
editing T I'can accepthelp | with my eyes horizontally, swiping in task. digital device and
to remove my across all planes. vertically and in a different T I canuse their logos.
Transacting frustration. 1 1 know that adults circular motion on | directions on accessibility tools | T I know what
can help me. a screen. touch screen will with verbal applications such
9 | know the 9 | can observe and move it in prompts, e.g. as Word, Paint ang
difference comment on a different ways. an internet
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-Using devices
& Handling
information.

between familiar
and unfamiliar
adults.

printout of my
work.

| can watch and
respond to my
name appearing
onscreen as it is
typed by a
member of staff.
| can find my first
name on a
printout.

1 | know my name
when printed in
different fonts.

1 | know my name
when it appears
on a screen.

1 | know that my
work is still my
work when on
screen and
printed.

change text size in
Word.

| can edit simple
information on a
page, e.g. change
a spelling.

| can use a
graphics program,
e.g. to create a
picture.

1

browser are and
what they do.

| know how to edit
my work when
prompted to make
changes such as
size, style or
colour.

| know how to
recognise a
mistake in my
work using digital
tools.

| know how to
make corrections
in text when | have
made a mistake.
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i KS3/4

FIVE ACRE WOOD SCHOOL

PRACTICALSECONDARY.ONG TERM PLANNING OVERVIEW

Year 2025-2026
1 2 3 4 5 6
Term
SMSC/Values
Team Players Respectful Honest Courageous Aspirational Resilient
2 S | NFY
. Me & My Future My Global Family Being Active! Old Times, New Letbés get|Letds go
Topic Times
Memorable Cultural food buffet Leisure centre trip / Museum Trip Careers Fair Class Trips
Experience Park Activity
Termly Focus
1 2 3 4 5 6
Term
Speaking & Listening & Engaging in Speaking & Listening & Engaging in
Communicating: Responding: communication: Communicating: Responding: communication:
o How | like to o Sharing beliefs o Asking and answering o0 Using adjectives o Listening for o Communicating in
Communicatio communicate o Listening to others] questions o Building vocabulary information different contexts
. o Conversational skills o Sharing opinions o Communicating in the o Scientific language 0 Sequencing within the community.
n & Interaction | o Reciprocal respectfully. community. o o Information retrieval o Communicating my
Conversations 0 Responding to others. o Interview skills o Memory recall. needs in a range of
settings.
Number: Number: Shape, Space & Shape, Space & Number: Shape, Space &
1 Place Value 1 Addition Measure: Measure: 1 Fractions Measure:
8 go(;mt_ing | Subtraction ﬂeight Length & 1 o :\gg—?mt?fyy'ng T Sharing girection Position &
raering Multiplication . i Halvin
o} Grouping T . q Mass & coins % tg o Compass
N o] One more Shape, Space & capacity & Temperature 0 Adding coins Quar ers Points
umeracy o One less Monmiie: o Creating amounts 1 Grouping
0] Number bonds | ¢ 2D shape Handling Data: _ I Statistics
to 10. 1 5 s q Charts 1 M 0 Tally charts
P i Data collection 0 Timetables 0 Pictograms
and display 0 Transport b Problem solving
b Comparing data p Itineraries
68|Page (©OFive Acre Wood School, July 2025)



Ol

EveryMomentMatters  PupilsFirst

TogetherStronger

FIVE ACRE WOOD SCHOOL

Word Reading :

Twinkl Phonics GPC Level 1-5

Comprehension & Comprehension & Comprehension & Comprehension & Comprehension & Comprehension &
engaging with engaging with engaging with engaging with engaging with engaging with
reading: reading: reading: reading: reading: reading:
 Auto- I Stories from ff Non-Fiction | Tradition tales I Stories about | Diaries &
. Biographies other cultures writing 9 Retelling people Postcards (e.qg.
ezl 1 Making f Inferences 1 Factfiles Inferences (strengths, Jolly
comparisons Stories- q traits, jobs) Postman)
1 Useof settings Il it(;ucture el 1 Characters & I Featuresofa
language 0 et - describing diary /
tales postcard.
f Retelling of a T Letters
story.
Composition: Composition: Composition: Composition: Composition: Composition:
 Auto I Describing { Scientific  News  News Writing in role
biographies settings writing reports/newspa reports/newspa 1 Letters
- Writing to I Postcards f Methodologies pers _ pers _ 1  Postcards
Writing portray §  Adjectives/writi 1 Writing 1 Factfiles 1 Factfiles
information. ng to describe instructions { Statements I Statements
{ Profiles 1 1 cvs
I Aspirations/go 1
als
Relationships & Citizenship Self-Care Citizenship/RSE Relationships/SRE Physical Health &
Sex Education SMSC focus: Y Body changes  Moral Wellbeing
I Understanding I Understanding 1 Looking after understanding 1 Puberty T M™ental
dlfﬁerlent typ;?s dlflferent/f _ ourselves i right/wrong 9  Friendships hlealtrl}/erpotlon
of relationships cultures/festiva 1 Personal 9 Community 1 Appropriate al we pemg
(Friendships, Is. ; values . . strategies
family T Howd hygiene _ relationships 1 Whatd
: ' ow do we M Personal 9  What does it T A iat hat does
omantic show respect ppropriate being healthy
e hygiene items mean to be behaviours &
relationships) through ygiene mean?
. . honest? Inappropriate ’
Personal & 1 Understanding understanding 1 . 1 Looking aft
. berty & behaviours. 00KIng arter
Social /SMSC Lol our body
changes to the
body.
f Growing &
human life
cycle.
 change &
growing up
Y Who I wantto
be.
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PE Invasion Games Gymnastics Dance & Fitness Target Games Striking and Fielding Athletics
Community & | Entertainment, Leisure . Entertainment, Leisure Physical Health and
Independence & Recreation News & Current events Managing money & Recreation News & Current events Wellbeing

Art & Design RE Science History Citizenship/PSHE Geography
I Getting to I cCultural  Why we need  oldtoys and I Role play/work.  Travel
know you. differences '|'_ exercise new toys. Careers 1 Methods of
I Exploring art/food/music I Staying active I Dressing for  Guest transport
different artistic il F_amily I Howour the past. speakers 1 Countries
Styltes'tOf dn‘ference.zs _ bodies change I British History I Team building 1 Continents
o portraits f Communicatio Ll Personal i Victorian activities q Local
CUHOS_“}/ & 9  Personal n differences safety Britain, Great Visits to %Ct; IVS
Creativity identity i { cultural fire of London, workplaces 9 _
expressing understanding WWS2 & Life on 1 cvwritin 9 Map skills
identity through % vigha i@ the home g I Wonders of the
= places of front. world®
 Famous worship. { Theromans
portrait artists and their
legacy.
Y Titanic
Being safe and Communicating Using Devices Handling Creating and Transacting
Res_ponSIbIe 1  Phone Calls 1 Writing CVs Information Editing 1 word
Gl  Conversational f  Word/Clicker I Switches and f Finding processor
f Passwords skills controls information skills
T Job . ) .
o ) 1 Safe adults 1 Emaildigital T eDaTes [ Caree I Recording I Creating fact i Personal info
Digital Skills 1 safe communication rs information data files i PSPand
information channels. 1 Keyboard f Finding Video/fim communication
sharing skills information recording passports T
i Pspse& Mouse skills typing own
Communicatio L documents.
n passports
70|Page (©Five Acre Wood School, July 2025)




EveryMomentMatters  PupilsFirst

TogetherStronger

Practical Mid-Term Planning KS3/4 1 An Example

Subjet Term Focus Step 34 Step 56 Step 7Entry 1 All Steps
Termly Skills Knowledge Skills Knowledge Skills Knowledge Key
TOpiCZ Vocabulary
Leisure
Pursuits &

Holidays
Literacy fReading Focus: - | can Indicate a | § | know that I can | § | can find the title | know how to | can make 1l know how to Who?
Encouraging preference choose my of a book identify a book simple factual | remember and What?
-Reading independent when provided preferred 9 I can point to that | find statements recall key Why?
\Wrting readiqg habits, With two f activity. text yvhen interesting gbout ba_lsic ir?formatign thr?tclj Where?
fostering a love fof pictures o  I'know | can readlr?g _ I can begin to information avereadorhad | . -
_ books, and eqL_ua_II_y liked choose my 1 I can identify _read thmg_s of they have read to me. 5
-Phonics . , activities preferred item. initial sounds of interest with 1l know how to use | Want?
exploring a variety L read or had - ;
. | canindicate a | § | know how to my name and support descriptive Like
of reading L read to them -
materials. preference_ explore activities words | see often | know h_ow to | can recall ke Ianggage to add Dislike
when provided on my own. 1 I can ask engage in Y detail to my Recipe
- with two 1 | know how to questions conversation facts f.rom a sentences
TWriting Focus: pictures of follow regarding the about a book narrative, €.9. | qi know how to
Reflecting on the equally liked instructions to narrative | know how to when, where, | interpret the
year's writing items carry out an 1 I can ask who, identify key who pictures/images/p
progress, | can explore an activity. what, where events in a | can retell hotographs liam
celebrating activity for five | { | know how to questions story or book narrative in using and can
achievements, and minutes when make my own 1 I can identify | know how to own words accurately caption
setting goals for working marks for things that have praise myself | can choose | the images.
further literacy coactively meaning. gone well and set future fromalistof | T know how a
development. I can use pincer | | know how to 1 | can identify targets adjectives to sentence is
grip to hold follow a things I find hard | know how to 2dd to their constructed
objects sequence of 1 | can share my refer to myself description 1l know how to
| can copy images. thoughts with appropriately P ' read my own
Twinkl Phonics different adults | work in my writing e.g.red ) writing
SSP* patterns with. hat/hot drink | ¢ now how to
following visual 1 1 can use the | can caption recognize where
cues. OF LIAG - f picturesfimag | ['ve made
| can follow a writing. es/photograp mistakes
visual recipe 1 1 can punctuate hs
with full stops
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familiar action
to a new cause
and-effect
activity to try
and make it
work

| can use
appropriate
terminology
relating to
mathematical
strategies

understanding of
the
mathematical
symbols of add,
subtract, and
equal to

il can

demonstrate an

when working and capital | can construct
coactively. letters a simple
sentence
Numeracy Advanced Addition | can Identify 1 I know how to |f | can identify how | T | know how to 1l can solve one | Y | know how to Add
and Subtraction: common objects correlate many groups | share objects step problems use addition & Add on
-Number Introduce more by objects with have equally between that involve subtraction in Subtract
advanced addition pointing/looking their name. 1 | can split objects groups of people addition and word problems, e
-Shape, . at them when 1 1 know how to equally 1 I know how to subtraction, numerical
Space and and suptracnon they have been relate 1 I can identify the copy and using concrete problems and away
Measure strategies and named quantities to pattern continue a simple|  objects and concrete objects.| Eduals
concepts, such as | can copy a numbers. 1 | can identify the pattern pictorial 1 I know what Equals
-Handling regrouping. member of staff | 9§ | know how to end of the pattern | 1 | know how to representations, different
Information building/knock follow simple  |{ I can continue the sequence and missing numerical signs
and Data towers of three instructions. pattern from numerals number mean (+ & =)
or four blocks 1 | know how to where it ends independently problems such | q | know how to
Application of when playing apply familiar | can add values of T | know how to as7="29 sensibly and
Numeracy Skills: with bricks action in order 1 together to shop with items 1l can accurately
Provide | can follow a to activate make a total valued up to 3p demonstrate an estimate when to
opportunities for simple one or different cause | can use with 1p coins understanding guantities are
two-key word effect objects.. mathematical 1 1 know how to that the total added together
students to apply instruction strategies problem solve number of or taken away.
their numeracy when (addition and practical issues (if  objects changes | { | know to
skills in realife accompanied by subtraction) to there enough for when objects are|  confidently
contexts, such as gestures and calculate totals everyone, do we added or taken communicate the
problem-solving context | can use need more) away difference
challenges, I can Interact mathematical 1l can find the between two
. with a common strategies difference numbers.
projects, and - ) b
. . object briefly (addition and between two 1 | know the
practical activities. when its name subtraction) to numbers using procesd need to
is spoken or calculate the objects take to complete
signed difference 1l can a sum and can
| can apply a between 2 totals demonstrate an explain it
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understanding of
the composition
of numbers to 5
and a developing
ability to recall
number bonds
to and within 5
(eg.2+2=4
and 3+ 1 =4)
91 can add and
subtracts two
digit numbers
and ones, and
two-digit
numbers and
tens, where no
regrouping is
required,
explaining their
method verbally,
in pictures or
using apparatus
1l can provide a
simple
explanation for
their results

Communica
tion &
Interaction

-Speaking &
Communicat
ing

- Listening &
Responding

| can mimic
20 KSN&EQ
gestures/intonat
ion/ mouth
movements
when
communicating
| can
communicate
with a member
of staff/peers
through
symbolic

1 | know that

actions and

movements have

meaning.
| know that | can

use my preferred

communication
method to
communicate
with familiar
people.

| know how to

associate sounds

with routines.

9 I can use my

understanding of
communication
to highlight my
opinion and
begin to explain
my reasoning
behind this

| can use
appropriate
words and
phrases for
emotions

| know how to
show
agreement or
disagreement
of another
person's
viewpoint in
my chosen
style of
communicatio
n

| know how to
verbalise my
feelings in an

1 | can understand
and follow simple
discussions or
exchanges with
another person
about
straightforward
topics.

1 | can take turns to
speak & knows
when to listen in
a social situation

1 I can respond to a
guestion about

| know that
other people
can have
different
opinions

| know how
appropriately
communicate
with familiar &
unfamiliar
adults

| know how to
hold a

Copy
Turns
Listen
Reply
Differe
nt
Same
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- Engaging in sounds/noises, | T | know the 1 I can identify my appropriate specific chosen reciprocal
communicat e.g. laughter meaning of preferences way. information. conversation.
ion | can respond to commonly used | § | can follow | know how to [T | can answer | know once
different words such as appropriate appropriately simple questions I've asked a
environmental G323 &2 social cues when communicate from unfamiliar guestion i
sounds ' yR al Ré¢ identifying my my preference | people with need to wait
appropriately | know how to preferences between 2 or prompting. for the reply.
when they are communicate my| | can identify my more differing | | can speak clearly I know that i
part of familiar wants and needs|  opinion on a activities enough to be can feel
routines, e.g. in order to accesy  topic | know how to understood by different
looks at the a variety of 1 | can express this identify and familiar and feelings and
door when the learning in an appropriate express simple| unfamiliar people. emotions at
bell goes opportunities, manner to a opinions such [ | can Asks different
| can respond to member of staff as like and appropriate points during
frequently used 9 I can use dislike in an guestions the day
words or signs appropriate appropriate T I can | know how to
appropriately wording when manner Communicates confidently
when used in expressing my their feelings communicate
appropriate opinion about a range of with an adult
02y G SEGY relevant topics, about my
A2y Sex ¢ feelings &
0es8s¢sx S relevant topics
| can initiate
social games by
taking a
proactive role
when engaging
with a member
of staff, e.g.
hides their face
and reveals it to
start peeka-boo
| can initiate
interaction with
a familiar
person at
mealtimes
Personal & | - British Values | can T | know how to 1 I can identify 9 | know how to 1 Ican name and 9 | know that Sadness
Social demonstrate express 3 basic emotions based identify others label the main different body Moveme
contentment/sa feelings. on actions emotional states nt
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Developme | -Physical Health & dness through | 1 | know how to 1 I can support and react external parts parts have Food
nt Mental wellbeing expressions and|  show my friends others if they are accordingly to of the body different names | Hygiene
body language that | am upset this. | can Identify I know that Healthy
- - when _ enjoying a shared | can brush my I know how to ways in which exercise, eating | to4mwor
Relationship people/actions game. teeth with engage in my can feel better healthily and K
s & Sex please/upset 1 1 know how to support morning/ night- physically sleep are key .
education me. tell a peer to 1 I can identify time routine | . factors to being Choice
. \ . can ldentify
I canrespond to| stop if they're multiple aspects | know how to . healthy.
-Physical & physical contact making me sad. of my regular challenge ideas e;]<eIrC|s:s or | know what
Sensory with happy 1 I know that daily routines appropriately choices can personal hygiene
facial different foods | { | can identify I know how to make to keep is and can name
_Self care expressions have different what | need to comment on myself healthy two items we
when playing textures. complete regular current issues. I can give would use to
-Preparing with others 1 I know how to daily routines examples of carry out
food I can allow express 1 1 can engage in different ways personal hygiene
myself to be like/dislike when discussions abou they keep routines.
-Citizenship guided through exploring a set topic themselves | know how to
a range of different foods. | { | can identify my clean keep myself
-British movements or own personal | can Identify clean and can
Values actions opinion some of the sequence a
| can maintain 1 I can listen physical shower/cleaning
-Physical the equilibrium appropriately changes that routine.
Health & of my body and 9 I know that my
Mental posture during communicate my OCEurt'nf body will change
wellbeing movement opinion at an puberty for when_l
I can explore appropriate time males and experience
textures of females. puberty and can
different foods | can play a name two
by touch for up social/team changes.
to 10 seconds game with a | know how to
peer/peers describe
different ways in
which puberty
effects boys/qgirls
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Community | -Travel 9 |I|cantravel over| | | know that 9l can understand| | know how to | can Identify | 1 | know and can Leisure
& a variety of different surfaces| the terms left, locate objects local methods name three
Independen | -Outdoor learning surfaces. require me to right, forwards, when given of transport different Places
ce 1 Icanrecognise use different backwards, up simp!e | can Identify methqu of
familiar places techniques to and down ppsVugnaI the name of traveling on local | Transport
- §uch as the balance my body [ ca.n.follow directions the place they transport
Entertainme field, | e positional 1 I know how to want to travel | T | know how to Safe
nt. Leisure & playground, ¢ . directions sequence a to travel to a local _
' ollow simple : "
Recreation shops and park. . ) independently familiar | can supermarket Behavour
9 Ican follow a instructions such 11 can identify journey that | demonstrate | T | know to behave
Travel simple oneor as stop and go. buildings and undertake behaviour in an acceptable | Travel
two-key word | T I know how to landmarks | regularly which is way in public
-Managing instruction eXPFESS commonly see 1 1| know where appropriate _ | know what Community
Money when . enjoyment when | I can the bus for a shprt trip equipment/items
News & accompanied by| using different appro.priately numper{ . on public i will ngeq to take
Current gestures and ways of des.c.rlbe. my destination is transport . on a trip .IntO the
Events context. transportation posn_lon in located on a I can organize community
1 I canrespond to relation to these bus what iwill | know that the
a journey on landmarks 1 I know how to need for a trip weather can
Chor_es, public/commerc 1 | can identify safely walk into the affect what
Routines & ial transport safe spaces to around roads community clothes | will
Maintenanc with positive walk (pavement) and identify | can wear need
e facial 11 can identify potential clothing | know that
expressions/ safe and unsafe hazards (road, appropriate different trips
-Outdoor noises/actions ways of acting sharp items) for the task, will need
learning around roads e.g. apron if different
1l can identify the cooking/painti equipment
hazards unsafe ng/cleaning (horticulture¢
ways could have Wellies
on myself and /Shopping bags &
others money)
I know how to
communicate
what different
clothing | will
need for
different tasks
Curiosity & | -Art & Design 1 Icanengage T | know that 9 | can use 1 1 know how to 1 | can tolerate | know that Texture
Creativity with different different descriptive communicate different different textures | Describe
materials have terminology about textures textures and and materials Touch
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-Science - History materials and different when discussing I know how to materials when require differing Feel
textures. textures. different textures compare using themina| pressures for Description
-Music | can describe at| | know the (rough, smooth, textures use creativity effect
least two name to at least soft, hard etc.) both now and in activity | can use my
-Drama different two different 1 I can identify the past. | can descriptive
textures textures. textures that are I know how to communicate & language in a full
-Art & (soft/rough) | know how to commonly used communicate describe at sentence with
Design | can engage in indicate now and in the about a past least four growing
different like/dislike for a past. event different types confidence (The
-D&T sensory related texture. 9 | can use some appropriately of textures paper is rough)
activities | know how to comparative | know how to (smooth, | know and can
-Geography independently language with create art based rough, soft & name different
& History explore support on a topic hard) mediums
different 9 I can use | can use I know how many
activities with appropriate different days, in a week,
different language when mediums months in a year
textures, discussing events during an and important
1 | can use the pas art/creativity dates throughout
tense during lesson (Paint, the year.
conversations pencils, chalk,
1 | can use various charcoal &
textiles to create pens)
a piece of art | can recall key
1 | can use dates
knowledge of throughout the
history in my year
creative work
Digital Skills | -Using devices & | can interact | know the 1 |canidentify | know how to IcanLogontg T Iknow touse| Computer
Handling with a familiar name of two that ask questions a preferred a computer iPad
-Being safe | information. digital device digital devices something is regarding new device with growing Internet
& briefly when its e.g. ipad & new to me or unfamiliar correctly with confidence Application
Responsible name is spoken computer. 1 Ican identify apps agiven f I'know how Online
online or signed | know how to what | know how to password and to keep my
| can coactively use two questions i compare a hew explains why password and ety
. grasp different have an ask in app/ piece of their log in safe Search
Communicat access/control devices with an appropriate software to one password is and how to Login
ing device minimal manner i have used only for them. keep myself | Password
| can participate support to 1 Ican identify previously | can Find safe online.
in open apps or similarities to I know how to information 1 | know how
access/control play a simple apps | have achieve specific on the to use a
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-Creating & device point and click used results when internet search engine
editing activation game. previously using a familiar coactively to find
activities with | know how to | can identify piece of with a familiar different
Transacting verbal/physical communicate differences to equipment person. information
prompting when app | have I know how to | can accept relating to
-Using | can activate an something has used find a specific some our topic.
devices & access/control gone wrong previously folder that is on limitations | know that |
Handling device as a and request | can use my screen when using need to share
information. reflex the knowledge of digital time on a
movement, but appropriate familiar apps equipment, device.
not aware of its help. to support my e.g. time, | know how
links with action | know how use of a new prohibited to select
| can the actions app websites relevant
communicate to that correlate | can recreate | can open a information
a member of with familiar actions that browser and from the
staff with verbal objects. have achieved types onto the internet.
or physical success in the address bar to | know how
exclamations, past on access to use a
Soad &k 3 familiar apps information mouse &
2KHé 6K | can identify a on a familiar keyboard
something goes specific folder device with growing
wrong after is has | can selct accuracy and
I can been pages on the confidence.
communicate described to internet that
surprise if me they think are
familiar object relevant
fails to complete
an action, e.g.
make a noise
when button is
pressed
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O TiSwuctured Curri cul umo
This curriculum is intended to be pupil centred and individualised, interactive, creative, useful and
enjoyable.

The Key Stage 2 (KS2) Structured Cur ri cul um buil ds on the Key

curriculum in order to provide the opportunities which we think are essential for the learning and
development of pupils at this age, who are working at the pre key-stage standards level. There is
also a key focus on communication, emotional regulation and wellbeing which is primarily
delivered through the SCERTS approach and Interoception Curriculum.

The Key Stage 3/4 (KS3/4) Structured Curriculum continues to develop the skills and knowledge
pupils have accessed in their primary curriculum. The focus continues to build upon fundamental
communication and numeracy and literacy skills, with the further addition of functional life skills.
We aim to provide a wider range of community opportunities which we think are essential for the
learning and development of pupils at this age, who are working between the pre key-stage
standards.

The specific aims of the Structured Curriculum model are:

- For pupils to have opportunities for hands on, immersive learning

- For pupils to become more competent communicators (through whichever method suits
them best)

- For pupils to fulfil their potential in terms of being independent

- To provide relevant breadth and balance of learning opportunities

- To offer opportunities for inclusion within the school and wider community

- To enable pupils to value themselves as part of society

- For pupils to develop a greater awareness of themselves and their capabilities

- To devel op-esieerpand orididesce dlongside their practical skills and ability to
use and apply their knowledge where possible

- To allow pupils the opportunity to surprise us and drive their learning

- To help our pupils to devel optocgopesadttheive inthe
face of negative events, challenges or adversity.
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Key Stage 2
The KS2 curriculum is split into the following 6 broad areas of learning. These areas form the
backbone of the curriculum.

E TemmmRmEEEEs '-‘ This area focuses on developing the communication skills that our learners need to

. % ensure they can express their needs, wants, feelings and emotions, such as:

. S

. % |1 Language/symbols/sign

Y . . . .

» Communication % 1 Mot|vat|qn and . wanting to commumpatg _

. and . 1 Expressive / receptive language e.g. Giving instructions

" Interaction 11 Commenti_ng_ and providing information e.g. planning future events, reporting

. N recent activities

. 0T Ways to communicate needs / wants e.g. seeking attention

. > 1T Play behaviour and communicating to others;

" o 1 Conversation skills (intensive interaction to verbal

. . conversation;

- . 1 Inclusion

C - il Developing purposeful use of PECS system, VOCA or Makaton.

TREmmmmmmmes '-_ This area focuses on equipping our pupils with the essential skills needed for English

" and Maths, in order to enable them to participate more successfully in life and learning,
s

. such as:

'-_ 1 Literacy 1 combining the skills of reading and writing, including, exploring, enjoying
) and learning about sounds, words and text and experiencing a rich variety of
% books. It may include: response to books & text, name writing, matching symbols/

. photos, reading for meaning, high frequency words, matching photos to words
'-_ etc, phonics, social sight signs, menus, recognising symbols in the widest sense,
" ti metables, accessing |ICT, social s
+ T Numeracy i understanding ways to apply maths in the environment, number
concepts and calculations and an understanding of shape, space and measures;
developing an awareness of, and observation of patterns in the environment and
the ability to collect and organize information. It may include: money, counting,
large / small, time, wuse of ICT, recognising coins, sorting , long/ short,
exchanging, matching, heavy/ light, related functional setting, cause & effect,
shapes 2D & 3D, adding, weight, take away, length, data handling i graphs,
colours, sequencing, pattern & sequence, recognising numerals, capacity,
positional language, more / less.

Functional
Literacy and
Numeracy Skills

|
L]
L ]
[ ]
[ ]
[ ]
[ ]
[ ]
L]
[ ]
L]
[ ]
L]
[ ]
[ ]
]
[ ]
L}
L]
=

*
Development R

.lllllllllllll. . . . . .

" physical and ’.0 This area focuses on helping our learners to develop increasing control over their
. ysicaian *s l| bodies, muscles and physical co-ordination, in terms of both their fine and gross motor
. Sensory b . . o
. skills. I't also relates to meeting pltiesi
-

include Sensory Circuits, PE, Clever Fingers, Yoga and Swimming.

EEEEEEEEEnnn?

FESEEEEEEEEEEP " " " " r—

. ‘.‘ This area focuses on the routine tasks which are essential to day-to-day living - travel
. Ind q *, | training and general mobility (knowing where you are going, moving around inside /
. I_n _epegk_?lnt ': outside); personal care; dressing & clothes; shopping; community awareness and
- Ving SKIlIS ..’ survival cooking / eating; making choices; behaviour; private/public; asking for needs
- o / wants appropriately.

'IIIIIIIIIIIII.

EEEEEEENEEENEENEN) . . .

: . This area focuses on supporting our learners to develop their knowledge and
. Skills for life i "‘ awareness of nature and the universe, through observation and experimentation, and
. topic sl then their ability to practically apply it. It is also where pupils are encouraged nurturing
u ¢ . . . . . . .

. W || the imagination, problem solving, thinking and motor skills of our learners, through
- L4

exploration, decision making and expression.

'IIIIIIIIIIIII.’
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o Generally these activities are covered as part of topic-based sessions or whole school
.

. activities. Some explicit opportunities include, for example, learning about morals
Social, Moral, "‘ through a religious story or tolerance of difference by celebrating a religious festival.
Spiritual and *J Other needs are addressed through direct teaching or personalised programmes in a

Cultural Values A specific area e.g. personal hygiene.

(SMSC) « | Asignificant contribution is also made in regular collective worship and other curriculum

& .
: activities.

.IIIIIIIIIIIII.

The KS2 curriculum offers a mixture of play, exploration and focussed group learning. Child
initiated play and exploratory learning enables our pupils to consolidate their skills and knowledge,
while building their confidence as they develop their ability to explore, think about problems and
relate to others (through interactions with adults as well as their peers). In planning and guiding
these experiences, teachers create opportunities for:

1 Playing and exploring:wher e pupils investigate and expe

T Active learning: where pupils are encouraged to concentrate and keep on trying if they
encounter difficulties, and enjoy their achievements

T Creating and thinking critically: where pupils develop their own ideas, make links between
ideas, and develop strategies for doing things.
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Key Stage 3/4

The KS3/4 is divided into 6 broad areas of learning. These areas form the pillars of the curriculum.

»
.
.
)
.
.
.
.
.
.
.
.

Communication
and
Interaction

This area focuses on developing the communication skills that our learners need to
ensure they can express their needs, wants, feelings and emotions, such as:

Language/symbols/sign

Motivation and wanting to communicate

Expressive / receptive language e.g. Giving instructions

Commenting and providing information e.g. planning future events, reporting
recent activities

Ways to communicate needs / wants e.g. seeking attention

Play behaviour and communicating to others;

Conversation skills (intensive interaction to verbal conversation;

Inclusion

Developing purposeful use of PECS system, VOCA or Makaton.

=A =4 =8 -4

=A =4 =4 -4 -4
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Functional
Literacy and
Numeracy Skills
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This area focuses on equipping our pupils with the essential skills needed for English
and Maths, in order to enable them to participate more successfully in life and learning,
such as:

9 Literacy i combining the skills of reading and writing, including, exploring, enjoying
and learning about sounds, words and text and experiencing a rich variety of
books. It may include: response to books & text, name writing, matching symbols/
photos, reading for meaning, high frequency words, matching photos to words
etc, phonics, social sight signs, menus, recognising symbols in the widest sense,
ti metabl es, accessing | CT, soci al S

T Numeracy 1 understanding ways to apply maths in the environment, nhumber
concepts and calculations and an understanding of shape, space and measures;
developing an awareness of, and observation of patterns in the environment and
the ability to collect and organize information. It may include: money, counting,
large / small, time, use of ICT, recognising coins, sorting , long/ short,
exchanging, matching, heavy/ light, related functional setting, cause &
effect, shapes 2D & 3D, adding, weight, take away, length, data handling
T graphs, colours, sequencing, pattern & sequence, recognising numerals,
capacity, positional Ianwe, more / less.

IIIIIIIIIIII.

. *
Physical and *.‘
Sensory R
Development .

This area focuses on helping our learners to develop increasing control over their
bodies, muscles and physical co-ordination, in terms of both their fine and gross motor
skill s. I't also relates to meeting pltiesi
include Sensory Circuits, PE, Clever Fingers, Yoga and Swimming.

EEEEEEEEEnEn?

EEEEEEEEEEEREP
*

*
*
*

Living Skills "
*

*
4

| ]
* Independent ‘s
| ]

This area focuses on the routine tasks which are essential to day-to-day living - travel
training and general mobility (knowing where you are going, moving around inside /
outside); personal care; dressing & clothes; shopping; community awareness and
survival cooking / eating; making choices; behaviour; private/public; asking for needs
/ wants appropriately.

IIIIIIIIIIIII.

EEEEEEEEEEEREP
*

*
.

Skills for life 1 *e

topic k

EEEEEEEEEEEE,

'IIIIIIIIIIIII.

This area focuses on supporting our learners to develop their knowledge and
awareness of nature and the universe, through observation and
experimentation, and then their ability to practically apply it. It is also where
pupils are encouraged nurturing the imagination, problem solving, thinking and
motor skills of our learners, through exploration, decision making and
expression.
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‘ Generally these activities are covered as part of topic-based sessions or whole
K school activities. Some explicit opportunities include, for example, learning
Spiritual and . abou.t morals th.rough a religious story or tolerance of differenpe by celeprating
Cultural Values 2 rellglogs festival. Other.needs a.r(.a addressed through dlr_ect teaching or
(SMSC) .: personalised programmes in a specific area e.g. personal hygiene.
» | A significant contribution is also made in regular collective worship and other
curriculum activities.

.
.

Social, Moral, %

L4

IIIIIIIIIIIII.

The KS3/4 Practical Curriculum offers a mixture of community/life skills experiences, social
opportunities and more formal teaching. Most activities will be offered in a functional context and

the skills practiced in a meaningful way. Pupi
will be encouraged through pupil initiated and exploratory learning as this enables our pupils to
consolidate their skills and knowledge.
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The curriculum is designed to support teachers to plan in a developmental and progressive way
for our pupils.

Areas of | earniing lairree owii tme t @mbp ield®dds devel opment
all ocations being given to these areas as app!
which pupil 6s may rteigdividual@eedsvary according

Educati onal Heal th Care Planés form the basis

curriculum, coverage and weightings of specific activities, as well as class timetables.

KS2 and KS3/4 follow separate 2 year curriculum cycles. Over pupilsGtime at school this enables
us to provide a curriculum that i's not onl
continuity, progression, connectivity and coherence. Practically speaking, this approach also
enables us to ensure that resources are not all in demand by everyone at once. The 2 year cycle
provides guidance for:

1 Termly topics

1 Suggested texts and termly literacy themes
1 Termly numeracy themes

1 Termly PE themes

All pupils in years 9, 10 and 11 complete ASDAN - Life Skills Challenge/ Personal Progress
accreditation modules. Across the year pupils complete up to 12 modules which are selected
based upon their needs and abilities. A central record is maintained, so as to ensure continuity
and progression. Modules are levelled using Working towards, Entry 1, Entry 2 and Entry 3, Level
1, Level, 2, Level 3. Most pupils within the Practical Learning Approach will be working towards
or Entry 1/2 level. That said many pupil s have O0spikey profilesd
so may achieve a higher award.

These topic themes influence the literacy, communication and numeracy covered across the
week, as influenced by EHCP outcomes and pre-key stage standards

OCurriculum Leaderso or TLR hol ders provi
documents for the six key areas. They also ensure resources and support are available

In addition topic-centred medium term plans are written for each Key Stage and resources
purchased for some of the suggested activities. At KS3/4 the themes link specifically to those
units covered by ASDAN and/or calendar events.

These curriculum webs provide ideas, not instructions and they act as the starting point for
individual class teachers to then:

- Plan and teach the areas of learning

- Plan focussed opportunities for teaching and learning the skills needed to access a rich
range of experiences

- Use topics for interest and motivation
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- Give pupils opportunities to practise and generalise their learning

- Allow space and time for pupils to surprise us

- Ensure that learning is always child focused and that planning takes into account individual
pupil priorities, learning styles and preferences

Teachers are then given time in Phase meetings to collaborate in their Key Stages to expand on
these topic webs i this enables them to develop curricular ideas and to share specific skills,
resources and expertise.

Teachers are required to | ead Monday and Fri da)
learning needs are discussed and reviewed, in conjunction with any wellbeing/behaviour needs
that may affect this.

To prepare for these meetings teachers need t
learning. This planning ensures that day-to-day learning activities feed into long term goals and
provides a framework for communication with teaching assistants in the class team. More often

than not teaching assistants will set up and lead an activity in a one:one capacity or with a small
group and clear planning therefore enables these staff to support learning effectively.

Pupils are assessed in the following areas:

1 Educational Heath Care Plans Outcomes (EHCP)
$§ Steps 4 Life (BSquared)

91 Accreditation (Years 9,10,11)

1 SCERTS (where applicable)

There are a series of locations for assessment :
1 Evidence for Learning

1 BSquared
1 Life Skills Challenge accreditation (Years 9,10,11)

EHCP
All pupils have an individual Educational Health Care Plan. These are reviewed annually. As part
of this they have a set of outcomes that | ast

are broken down into small incremental steps, which are assessed and reviewed termly.

These are reviewed formally 3 times a year, twice at parent consultations and once at the annual
review. Evidence of progress towards this is kept digitally on the Evidence for Learning system,
in the form of videos, pictures and observations.

Steps 4 Life
0Steps 4 Lifed ar e -basedldamimgrarddholidtidalty aanogshthe schgoliday.

The skills are split into multiple frameworks, with a focus on independence skills. These
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frameworks are: English, Maths, Digital Skills, Personal and Social Development, Independence,
Preparing Food, Self-Care and Travel. There are 8 stages of progression:

N T Encounter

AT Awareness

R 1 Attention and Response
E 1 Engagement

P 1 Participation

|7 Involvement

G 1 Gaining Skills and Understanding

M - Mastered

Students may be working on skills acr oshasedmu l

approach or as incorporated within ASDAN units of learning. Steps 4 Life also provides a basis
for EHCP outcomes, particularly within the area of Independence.

At FAW pupil progress within the areas of Literacy and Numeracy is recorded electronically using
BSquared, which is used across Kent Special Educational Needs Trust (KSENT).

This is an online programme, where each pupil will have a record on attainment. Teachers make
a summative judgment using the descriptors above. This gives teachers a percentage for the
amount of progress each student has made.

Evidence for Learning
Pl ease refer to OAssessment for Learningd s

Life Skills Challenge

Please refer to previous information outlined.
SCERTS®

SCERTS is a framework to support assessment and planning for children and young people with
a description of autism. It targets key areas to be developed so as to facilitate effective
participation in school, community and home life. There are 3 main components to the SCERTS
framework

1. Social Communication is a key area to focus on in order to develop functional language
and communication skills and support the building of relationships with others. Pupils are
assessed as being at a social partner, language partner or conversational partner stage.
Targets are then planned for development of skills to support progress and movement
through the stages. This is the SC of the SCERTS framework.

2. Emotional Regulation - children and young people with autism often have difficulties in
recognising and coping with emotions, moving through changes and hence being ready to
learn at home and at school. Accurately assessing this area of emotional regulation is vital
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in order to understand where children and young people are in terms of coping with
change, managing their sensory responses, being able to focus in class and other
situations at home and at school. Targets are then planned to support the development of
skills in self-regulation as well as in understanding other people can be useful in coping

with emotions and change (mutual regulation). This is the ER of the SCERTS framework.

3. Transactional Supports are the ways in which we can structure the classroom, or other
places where the child or young person learns and plays in order to support progress. It
also supports the adults to know what they can do to support such as reducing language
or allowing time to process information. Focusing on transactional supports creates a
highly skilled workforce. This is the TS of the SCERTS framework.

SCERTS complements our other forms of assessment and helps pupils to make progress in terms
of their learning. At Five Acre Wood School it is implemented as a joint plan with frontline
professionals, advisory staff and the family all working together. Parents / carers are encouraged
to express their views of the functional skills they feel their child needs in the various contexts in
which they live and learn. Any challenging behaviours observed in pupils are seen as
communication attempts. All pupils have a Personal Support Plan, which clearly details effective
strategies to support each learner when they are at various stages of regulation/ dysregulation.
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Structured Approach —

Primary C

FIVE ACRE WOOD SCHOOL

Growing and Learning Together

srriculum

-

Sunshine &

|

Flowers
i Blast from the
Me and My world Good- Night Sleep
Arctic Adventure past Superheroes
Visiting new places
All about me & Celebrations & Transport & World Animals
my class VIPs Travel

Getting to know
you

Celebration British Animals

Cycle 4 (27-28)

Let’s go travelling

Structured Approach key values:

On the Move Sun, Sea and

Sand
Food, glorious Tellme a
food story/sing me a
song

Caring for our

world Fantasy Land

Understanding

Once upon a time
my world P

In the Structure Approach, we offer numerous opportunities for social interaction, enabling the development of communication skills and emotional regulation through appropriate transactional support. Our
aim is to foster independence, nurture healthy minds, and cultivate functional life skills. The design of the Structured Approach includes elements of Hygge, creating a comfortable and cosy ambiance for

everyone.
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Continuing provision Communication and interaction,
Individual EHCP targets Cognition and learning
Social, Emotional and Mental Health
Physical and Sensory & Independence
Self - awareness, time, date, weather, senses, food & drinks, seasons, peer relationships
SMSC: Families and people who care for me, Caring friendships, Respectful relationships, Being safe, Mental wellbeing, Internet safety and risks, Physical health and fitness, Health and
prevention.
Speaking & Listening
1. Attention and Listening Skills (Use of visual, tactile, verbal prompts, use of total communication, accompanied by signs etc.)

Communication and 2. Play and Interaction
Interaction 3. Communicating and Interacting (Functional Communication/Pragmatics— is about how children become communicators. Learning to listen and speak emerges out of non-verbal
communication, which includes facial expression, eye contact and hand gesture. These skills develop as children interact with others, listen to and use language, extend their
Functional skills and vocabulary and experience stories, songs, poems and rhymes)
Communication in 4. Understanding Language (Receptive/Listening- understanding simple key words, moving onto instructions with increasing range of words and concepts-paosition, description, size
mornings etc..., understanding questions, time concepts, jokes)
Informed by EHCP 5. Using Language (Expressive/Speaking, this includes developing use of AAC devises, increasing vocabulary, improving use of grammar (personal pronouns, tense etc), increasing range
targets, SaLT, SCERTS, of communication functions, recall of words and events, )
Communication 6. Speech- articulation- this should be done with advise from SALT)
Framework, 7. Language for Thinking —is about how children learn to use language to imagine and recreate roles and experiences and how they use talk to clarify their thinking and ideas or to

refer to events they have observed or are curious about. Abstract concepts such as things you can’t see, imagination, thinking, how, why and inference.

ASPECTS, LANGUAGE AND LITERACY
Reading
1. Reading behaviour- is about children understanding and enjoying stories, books and rhymes,
2. Pre Reading- Satisfactory eyesight and hearing, Visual discrimination, Sound discrimination, Memory (repeat a short phrase, repeat a nursery rhyme or 4/5 line poem or tongue
twister), Concentration — can engage in a task for at least 5 - 10 minutes, Knows how to hold a book, turn the pages. Knows that in English, print reads from top to bottom, left to
right.
3. Pictures and Symbols - recognising that print carries meaning, Recognises Logos, or symbols. ‘Reading’ both fiction and fact, and reading a range of familiar words and simple
sentences.
4. Linking Sounds and Letters — is about how children develop the ability to distinguish between sounds and become familiar with rhyme, rhythm and alliteration. They develop
understanding of the correspondence between spoken and written sounds and learn to link sounds and letters and use their knowledge to read and write simple words by sounding
out and blending.
5. Reading Words and Phrases- using combination of skills to decode and blend in order to read for meaning. Recalling events, making predications and inferring from text.
Writing
1. Muscle strength and Fine motor- Fine motor skills developed, Hand eye co-ordination developed, Satisfactory sight (if VI, specialist advice followed),
2. Mark Making and Writing— is about how children build an understanding of the relationship between the spoken and written word and how through making marks, drawing and
personal writing children ascribe meaning to text and attempt to write for various purposes.
3. Handwriting— is about the ways in which children's random marks, lines and drawings develop and form the basis of recognisable letters.
4. For further skills see National Curriculum.

Language and Literacy -

Story share & Topic
related consolidation
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Term 1

Me & My World Good Night Sleep

Individual EHCP outcomes

and targets
SCERTS
SCERTS
English English
* Reading * Reading
* Writing e Writing

Speaking, listening &
communicating
Mathematics

* Using numbers &

number systems

e Speaking, listening &
communicating
Mathematics
* Using numbers &
number systems
e Common measures, e Common measures,
shape & space shape & space
Handling information & Handling information & data
data

Personal & Social Self-Care
Development e Managing toilet needs
¢ Citizenship * Managing &
¢ Physical Health & Mental Monitoring Health
Wellbeing * Managing clothing
Relationships & Sex needs
Education Washing & Bathing

N|Page

EHCP

Blast from the
past

Individual EHCP outcomes
and targets

SCERTS

English
* Reading
e Writing
Speaking, listening &
communicating
Mathematics
e Using numbers &
number systems
e Common measures,
shape & space
Handling information & data

Digital Skills
e Being safe &
responsible online
e Communicating
e Creating & editing
e Transacting
Using devices & handling
information

FIVE ACRE WOOD SCHOOL

Growing and Learning Together

urriculum coverage

Term 5
Food, Glorious
Food

Individual EHCP outcomes

Term 6
Tell me a story/sing
me a song

Individual EHCP outcomes

Superheroes

Individual EHCP outcomes

and targets and targets and targets
SCERTS SCERTS SCERTS
English English English
e Reading e Reading e Reading
e Writing * Writing e Writing

Speaking, listening &
communicating

e Speaking, listening &
communicating

e Speaking, listening &
communicating

Mathematics Mathematics Mathematics
e Using numbers & e Using numbers & e Using numbers &
o number systems number systems

number systems
¢ Common measures,
shape & space
Handling information & data

e Common measures,
shape & space
e Handling information &
data
Preparing Food
¢ Hygiene, Health &

e Common measures,
shape & space
e Handling information &
data
Independence
e Choirs, routines &

Travel
e Moving Around

¢ Planning a journey Safety maintenance
e Undertaking a journey ® Preparing meals, e Entertainment, leisure
snack& drinks & recreation

e Taking Nutrition
e Using utensils &
appliances

* Managing money
News & Current Events
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Me & My World

Term 2
Good Night Sleep

Term 3
Blast from the past

Term 4
Superheroes

Term 5
Food, Glorious Food

FIVE ACRE WOOD SCHOOL

Growing and Learning Together

Term 6
Tell me a story/sing me

Conversation Partner
Supports children with settling into the new
rules and routines of school and encourages
them to make new friends and feel confident
in their class. It teaches children about being
helpful, kind and thoughtful at home and at
school. Demonstrating to the children how
they are unique and special, the importance of
friendship and how people in their family,
school and local community are important and
can help them.

* School
Routines

«  Friendship

*  Behaviour

.

People who help us

Language Partner
Greet pupils and adults in the morning and say
bye to them at the end of the day.
Use visuals support to create a list of class
rules for a happy class.
Take part in a range of activities (art, sensory,
dance, music) with others and comment on
the ones you like best using appropriate
language visuals
Follow my individual schedule and class
timetable with visual support.
Request a social game when given a choice of
simple games in class.
Take turns with a peer and an adult to play a
social game or sensory exploration activity
supported by turn taking and commenting
word mat.
Behaviour = being kind to others at school,
sharing, taking turns with others.
Being kind to others at home.
People who help us (teachers/ adults at
school)

Social Partner
Supports children with settling into the new
rules and routines of school and encourages
them to make new friends and feel confident
in their class.
*  School- Associating key points of the day
with key objects (reference).
*  Expressing wants and needs.
* Expressing likes and dislikes.
+ Recognising key adults/ family members
that help us.
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Conversation Partner

This topic teaches children about the
importance of a good night's sleep and helps
them to discover what is happening in the
world while they are sleeping, including
finding out about nocturnal animals and
people who work at night
Night and day, Sleep, Nocturnal animals
Habitats
lobs
Understand the importance of sleep
Identify bedtime routines
Know the effects of lack of sleep
Recognise sleep-friendly environments
Discover the role of diet in sleep
Learn relaxation techniques
Reflect on personal sleep habits and
improvements

Language Partner
- Sort images of daytime and night time
activities.
-Learn about Nocturnal animals through
stories (e.g. Owl babies)
-Habitats stories— ‘This is a home' ( twinkl)
combine a sequence of simple steps to
creating art inspired by the images in the

.
.
.
.
.
.
.
.
.
.

story.
-‘All through the night’ book. Know who work
at night (sup worker/ par ic) and
link to o’ clack time.

- Sequencing in chronological order.

- Use stories to explare the reasons why sleep

is important and what happens if you are

tired.

- Discover the role of diet in sleep — make a

banana flapjack or hot chocolate.

-Use collage to create a bedtime poster

showing how you get ready to sleep.

- Set up a sleepy corner in the classroom —

recognise why it is restful.

- Learn relaxation technigues

Social Partner
This topic teaches children about the
importance of a good night's sleep and helps
them to discover what is happening in the
world while they are sleeping.

+ Recognising day and night- activities that
take place during the day and night.

+ Engaging in relaxation sessions-
identifying the importance of relaxing/
taking rest.

+ Recognising diet and the impact on sleep.

Conversation Partner

Conversation Partner

+ Introduction to the past (Understanding of 1. Comic superheroes (Spiderman, Batman, Mr

timelines and the concept of past and
present)

+ Understanding old and new (Ability to
distinguish between old and new items
and their uses)

=  Family tree/childhood photographs

& Toidentify toys from the past and
compare them.

+  Understanding changes in everyday life
like technology, transport, and home
appliances.

& To explore how schools have changed
over time.

+ Toidentify how food and eating habits
have changed.

Language Partner
Introduction to the past (Understanding of
timelines and the concept of past and present]
-Look at pictures or real examples of items
from the past and match to their uses
supported by pictures.
-Bring in a photo of your self as a baby and
name 3 things you can do now that you
couldn’t do then.
-Toys — spend the morning playing with old-
fashioned toys and games (request toys and
games / share take turns)
-Sort images of modern and old fashioned
items in everyday life like technology,
transport, and home appliances.
-Watch a reenactment of old classroom then
use images to and make a comments about it
using a communication board.
-Sample a school lunch/ packed lunch as it
would be in the past. Comment on what foods
you like or don't like.

Social Partner

+ Understanding of timelines and the
concept of past and present- Daily
routine/ wants and needs.

#  Understanding old and new- matching.

+  Recognising recent photographs of
themselves and peers.

Identifying some similarities and differences
with food from now and the past (e.g.
packaging differences)

Incredible etc.)

2. Real-life Superheroes: The Emergency
Services, etc.

3. Keeping Safe (safety online and in everyday
life)

Language Partner

1. To be able to make a choice from a set
of characters to show a preference

2. To be able to comment on WOW
moment events within a story or
during role play, either verbally, or
using pictorial systems

3. To label real hero’s (firemen, doctors,
police etc.) with character attributes

4. To take turns during role play when
acting out games e.g. cops and
robbers

5. To share emotions they would feel
during prepared scenarios e.g. flying
could be scary or excited

6. To follow visual instructions when
using digital devices

7. Toidentify strangers from familiar
people

Social Partner
s Disney/ Pixar/ Marvel superheroes-
Exploring attributes
* Real-life Superheroes: The Emergency
Services, etc- Matching serviceman to job
tools/ uniform)

Conversation Partner
This topic teaches children about food and
farming and explores themes, including where
food comes from, what plants and animals
need to grow and survive and what constitutes
a healthy lifestyle.

* Food
»  Farming
* Shops

*  Supermarkets

s Defining the terms 'herbivore’, ‘carnivare”
and ‘omnivore’, and identifying examples
of each.

s food chains

= Identifying the different types of teeth
humans have and their various functions.

®  Keeping our teeth healthy.

Language Partner

1. To be able to identify familiar places
they visit when shopping for food

2. Torespond to short verbal
instructions for safety when out in the
community —'stop’ "wait’

3. Toengage in activities about animal
life cycles

4. To sort healthy and unhealthy foods

5. To explore sensory experiences with
unknown foods

6. To practice hygiene routines such as
hand washing and brushing teeth

Social Partner
This topic teaches children about food and
farming and explores themes, including where
food comes from, what plants and animals
need to grow and survive and what constitutes
a healthy lifestyle.

* Food- Taster plates, exploring foods from
the farm (Fruit and Vegetables- Identifying
likes/ dislikes.

*  Farming- Identifying key roles on the
farm- sensory tray exploration.

®  Keeping our teeth healthy- Engaging in
daily life skills activities/ hygiene practices.

(OFive Acre

Wood School,

a song
Conversation Partner

Children will explare traditional stories and

rhymes. Provide opportunities or pupils to play

with words and learn new vocabulary.

*  Fairy tales

®  Nursery rhymes

*  Storytelling

Language Partner

1. To make song choices

2. To give an opinion on a familiar story —
like it or don’t like it

3. To make requests to adults using

‘person + verbs’

To sequence events of a familiar story

5. To engage in small world sensory
exploration

6. To turn take with peers when
engaging in song based games e.g.
What's the Time Mr Wolf?

7. To choose a favourite book when
given a visual support

»

Social Partner
Children will explore traditional stories and
rhymes.
s Sensory storytelling- Fairy tales
s Nursery rhymes- Counting, rhyming, music
patterns
Storytelling- Story spoons, puppets, finger
puppets, role play masks.
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Week 1 (2 daysg This is Me

@) O PP
FIVE ACRE WOOD SCHOOL

Structured Curriculum Framework Primary (KS 3&4)1 An Example

Term 1¢ Who Am |?

Literacy
Group/1:1 Skill Focus

Literacy focus
Step 56: Step 7Entry 1:
Group: Step 3-4: s Step7:

a Step 5: - -I can engage with a range of short, straightforward
Sep 3: e A - w L Ol L < &

NBEO23yAas (Kl i i ;
= A a w L OFy NBFIR FYR N Ol y Z 2 @2 S ™T texts thatinstruct, inform, describe and narrate e.g.
w L OFy Sy3lF3as A iealle Wil sesiEanea, 3 :: g: ¥ 2 :J(IYZE A : :' S L 2 s u reads the instructions regarding a new piece of
a. for up to ten seconds 5 @ L Oy BFGOK I Y8 o [ &1y Gdny L¥ 383 2y equipment. o _
1_ 1 W L Ol )/ K2f R Y & ! -I can read written social signs, efgr. sale, private, no
pictures. book. entrance, closed, open, pull
looking at a new object w L Oky tradsSy Ia @ L Oby ¢t2ddpadeiirsti KS t ¢ seduence the individual instructions from a
w L O Yy YI{ S | F abouta picture. ‘d*’ Lb Ol.by kd25 S GKS GSNya pictorial recipe.
o ; O I ads - A CHDIOI000 RN - . -l can recognise the name of the station/bus stop |
from two visible objects . (:boulj[ a bg;k)f CRALEY ® L Oby NBO23YA&S 0KS| noeqip alizfjtimetable. g’
(] L Ol )/ u dZN:y uz2g AL | = o L 9" Yy NB 9% 3 V}‘ as L a {‘ Yo can identify the signage for street namelscan refer
changing on a screen @ L Oby LAOL dzl) 02 ¢ L Oty dzyRSNEGFYR &A (o2 picture when following instructions.
w L Oty 'Q(Sfl@ F 38 A w L Oby F§2 tR _UKS 0 w L Oty F2tf26 6NRUUS | canread sentences with more than one clause.
sl [ b e w L OFy aAau F2N asS: a55|Lt ncgl G OvEEe B FaySe -I can read and follow written directions and
books by myself. ® : © instructions.
working with a member of staff w L OFy oNAY3 | ¥ Mot . A -I can use effective strategies to find the meaning of
= . - L “ . w L Oy ARSYyuUATeée UKS d imple dicti
w L OFy &aAaid gAUlK Icanturn pages with care. L O VI 6o LMD A ey s & AR Ry, _
o @ e w L Oby FTAYR GKS i ® L ol )35 WA Ku] 53 NE & 2 | ;a/ -I can take note of punctuation when reading.
. = - g 2. = @ ol gy o a vyl top t 5l R 6KS L NBI A
w L OFy K2fR 202 @ L Oby aikNi NBLR. o L Oy NBFR /:/ 62NR b S >
using a palmar grasp while engagin ®w L OFy ddzNy LIK2{2 graphemes. - -I can understand sentences with more than one
' _ @ L Oy FAYR Ly 20 © L Oby 2FFSNI Iy F LN gaee
n eXploraflon- o photo. sentence. R . -I can find information by using headings.
w L OFYy Y20S 202 ¢ L Oty RNIg FdGSy & L O Y RA&aOdz@a GKI U | canexplain the purpose of different types of writing
@ L Oby 0O2L¥ Y& LR2auO canwrite asimple email
movements. signs in the environment. w L Oly d&as | aA3ayay3a | . ; .
Step 4: w L Oty OK2248 (2 @ L Oly SydSn) arvlLi s | canwieasimpleleteror note.
. 2 = = o s A G -I can respond to a written invitation.
w L Ly aKz2g Ly o L OFy NBO23ayAas ® t 8:§ fEllN;dSE_J ?gesgng -Icanreagandrect;,\r’dlthe;in:leir:commondate
= + have meaning. ] IF =IINEE GRS 0 S TS A e
KS)/ WNB I RAY3Q g oMl Yy ONBIGS + ¢ © L Ory aLstt a2YS 6 | canspelthe months of the year.
staff - . support. tht L Oly LdzyOudzt &S 6AU canspell numbers to 20.
. L (] o - . IS.
9) L Ol )f f 22 1 I © L OFy 02L® F LI (i eLS Sly KetR | LISyoOAt :: (C:ZE fs(?ril: :zgzra::zmrr:fsnccofir:;rcaﬂc;ed words correctl
interest when itis placed in frontof o L OFy GNI} OS I NI o L Oly aSlidSy0S Y& R | opy s OFLAGHE (Sdds
them 6: Entry 1: ) . - can use spacing between words.
A i ® i & 3 L I 3 3 AUK |
w L OFy L} G I LA w L QI- y 1] dZN\Y . LJI-’ 3S a @ Oky Sy S 6AU -1 can identify the audience | am writing fercan
indicate recognition when amembe @ L OFYy O2y OSYyuNI U that inform, describe and narrate. ; RIS W WIS 10 SRy SEiEnge By sensies,
. w L O|)/ NBFER a2YS 62N 1 d
) o up to 10 minutes. i a2 ¥ can use appropriate adjectives in my writing.
of staff asks them to find a specific & o o L Okly t221 Fd I Ny
- L Oty 22AYy AY RA. 4 L Oty ada3asat RAFTFS
51 58t 800 I books/texts. . . o L Okby das$ I aSkNDK  EntryLevel 3
w L' OFy asftsoi w L Oy NBO23yAsS o L Oly ARSYyuUATe& GKS  canexplainthe purposes of a range of
collection w L OFy &alF@& F &aAay3 atxt R L straightforward texts, e.g. letters, junk mail, invoice.
graphemes. ® L OFy NBFR UKS |£asék canchoose texts for a range of purposésan
letters. search papebased sources of information.
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Week 2¢ This is Me
Continued

S
@ ¥
(M)
FIVE ACRE WOOD SCHOOL

PupilsFirst Growing and Learning Together

w L OF y a St SO I o L OFy YIFGOK &K2N o L OFy NBFR &AYLX S & -cancheckwhatlhave scheduled using a diary or
collection shape. clause. electronic calendar.

_ . £ 2A RR A w L OFy dzaS F NI y3S 2 -lcanfollowa recipe to make a baked item with verb
w L OFy YIFIAyGFAy @ L Oy @RS EEVOsE O Oy GlF€t1 Fo2dzi f A prompts.

| can match pictures to pictures with

for a minute while the content is . B B aclue -I can use a range of effective strategies to find the
TS assistance. ~ w L Oby NBO23yAas (KL meaning of words.

, . N w L Oy FYyagSNI I & w L Oy dzyRSNEGFYR -1 can locate a word within a dictionary using the
w L OFy SELX 2NB question. simple subject. secondplace letters.
minutes when working coactively. w L Oy 3ONRootS a oL Oly #NARGS | &K2LJILI -l can predict the meaning of unknown words within g

= = ) w L Oy @NRGS | &AYLX continuous text.
w L Ol Y K2t R | )f pen aLlnd ;)Oafer. NEFR Y& 24 | can spell the days of the week. -I can demonstrate how to use a range of
hand. @ = y e z z w L OFy AyOfdzRS WIyRQ organisational features to find relevant information.
w L OFy YI yALdzZ I © L Ol Yy 3NE dzLJ £SUU. ¢ L Oy dz&S | OF LGt -l can skim read titles, headings and illustrations to
hands can discriminate between initial sounds. each sentence. decide if the content is of interest or relevant to my

= A s w L Oly O2L¥ &AYLX w L Oy 6NRGS YLAyfte&  search
w L Oly Y20S aey w L OFy 6NRGS Ay .o L Oy O2yaiiNHzOG |+ & -lcanscan a text for information.
timetable when it is placed in front ¢ L OF Y YF1S + &Kz -l can sort individual statements into fact and opinion

of me ) GV (e and into fact anq fiction. ) '
: = A . A -I can write straightforward narrative textscan write
w L Oy &asSL}NrasS LI straightforward instructional texts.
-I can write a job application letter.
-I can enter a destination on an electronic map.
-I can write the date correctly.
-I can write a cheque.
-I can write my full address including postcode.
-I can spell common words with letters representing
sounds that are often not pronounced.
-l can use a range of punctuation correctlycan form
irregular plurals correctly.
-I can write with mostly consistent use of tense and
time.
-I can demonstrate mostly correct subjectverb
agreement.
-I can choose to handwrite or type according to the
purpose of writing.
-1 can sequence my writing clearly and logically.
-I can attempt to group information/themes into
paragraphs.
-l can use bullet points appropriately.
-I can use headings appropriately.

Gro . Step 56: Step 7Entry 1:
Up . Sep 3: Step 5: Step 7: -l can engage with a range of short, straightforward
L. 51 &v3r3s A @ L Oy NBFR FyR N © L Oby NBEO2 3y A a S u K texts thatinstruct, inform, describe and narrate e.g.
w )f )f timetable with assistance w L Oly A YYS RI\ I u S f, e U reads the instructions regarding a new piece of
for up to ten seconds L OF 51 i O K I ys © L Oy &dtNI Fd GKS equipment.
1:1: w L c“) | y- K2 f ﬁ Y & (“) y étu @ L OFy GdzNYy LI 3S& 2y -lcanread written social signs, e.g. for sale, private,
. . pictures. o book. entrance, closed, open, pull.
looking at'a new object ~ w L OFry tAa0GSy I a w L Oy f-#adpadefirsti KS -l cansequence the individual instructions from a
w L OFy YIF1S I ¥ aboutapicture. ®w L Oly dzasS GKS @GSNXMa pictorial recipe.
i i w L OF ftAAGS I & describing_a book. . L -I can recognise the name of the station/bus stop |
2’)0mLIW0 (\gsllb;? ObéethSNy 24 about a booky y w L Oly NBO23IyAasS 0KS needinalisttimetable.
F = < _ @ L OFy NBO23yAaS aAryY -lcanidentfythe signage for street namescan refer
changing on a screen. o L 9' y LA Ol (EZLJA © ? w L OFy dzyRSNAGI YR &A toa picture when following instructions.
w L OF y %(;ﬁ@ F 38 A w L Oly K2 f, R UKS 0 ¢ L Oy ¥2tt26 6NAGGS - canread sentences with more than one clause.
) i w L Oly aAid F2NJ a$S: assistance -1 can read and follow written directions and
exploration proactively when books by myself. w L OFy Y206S$S Y& FAy3S instructons.
working with a member of staff w L OFy OoNARY3 | FI  right -| can use effective strategies to find the meaning of

w L OFy &Ad &AGK Icantun pages with care. have GRS — GEEs e asigeeEemsy, '
-I can take note of punctuation when reading.

in with a group. 8:')’ FAYR UKS 0. -y -canstoptoreNBl R gKSy L NBIEA

w L
®w L y aidl NI NBI R, making sense.
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PupilsFirst

94| Page

w L Oy

using a palmar grasp while engagin ® L

in exploration.

K2t R 2062

w L OFy Y2@S 262
movements.

Step 4:

w L 0|y aKz2g |y
6KSY WNBIFIRAY3IQ 4
staff

w L OFy t221 i
interest when it is placed in front of
them

®w L OFy LI¥d F LA
indicate recognition when a membe
of staff asks them to find a specific
item

w L OFy &aStsSoid |
collection

w L OFy asStsSoi |
collection

w L OFy YFAYyGlFAyY
for a minute while the content is
named

w L OFy SELJX 2NB

minutes when working coactively.
w L Oy K2fR |y

hand.
w L OFy
hands.
A I can

Yy A Lddz |

move syim

timetable when it is placed in

front of me.

w L OFy ddNy LK2(G2 o L Oby
Oy FTAYR |y 20 9raphemes.
photo. w L Oly
© L OFy RNFs FGGSY 3%,
signs in the environment. w L Oy
w L OFy Okz22a$ b2 @ L Oy
w L Oly NBO23IyArasS o L Oy
have meaning. QR L0y
@ L OFy ONBEGS | ugtg:§
support. 5 © L Oy
w L Oy 02L®R t LI jeters
w L Oy GNIXOS I NIY'w L Oty
6: w L Oty
w L OFy ddz2Ny L} 355 Byl
w L Oby O2yO0S8ydNrd g bt ofY
up to 10 minutes. © L OFy
w L OFy 22AY AY RA. o L Oiy
books/texts. w L Oby
w L OFy NBO23yAras © L Oy
w L OFly ake& | aay3 o L Oty
graphemes. i)text' o v
@ L OFy YIGOK &K2N e
shape. R w L Oy
w L Oly dzaS aevyozf . clause.
| can match pictures to pictures with © L Oy
assistance. @ L Oly
w L OFy lyasgsSNI I a i)c'“f oty
questlon.v o . . oL Oy
L ; Oy aONROGOES a gmple subject.
pen and paper. w L Oly
w L Oy NBFR Y& 26 w L Oby

w L OFy 3INRdzLI f Siid
can discriminate between initial sounds.

w L OFy O02L%®
w L OFy @éNRi
w L OFy YIS
in future tense.

w L OFy &asSLu

NBIFR /+/ $2NR
2FFSNI I Yy | LILING

RA&Odz&a 6KIG
02 LR Yé L2ado

dzaS | aA3ayAay3
SYGSNI aAYLX S
troSt 2028064
INB dzL) £ S G SNAE
LISttt a2yvYS (¢
Lidzy Olidz 6 S éA i
K2f R I LISyOA

§S1jdzSy 0SS ve ﬁ

Sy3ar3s sAdGK |
cribe and narrate.
NBIFR a2YS8S g2N

t221 a4 F N>y
ddza38ai RAFFS
dza S I &SI NDK
ARSyiGATFe GKS

NBFR &AYLX S &
dzaS I NI y3sS 2
GFE1 Fozdai A
NBO23yAras (Kl
dzy RSNRGF YR
GNAGS | aK2Ll
GNRAGS | &AYLX

| can spell the days of the week.

w L Oy

“ L Oy

A aAvyLt each sentence.

S AY ft. 4 L Oty

I aK2 w L Oly
NI GS LI

(©OFive Acre

Ay Of dzRS WI yRQ
dz&S I OFLMAGI ¢t

GNRGS YEAYED R
O2yaidNHOG F &

Wood School,

FIVE ACRE WOOD SCHOOL

Growing and Learning To

- can understand sentences with more than one
clause.

- can find information by using headings.

- can explain the purpose of different types of writing
-I can write a simple email.

- can write a simple letter or note.

-I can respond to a written invitation.

-l can read and record the time in common date
formats.

-| can spell the months of the year.

-| can spell numbers to 20.

-I can spell many common contracted words correctly
- can form regular plurals correctly.

L OFly dzasS OFrLAGlrE tSdGaSs
-l can use spacing between words.

- can identify the audience | am writing fekcan
capture what | wants to say sentence by sentence.

-| can use appropriate adjectives in my writing.

Entry Level 3

-I can explain the purposes of a range of
straightforward texts, e.g. letters, junk mail, invoice.
-I can choose texts for a range of purposésan
search papebased sources of information.

-I can check what | have scheduled using a diary or
electronic calendar.

-I can follow a recipe to make a baked item with verbi
prompts.

-I can use a range of effective strategies to find the
meaning of words.

-I can locate a word within a dictionary using the
secondplace letters.

-I can predict the meaning of unknown words within &
continuous text.

-1 can demonstrate how to use a range of
organisational features to find relevant information.
-| can skim read titles, headings and illustrations to
decide if the content is of interest or relevant to my
search.

-l can scan a text for information.

-l can sort individual statements into fact and opinion
and into fact and fiction.

-1 can write straightforward narrative textscan write
straightforward instructional texts.

- can write a job application letter.

-| can enter a destination on an electronic map.

-l can write the date correctly.

-I can write a cheque.

-| can write my full address including postcode.

-I can spell common words with letters representing
sounds that are often not pronounced.

-I can use a range of punctuation correctlycan form
irregular plurals correctly.

-I can write with mostly consistent use of tense and
time.

-| can demonstrate mostly correct subjectverb
agreement.

-I can choose to handwrite or type according to the
purpose of writing.

-I can sequence my writing clearly and logically.

July 2025)
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PupilsFirst

Group:

1:1:

95| Page

Step 3-4:

Sep 3:

w L OFy Sy3al3as &
for up to ten seconds

w L Oy K2tR Y@
looking at a new object

w L OFy YIS I ¥
from two visible objects

®w L OFy GdNy (29
changing on a screen.

w L OFy &oi@l3IS A
exploration proactively when
working with a member of staff

w L OFy &aAaid sAilK
in with a group.

w L OFly K2fR 202
using a palmar grasp while engagin
in exploration.

w L Oy Y2@0S 2062
movements.

Step 4:

w L Ly &aK2ég |y
G6KSY wNBr“AyEQ [’}

staff

w L OFly t221 i
interest when it is placed in front of
them

w L OFy LId F LA
indicate recognition when a membe
of staff asks them to find a specific
item

w L OFy asStsSoi |
collection
w L OFly asStSoi |
collection

®w L OFy YIAYyQdlFAy
for a minute while the content is
named

w L OFy SELX 2NB
minutes when working coactively.

Step 56: Step #Entry 1:

Step 5: Step7: . .

@ L Oty NBFR FyR N @ L Oby NBO23yAds (Kk

timetable with assistance. ® L Oy AVVSRAFOSIE @
Cl'y' 51 00K I Y& w L Oy ad NI |UA|.'JKS

o L © L Oby diNYy LFISE 2y

pictures. _ o book.

w L OFly fAaausSy I a w L OFy f-aadpadefirsti KS ¢

about a picture. w L Obly d&as$S GKS dGSNya

w L OF y fAa il g)/ I & describing a book.

w L Oy NBO23yAasS GKS
about a book. 3 o L Oty NBO23yA&S AAY
w L Oly LAO| dzLJ 62 5 SRt R

z L 92~ %% o L OFly dzyRSNEGEYR aA
o L Okly K2tR UKS 0 ¢ | Ofy F2tt246 sNRGGS
w L OFly aAu F2NJ aS: assistance.
books by myself. o L Okby Y288 Y& FAy3as$
w L OFy oNAy3 |+ FI . right o o
I can turn pages with care. © L Oty ARSydA¥E UKS
L Oly FAYR GKS G © L OFy YHGOK LKNIaSa
@ - X > Y w L Oty a2NI s2NRa |y
o L Oby aulNI NBFR. ¢ L Oy NBFR /:/ 62NR
w L OFy GdzNy LIK2 U2 graphemes.
w L Oy FAYR Iy 26 w L Okly 2FFSNI by | LILIN
phOtO. sentence.v _ )
© L Oty RNYg Gdsy & o 5 ¥ S300NE lRado
S|gn5|ntr1eenV|roerent. R . ®w L (;)|)/ qzé$A|_ AA3YA )f3
w L Oly OK22asS U2 g L OFy SydSNI aAYLX S
w L Oly NBO23IYyAaS w L Oly fFro6St 2025064
have meaning. @ L OFy 3aNRdzL) £ SiiSNa
31 SNEF 68 + § o L Of ALttt az2y$s s
@ L OFy ONBLEGS + @ Oy S 2YS 6
i ®w L Oly LidzyOlidzk §S oA
s = N . letters
L Oby O2LR I LFU " 5py katR I LISyOAt
w L OFy UNFOS F NIy L Oty aSljdSyos vy R
6: ) Entry 1: _ a )
w L OFy {ddz2Ny LI 3S3a o L Okby Sy3r3asS gAdK I
w L Ol y O2 )/Oé)/ﬁ NJ {i thatinform, des; cnbeand'narrate
up to 10 /minutes. w L Oky NBIR a2YS$S 42N
© L Oty 22Ay Ay Ra @ [ Oy 221 ti o Ny
‘w L Oy adza338ad RATTS
books/texts. s . L OFy dz&s F &Sk NDK
o L Okly NBO23yAasS w L Oy ARSyiGATE G(GKS
w L Oly ale | aAy3 atext. o
graphemes. w L Oly NBFER (KS I fasiK
. LB x - letters.
g)hapLez Oby YIHUOK aKa2N. "% o v NBIR aAvLX S &
L A e e clause.
w L OFly dzasS aevYoz2t ¢ L Oty d&as + NIy3s 2
| can match pictures to pictures with w L Oby GFrt1 lo2dd €A
assistance. aclue. . o
w L OFly NBO23ayras (Kt

FIVE ACRE WOOD SCHOOL

Growing and Learning Together

-| can attempt to group information/themes into
paragraphs.

-I can use bullet points appropriately.

- can use headings appropriately.

-I can engage with a range of short, straightforward
texts that instruct, inform, describe and narrate e.g.
reads the instructions regarding a new piece of
equipment.

-I can read written social signs, e.g. for sale, private,
entrance, closed, open, pull.

-I can sequence the individual instructions from a
pictorial recipe.

-l can recognise the name of the station/bus stop |
need in a list/timetable.

-I can identify the signage for street namescan refer
to a picture when following instructions.

-l can read sentences with more than one clause.

-l can read and follow written directions and
instructions.

-I can use effective strategies to find the meaning of
words, e.g. a simple dictionary.

-| can take note of punctuation when reading.
dcanstoptoreNB | R 6KSy L NBIf A
making sense.

-l can understand sentences with more than one
clause.

- can find information by using headings.

- can explain the purpose of different types of writing
-I can write a simple email.

- can write a simple letter or note.

-I can respond to a written invitation.

-l can read and record the time in common date
formats.

-1 can spell the months of the year.

-I can spell numbers to 20.

-1 can spell many common contracted words correctly
-I can form regular plurals correctly.

L Oly dz&S Ol LAGEHE €SGaGS
-| can use spacing between words.

-1 can identify the audience | am writing fercan
capture what | wants to say sentence by sentence.
-I can use appropriate adjectives in my writing.

Entry Level 3

-| can explain the purposes of a range of
straightforward texts, e.qg. letters, junk mail, invoice.
- can choose texts for a range of purposésan
search papebased sources of information.

- can check what | have scheduled using a diary or
electronic calendar.

-| can follow a recipe to make a baked item with verbi
prompts.

-l can use a range of effective strategies to find the
meaning of words.

(OFive Acre Wood School, July 2025)
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®w L OF Yy K2f R I y o L Oy Fy&a6SNJ I+ & w L Oy dzyRSNmGEYR | - can locate a word within a dictionary using the
hand question. simple sub]:ec:, A | secondpla(ljce Iehtters. ok ’ .
. o ST X A = = & x w L O GNAGS | &K2 LI -lcan predict the meaning of unknown words within &
®w L OFy YI yALdzZ | ® L OFY dOMIEOES &g g g Y 6NAGS | &AYLX continuous text.
hands. pen and p_aper. N . - .| can spell the days of the week. -I can demonstrate how to use a range of
w L Oy NBFR Yeé 28 ¢ L Oy AyOtdRS WIyRQ organisational features to find relevant information.
Al can move SYymT e L OFy 3INRdzL) £ SGU. w L OFy dzaS F OF LA G £ - canskim read titles, headings and illustrations to
timetable when it is placed in can discriminate between initial sounds. each sentence. decide if the content is of interest or relevant to my
front of me w L OI')/ O2LJ8 &aAYLXM w L Oby 6NRGS Y A)/fev search. ) .
. o L OF Yy & N& 8 & v ot w L Obly O02yaidNHzOd F a -can scaqa?egt for |nformat|on: »
= ) A ) % -l can sort individual statements into fact and opinion
_w L OFty YE1S | aKz and into fact and fiction.
in future tense. ~ o -I can write straightforward narrative textscan write
w L Oy asSLlI NrasS LI straightforward instructional texts.

- can write a job application letter.

-I can enter a destination on an electronic map.

-| can write the date correctly.

-I can write a cheque.

-I can write my full address including postcode.

-l can spell common words with letters representing
sounds that are often not pronounced.

-I can use a range of punctuation correctlycan form
irregular plurals correctly.

-I can write with mostly consistent use of tense and
time.

-I can demonstrate mostly correct subjectverb
agreement.

- can choose to handwrite or type according to the
purpose of writing.

- can sequence my writing clearly and logically.

-I can attempt to group information/themes into
paragraphs.

-I can use bullet points appropriately.

- can use headings appropriately.

Group: Step 3-4: Step 56: Step 7Entry 1:

Sep 3: Step 5: Step 7: -I can engage with a range of short, straightforward

= A 2 w L OF NBFER FyR N @ L OFy NBO23yAasS GKI textsthatinstruct, inform, describe and narrate e.g.
w L ol )f S )f I 3S A timetable Wlthy;:lSSIStance Y w L Oly A YYS RALF G St @& ( readstheinstructions regarding a new piece of
for up to ten seconds L OF s GOK + ys @b Oly aGkNG +id GKS  equipment
1:1: w L c“) | y- K2 f ﬁ Y & @ y @ i @ L OFy GdzNYy LI 3S& 2y -lcanread written social signs, e.g. for sale, private,
. . pictures. o book. entrance, closed, open, pull.
looking at a new object . w L OFry tAa0GSy I a w L OFy ¢ alq pagedirsti KS f -l can sequence the individual instructions from a
w L OFy YIF1S I ¥ aboutapicture. w L Oly dza$§ (KS GSN)a pictorial recipe.
iai i w L Ol ftAaGS -1 describing a book. R _ -l canrecognise the name of the station/bus stop |
from two visible objects SN booky y © L Oy NBO23yA&S GKS needinalisttimetable.
w L Oly udNYy 02g o - _ ® L Oty NBO23yAaS &aAY -canidentfy the signage for street namescan refer
changing on a screen. @ L Oby LAOL dzl) 02 [ GOty dyRSNEGFYR &A toapicture when following instructions.
w L OF y %Qﬁ@ F 38 A w L Oly K2 f, R UKS 0 ¢ L OFly F2tt26 #NRGGS - canread sentences with more than one clause.
exploration|proachvely when w L OFy &aAd T2NJ a$S: assistance. -I can read and follow written directions and
books by myself. w L Oly Y2@S Y& TFAy3S instructions.
working with a member of staff w L OFy oNAY3 | ¥ rfght o ~_ -lcan use effective strategies to find the meaning of
A |- X i 5 i w L Oy ARSYuATe GKS words, e.g. a simple dictionary.
9) .L Oby &Ad 6A0UK Icantum pageswit care. i a « @ L OFy YIGOK LIKNI a&aSa -l cantake note of punctuation when reading.
in with a group. @ L Oby FAYR GKS . | 51y aani 62NR& Fy -cansoptoreBF R 6KSy L NBF ¢ A
w L Oy K2fR 202 @ L Oby aGFNI NBFIR. o L Oly NBFR /+/ 62NR making sense.
. ; i w L OFy 0dzN}Yy LIK2U2 graphemes. -l can understand sentences with more than one
using a pa!mar glespiiiieenuasy w L Oty FAYR |y 26 o L Oty 2FFSNI by | LILIN clause.
n explorapon. Lo photo sentence. -1 can find information by using headings.
w L Oly Y2@S 2062 , | 6§ Yy BRNIg FGGSy © L Oy RA&Odzaa gKI G - canexplainthe purpose of different types of writing
movements 3 i i . t w L Oly O2Lk Yeé LkauO -lcanwrteasimpleemail
’ SIS 1) WAL GRS, w L OFy dzaS F &A3yAy3 -lcanwrteasimple letter or note.

96|Page (OFive Acre Wood School, July 2025)
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Step 4:
w L
GKSY
staff

w L

Oly aKz2g
WNE I RAY
Oly f221

I d

interest when it is placed in front of

them
w L

OF y LI i

LJA

indicate recognition when a membe
of staff asks them to find a specific

ftN

i

item

w L OFly asStsSo
collection

w L OFly as$tso
collection

w L OFLy YIFAYyGlAyY
for a minute while the content is
named

w L OFy SELJX 2NB

minutes when working coactively.

w L
hand.
w L
hands.
w L

Oty K2R

Ly

Ol y YI yALz |

Oty Y208

aey

timetable when it is placed in front

of me.

w L Oy OK22a$S G2
w L Oy NBO23yAas
have meaning.
w L Oly ONBIFGS I &
support.
L Ly O2L® + LI
L Oty GNIOS I NI

L OFy GdzNy LI 3
L OFy 02yOSyiiNY
up to 10 minutes.

L Oty 22AYy AYy RA
books/texts.
w L OFy NBO23y
w L Oly &Fe
graphemes.

=N

w L Oy YFGOK aK2N ¢ L o

shape.

w L Oly dza$S &évoz2t
| can match pictures to pictures with
assistance.

w L OFy +FyasSNI I &
question.

w L Oy &aON®RoofS &
pen and paper.

w L OFy NBIR Y& 2
w L OFy 3INRdzZL) £ Si

can discriminate between initial sounds.
w L OFy O2L¥ &aAYLX

w L Oy gNRGS Ay f.

w L OFy YIF1S I &Kz
in future tense.

(=N

w L Oty SyidSNI aAYLX S
w L Oly tFroSt 2062S500a
w L OFy 3aNBdzJ £ SiiSNa
w L Obly awstt az2vysS dg¢
w L Oby LidzyOldz ¢S éAdi
letters.
w L Oly K2fR I LISyOAt
w L Obly aSljdsSyo0S vye R
Entry 1:
w L Oby Sy3r3sS GAGK |
that inform, describe and narrate.
w L Oy NBIFIR a42YS 62N
w L Obly t221 4 I Ny
T w L Oly &adza3sSaid RATTS
w L Oby dz&asS I asSI NDK
w L Oty ARSyiGATFe (GKS
. atext.
w L Oby NBIFR (KS | fdsiK
letters.
Yy NBFR &AYLXS &
clause
o L OFy dz&S I Nry3IS 2
w L Oby Grt1 loz2dd tA
aclue
w L Oly NBO23yAasS (Kl
w L Oly dzyRSNAGEYR
simple subject.
w L Oly 6NAGS | &aK2LL
w L Oy @NRGS I &aAYLX
| can spell the days of the week.
w L Oby AyOfdRRS WIyRQ
L Oty dz&aS I OFLMAGI ¢t
each sentence.
w L Oy S

6
w L Oky O

w L OFy &SLINFGS LI

FIVE ACRE WOOD SCHOOL

Growing and Learning Together

-I can respond to a written invitation.

-l can read and record the time in common date
formats.

-| can spell the months of the year.

-I can spell numbers to 20.

-| can spell many common contracted words correctly
-I can form regular plurals correctly.

L OFly dzasS OFrLAGIE tSdGGS
-I can use spacing between words.

-| can identify the audience | am writing fercan
capture what | wants to say sentence by sentence.
-| can use appropriate adjectives in my writing.

Entry Level 3

- can explain the purposes of a range of
straightforward texts, e.qg. letters, junk mail, invoice.
- can choose texts for a range of purposésan
search papebased sources of information.

- can check what | have scheduled using a diary or
electronic calendar.

-| can follow a recipe to make a baked item with verb;
prompts.

- can use a range of effective strategies to find the
meaning of words.

-l can locate a word within a dictionary using the
secondplace letters.

-| can predict the meaning of unknown words within &
continuous text.

-I can demonstrate how to use a range of
organisational features to find relevant information.
- can skim read titles, headings and illustrations to
decide if the content is of interest or relevant to my
search.

-1 can scan a text for information.

-l can sort individual statements into fact and opinion
and into fact and fiction.

-l can write straightforward narrative textscan write
straightforward instructional texts.

- can write a job application letter.

- can enter a destination on an electronic map.

-l can write the date correctly.

-l can write a cheque.

-| can write my full address including postcode.

-| can spell common words with letters representing
sounds that are often not pronounced.

- can use a range of punctuation correctlycan form
irregular plurals correctly.

- can write with mostly consistent use of tense and
time.

-| can demonstrate mostly correct subjectverb
agreement.

- can choose to handwrite or type according to the
purpose of writing.

-I can sequence my writing clearly and logically.

-| can attempt to group information/themes into
paragraphs.

- can use bullet points appropriately.

-| can use headings appropriately.

(©Five Acre Wood School, July 2025)
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Step 3-4:
Sep 3:
w L
for up to ten seconds
w L
looking at a new object

Oty K2ftR

w L OFy YIS
from two visible objects
®w L OFy dz2Ny

changing on a screen.
w L

exploration proactively when
working with a member of staff

é

Yeé

i

A

w L OFy aai
in with a group.
w L Oy K2fR 20

Ol y Sy3r3s &

OF y &oi@l IS A
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2
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in exploration.

Ly
Q
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a

w L Oy Y20S 2062
movements.

Step 4:

w L OFly aKz2g
6KSYy WNBI RAY3

staff

w L OFly f22]
interest when it is placed in front of
them

®w L OFy L}¥ G4

indicate recognition when a membe

LJA

of staff asks them to find a specific

item

w L OFly asStsSoi |
collection

w L OFy asStsSoi |
collection

w L OLy YIAYdlFAy
for a minute while the content is
named

w L OFy SELJX 2NB

minutes when working coactively.

Ly

w L OFly K2fR

hand.

®w L OFy YI yALldz I
hands.

Step 56: Step 7Entry 1:

Step 5: Step7: . o

w L Oy NBFR yR N @ L OFy NBO23yAas GKE

timetable with assistance. ® L Oy {‘YYSBI‘ b ESE et
L Oty st GOK + y§ © L Qhy adhni rd GKs

@ w L Oly GdNy LI3ISa 2y

pictures. Boct)

w L OFy fA&aGSy I a ® L Ol y ft-#aadpadefirstii KS £

about a picture. w L Oty dzaS G(KS GSN¥a

w L OF y f?\él'flé)f I & describing a book.

w L OFy NBO23yArasS GKS
about a book. iy o L Oly NBO23yAas aAy
w L OFy LAO] dzLJ 602 ~ 5 & 5

Z g . L - o L Oly dzyRSNAUI YR &aA
w L OFly K2fR UKS 0 ¢ L Ofy F2ff26 6NRGGS
w L Oy aAd F2NJ aS! assistance. ) .
books by myself. w L Oty Y2@S Y& FAy3S
w L OFy O&NAY3I | Florght . .
| can turn pages with care. oL Oy }‘R§¥u}‘?e “[<§v

Sy FAYR (GKS © L Oby YFGOK LKNI&Sa
o L O v 4 § S U, L Oty a2NI s2NRa Iy
®w L Oy adkNI NBIR. g L oy NBFR /+/ #2NR
w L Oy 0dzN)y LIK202 graphemes.
w L Oy FAYR |y 26 w L Oy 2FFSNI by | LILIN
photo. sentence. 3 . )

- SN & w L Oy RAa&aOdzaa sKI (G
© L thOI Y RNJt” POUSY 0 [ &ty o62L% ve LRaido
signs in the environment. . © L OFy dziS t aA3yAy3
w L Oly OKz22asS u2 © L Oy SydSNI aAYLX S
w L Oy NBO23IyAas w L Ory floSt 2062S50ia
have meaning. ® L (:)I- Y 3 NE dzld tSﬂ[’gSN.ﬁ
w L Oy ONBFGS F G @ t 8:'§ i‘J;ff%Edfggslg’é

w g uaz u 92 u

oL OFy O2Lm b Lk g e

Oy C 2 U' o L Oty K2fR I LISYOAt
®w L OFy UNrOS F NI | ory a4S8dSyos ve R
6: Entry 1:
w L OFy Gdz2NYy LI 3848 o L Oty Sy3dras gAGK
w L OFy 02y OSy NI (i thatinform, describe and narrate.

f w L Oy NBFR a42YS 62N
V50 A0 ITILES: = w L Oy t221 Fd F NIy
w L Oy 22AYy Ay RA 5 ar g & 4
‘w L Oly &dz235ad RAFFS

books/texts. L o L Oly dzas§ F aStNDK
w L Oly NBO23IYyAaS w L Oy ARSydATe (KS
w L OFy aleé | aAy 3 atext. L
graphemes. tht L OFy NBFR GKS I fasiK
w L OFy YIGOK &aKzN. 'sters L -

w L OFy NBFR aAYLX S &
shape. - A e clause
w L Oly dzaS aevozf. w L Oly dza § | NJ-)/EIS 2
| can match pictures to pictures with w L Oty GlFf1 lFo2dzi A
assistance. aclue

L oty byasswboa oL Quyoweozayias o6

- @ \ ar )
questlon.- | SONRGGE S & simple subject.
®w L OkFy daONRGOES & "\ 5fy gNaGS F aKzLL)
pen and paper. L @ L Oy 6NRGS F &AYLX
®w L OFy NBFR Y& 26 Icanspellthedays of the week. 3
w L Oby 3aNRdZ) £SGd4 o L Oty AyOfdRS WhyRQ
can discriminate between initial sounds. @ L Oby dzas | OFLAULE
w L OFy O2Lk &AyL) eachsentence.

w L
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(OGFive A

GNRGS YEAyYE R

cre

Wood School,

FIVE ACRE WOOD SCHOOL

Growing and Learning Together

-I can engage with a range of short, straightforward
texts that instruct, inform, describe and narrate e.g.
reads the instructions regarding a new piece of
equipment.

-I can read written social signs, e.g. for sale, private,
entrance, closed, open, pull.

-I can sequence the individual instructions from a
pictorial recipe.

-I can recognise the name of the station/bus stop |
need in a list/timetable.

-I can identify the signage for street namescan refer
to a picture when following instructions.

-l can read sentences with more than one clause.

-1 can read and follow written directions and
instructions.

-I can use effective strategies to find the meaning of
words, e.g. a simple dictionary.

-| can take note of punctuation when reading.
dcanstoptoreNB | R 6KSYy L NBIf A
making sense.

- can understand sentences with more than one
clause.

-l can find information by using headings.

-I can explain the purpose of different types of writing
-l can write a simple email.

-I can write a simple letter or note.

-I can respond to a written invitation.

-l can read and record the time in common date
formats.

-I can spell the months of the year.

-I can spell numbers to 20.

-I can spell many common contracted words correctly
-I can form regular plurals correctly.
L OFly dzaS OFLAGLH
-I can use spacing between words.

-1 can identify the audience | am writing fercan
capture what | wants to say sentence by sentence.
-l can use appropriate adjectives in my writing.

tSaids

Entry Level 3

-I can explain the purposes of a range of
straightforward texts, e.qg. letters, junk mail, invoice.
-I can choose texts for a range of purposésan
search papebased sources of information.

-I can check what | have scheduled using a diary or
electronic calendar.

- can follow a recipe to make a baked item with verbi
prompts.

-I can use a range of effective strategies to find the
meaning of words.

-| can locate a word within a dictionary using the
secondplace letters.

-1 can predict the meaning of unknown words within &
continuous text.

-1 can demonstrate how to use a range of
organisational features to find relevant information.

-| can skim read titles, headings and illustrations to
decide if the content is of interest or relevant to my
search.

July 2025)
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w L Oy Y2@S &d&Yy o L Oty

timetable when it is placed in front
of me.

Step 3-4:

Sep 3:

w L OFy Sy3alr3as &
for up to ten seconds

w L OFy K2fR Y@
looking at a new object

w L OFy YI1S I ¥
from two visible objects

®w L OFy GdNy (29
changing on a screen.

w L Oly &oi@l3IS A
exploration proactively when
working with a member of staff

w L Oby &aAlG #AGK

in with a group.
w L Oy K2fR 202

using a palmar grasp while engagin

in exploration.
w L Oy Y2@0S 2062
movements.

Step 4:

w L Ly &K2é |y
GKSY wNSrRAyEQ %}

staff

w L Oly t221 i
interest when it is placed in front of
them

GNARGS Ay f.w L Oy O02yadNdzod + a
w L Oky YIF1S | aKz2
in future tense.
w L OFy aSLIkNrGS L
Step 56: Step ZEntry 1:
Step 5: Step7: . o
®w L OFy NBFR FyR N @ L Oby NBO23yAas UKk
timetable with assistance. @ L Oby AYYSRANLUStR® 0
» p a ®w L Oy aul NI U4 UGKS
@ L Oby gFGOK I YS o [ &y GdNy LI 38a 2y
pictures. el
w L OFly fAaiaSy I a w L Ol y ft-#ahdpadefirstii KS £
about a picture. w L Oty dzaS G(KS dGSN¥a
w L OFy fAaGSy I a describing a book. R R
w L Oly NBO23yras (iKS
o L Ory LmOy aiy pz| ® L OIY NEO23VAsS aiv
s L 987 92 o L Oly dzyRSNBRGIYR &aAa
w L Oly K2fR UKS 0 ¢ | Oly F2tt26 6NAGGS
w L Oy &aAad FT2NJ &S assistance
books by myself. w L Oly Y2@S Y& FAy3S
®w L Oky G6NRy3 | Flh o rght . L
I can turn pages with care. w L Oby ARSydA¥e dKS
o a « @ L OFy YIGOK LKN}asSa
@ L Oty FAYR GKS d. | 51y asni 62NRa by
o L Oty aiGlNI NBIR. o L Oty NBFR /+/ 62NR
w L OFy UdzNYy LIK2U2 graphemes.
w L Oy FAYR Fy 26 o L Oby 2FFSNI Iy | LILIN
photo. sentence. . . ]
- SN & b e w L Oy RA&aOdzaa 6KI (G
@ L Okby RNIg FUUSYy o/ 50 82 ve eaid
5|gn5|ntr1eenV|roerent. o ) @ L Oby dzas | aAdyAys3
w L Oly OK22aS U2 ¢ | Oly SyGSNI &aAYLX S
w L Okby NBO23IyAaS w L OFy tlFosSt 2025064
have meaning. w L OFy 3aNRdzL) f SiiSNa
w L OFy ONBFGS F (. © L Oby aLsStt a2vys s
support. ®w L Oly LdzyOldz S 640
< < = 2 letters.
L Oby O2Lk | LU " g1y gatR F LISYOAL
w L Oy UNFOS F NF: o | Oty a8ljdSyos ve& R
6: Entry 1:

(©OFive Acre

FIVE ACRE WOOD SCHOOL

Growing and Learning Together

-l can scan a text for information.

-l can sort individual statements into fact and opinion
and into fact and fiction.

-| can write straightforward narrative textscan write
straightforward instructional texts.

- can write a job application letter.

-I can enter a destination on an electronic map.

-| can write the date correctly.

-I can write a cheque.

- can write my full address including postcode.

- can spell common words with letters representing
sounds that are often not pronounced.

- can use a range of punctuation correctlycan form
irregular plurals correctly.

- can write with mostly consistent use of tense and
time.

-| can demonstrate mostly correct subjectverb
agreement.

-I can choose to handwrite or type according to the
purpose of writing.

-| can sequence my writing clearly and logically.

-| can attempt to group information/themes into
paragraphs.

- can use bullet points appropriately.

-| can use headings appropriately.

-1 can engage with a range of short, straightforward
texts that instruct, inform, describe and narrate e.g.
reads the instructions regarding a new piece of
equipment.

- can read written social signs, e.g. for sale, private,
entrance, closed, open, pull.

-I can sequence the individual instructions from a
pictorial recipe.

-l can recognise the name of the station/bus stop |
need in a list/timetable.

-| can identify the signage for street namescan refer
to a picture when following instructions.

-1 can read sentences with more than one clause.

-l can read and follow written directions and
instructions.

-I can use effective strategies to find the meaning of
words, e.g. a simple dictionary.

-| can take note of punctuation when reading.
dcanstoptoreNB | R gKSy L NBI A
making sense.

-l can understand sentences with more than one
clause.

-1 can find information by using headings.

-I can explain the purpose of different types of writing
-l can write a simple email.

-I can write a simple letter or note.

-I can respond to a written invitation.

-l can read and record the time in common date
formats.

-1 can spell the months of the year.

-I can spell numbers to 20.

-1 can spell many common contracted words correctly
-I can form regular pIuraIs correctly.

L Oly dz&&S OFLAGHE €SGaGS
-I can use spacing between words.

Wood School, July 2025)
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item
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collection
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®w L OFLy YIFAYyGlAy
for a minute while the content is
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minutes when working coactively.
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hand.
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hands.

A I can move
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Sep 3:
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for up to ten seconds
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looking at a new object
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from two visible objects
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in future tense.
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Step 56: Step 7Entry 1:
Step 5: Step7: . .
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pictures. Boct)
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FIVE ACRE WOOD SCHOOL

Growing and Learning Together

- can identify the audience | am writing fekcan
capture what | wants to say sentence by sentence.
-| can use appropriate adjectives in my writing.

Entry Level 3

-I can explain the purposes of a range of
straightforward texts, e.g. letters, junk mail, invoice.
-I can choose texts for a range of purposésan
search papebased sources of information.

-I can check what | have scheduled using a diary or
electronic calendar.

- can follow a recipe to make a baked item with verbi
prompts.

-I can use a range of effective strategies to find the
meaning of words.

-I can locate a word within a dictionary using the
secondplace letters.

-I can predict the meaning of unknown words within &
continuous text.

-I can demonstrate how to use a range of
organisational features to find relevant information.
-I can skim read titles, headings and illustrations to
decide if the content is of interest or relevant to my
search.

-l can scan a text for information.

-I can sort individual statements into fact and opinion
and into fact and fiction.

-| can write straightforward narrative textscan write
straightforward instructional texts.

-l can write a job application letter.

-| can enter a destination on an electronic map.

-| can write the date correctly.

-I can write a cheque.

-I can write my full address including postcode.

-1 can spell common words with letters representing
sounds that are often not pronounced.

-l can use a range of punctuation correctlycan form
irregular plurals correctly.

-| can write with mostly consistent use of tense and
time.

-| can demonstrate mostly correct subjectverb
agreement.

- can choose to handwrite or type according to the
purpose of writing.

-l can sequence my writing clearly and logically.

-| can attempt to group information/themes into
paragraphs.

-I can use bullet points appropriately.

-l can use headings appropriately.

-I can engage with a range of short, straightforward
texts that instruct, inform, describe and narrate e.qg.
reads the instructions regarding a new piece of
equipment.

-I can read written social signs, e.g. for sale, private,
entrance, closed, open, pull.

-I can sequence the individual instructions from a
pictorial recipe.

-I can recognise the name of the station/bus stop |
need in a list/timetable.

Wood School, July 2025)
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PupilsFirst Growing and Learning Together

w L OF y ] dzNy/ i26 o L OLy tAaGSy I a © L Oly NBO23 yAa S a AY -l can identify the signage for street namdscan refer
changing on a screen about a book. @ L Oly dzyRSNRUIYR aAX toapicture when foIIOW|_ng instructions.
< N A ot = = w L Oly F2ff2¢ GNARUUS -lcanreadsentences with more than one clause.
! ! w L OlFy LWAO]l dzLJ 062 . . C
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orking with a member of staff [ y aad a right. -1 can use effective strategies to find the meaning of
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collection graphemes. w L Oy NBIFIR &aAYLXS & -can check what | have scheduled using a diary or
w L o)} )/ Y I A y g A y- w L O Yy Yl GOK &Kz N: Clause. 5 o A electronic calenda}r. ) )
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T S A AR W w L Oly GFt1 lo2dzi fA Pprompts.
named w L OfF )f dza S_ ae Y_O 24 cle, - can use a range of effective strategies to find the
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minutes wpen working coa}ctlvely. @ L OFy FyasSNI | & simplesubject secondplace letters.
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w y y Z4 pen and paper. L . _w L OFy AyOfdzRS Wi yRQ organisational features to find relevant information.
hands. w L QI- y NBIR Yeé R 2 ﬂ ‘o L Oly d&$ F OFLAGEE - can s_kim read titleg, hegdings and illustrations to
A | can mo v e s m w L OlFy 3ANRdzL) f SUU. each sentence. o decide if the content is of interest or relevant to my
] . . ¥ can discriminate between initial sounds. @ L OFy 4NARGS YIAyfe search. ; )
timetable when it is placed in @ L Oy O2L® &AYLX © L Oty 02yaiNyzOi b a -canscanatext for information.
< ) A -| can sort individual statements into fact and opinion
front of me. w L OFy @gNRGS Ay f. . o
= A o and into fact and fiction.
@ L Oy YF1S I akKz2 -1 can write straightforward narrative textscan write
in future tense. straightforward instructional texts.
w L OFy &SLINIFGS LI -1 can write a job application letter.

-I can enter a destination on an electronic map.
-1 can write the date correctly.

-I can write a cheque.

-| can write my full address including postcode.
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Growing and Learning Together

-I can spell common words with letters representing
sounds that are often not pronounced.

-I can use a range of punctuation correctlycan form
irregular plurals correctly.

-I can write with mostly consistent use of tense and
time.

-| can demonstrate mostly correct subjectverb
agreement.

-l can choose to handwrite or type according to the
purpose of writing.

-| can sequence my writing clearly and logically.

-| can attempt to group information/themes into
paragraphs.

- can use bullet points appropriately.

- can use headings appropriately.

Acre Wood School, July 2025)
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Stage3 &4
Term & Theme

Structured Curriculum Framework

1
Personal

2
Digital Skills

3
Self-care

4
Preparing Food

Structured Approach key values:

Secondary (KS3&4) - Cyle 1/3

5
Independence

FIVE ACRE WOOD SCHOOL

Growing and Lear

ning Togethe

6
Travel

Structured environment providing ample opportunities for social interaction, developing communication and emotional regulation by providing appropriate transactional support. We
encourage independence, self-advocacy, healthy minds and developing functional life skills as well as preparing students for next steps in their lives and adulthood.

All activities to have a
functional purpose to
promote independence

Areas of learning/
BSquared attributes

Communication and
Interaction

Functional skills and
Communication, Social
Interaction skills taught
discreetly or embedded

as part of other
activities.

103|Page

The Best me: inside out

How would others describe
me?

Art work project:
- T-shirts (designing —
including digitally,

— fashion show)

Mental and Physical Health
- Emotions
- Sports/healthy eating

citizenship, physical health,
mental health, RSE

Gaming & wellbeing

SCRATCH (coding):
- Animate a
name/character
- Imagine a world
- Make a Pong/chase
game
- Make it fly

Taking a break from
technology

Making collaborative board
games

safe & responsible online,
communicating, creating &
editing, transacting, using

devices & handling information

TOPICS
Keeping clean & healthy

Cleaning schedules
Using appliances
Making information posters

Making instructions
(including videos: how to use
microwave, kettle, washing
machine etc.)

hygiene & safety, maintaining
& monitoring health,
maintaining clothing needs,
washing & bathing

Health is wealth

Food drive (help the
community)

Creating & packaging own
smoothies (creating &
following recipes)

Make exercise video for
primary pupils

Demonstrating OT (e.g. core
stability exercise)

Filming

hygiene & safety, preparing
meals, snacks & drinks, taking
nutrition, using utensils &
appliances

OTHER METHODS OF ASSESSMENT

Out in the wild

Written instructions (making
a den/structure, putting up a
tent etc.)

Plan a camping trip & go!
(school grounds — sensory
garden, trim trail, yard)

Pebble art

Survival skills (swimming)

chores, routines &
maintenance, entertainment

leisure & recreation, managing
money, news & current events

Assesses using SCERTS, EHCP (Evidence for Learning) and BSquared.

Speaking & Listening
1. Attention and Listening Skills (Use of visual, tactile, verbal prompts, use of total communication, accompanied by signs etc.)
2. Play and Interaction
3. Communicating and Interacting (Functional Communication/Pragmatics— is about how children become communicators. Learning to listen and speak emerges
out of non-verbal communication, which includes facial expression, eye contact and hand gesture. These skills develop as children interact with others, listen
to and use language, extend their vocabulary and experience stories, songs, poems and rhymes)
4. Understanding Language (Receptive/Listening- understanding simple key words, moving onto instructions with increasing range of words and concepts-
position, description, size etc..., understanding questions, time concepts, jokes)

OFive

(¢

Acre

Wood School,

Travel/lourneys

Building/preparing their own
backpack for a journey

Looking at historic journeys
and explorers

Creating emotion/sensory

supports for undertaking
journeys

moving around, planning a
journey, undertaking a journey

July 2025)
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Growing and Learning Together

Informed by EHCP 5. Using Language (Expressive/Speaking, this includes developing use of AAC devises, increasing vocabulary, improving use of grammar (personal pronouns, tense

targets, SalLT, SCERTS, etc), increasing range of communication functions, recall of words and events, )
Communication 6. Speech- articulation- this should be done with advise from SALT)
Framework. 7. Language for Thinking —is about how children learn to use language to imagine and recreate roles and experiences and how they use talk to clarify their

why and inference.

Reading
2. Pre Reading- Satisfactory eyesight and hearing, Visual discrimination, Sound discrimination, Memory (repeat a short phrase, repeat a nursery rhyme or 4/5 line
poem or tongue twister), Concentration — can engage in a task for at least 5 - 10 minutes, Knows how to hold a book, turn the pages. Knows that in English,
print reads from top to bottom, left to right.
3. Pictures and Symbols - recognising that print carries meaning, Recognises Logos, or symbols. ‘Reading” both fiction and fact, and reading a range of familiar
words and simple sentences.

Language and Literacy - 4. Linking Sounds and Letters — is about how children develop the ability to distinguish between sounds and become familiar with rhyme, rhythm and
alliteration. They develop understanding of the correspondence between spoken and written sounds and learn to link sounds and letters and use their
Enhanced by cross knowledge to read and write simple words by sounding out and blending.
curricular & Enrichment 5. Reading Words and Phrases- using combination of skills to decode and blend in order to read for meaning. Recalling events, making predications and inferring
related consolidation from text.

on the afternoons.
Writing
1. Muscle strength and Fine motor- Fine motor skills developed, Hand eye co-ordination developed, Satisfactory sight (if VI, specialist advice followed),
2. Mark Making and Writing— is about how children build an understanding of the relationship between the spoken and written word and how through making
marks, drawing and personal writing children ascribe meaning to text and attempt to write for various purposes.
3. Handwriting— is about the ways in which children's random marks, lines and drawings develop and form the basis of recognisable letters.
4. For further skills see National Curriculum.
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Stage3 & 4
Term & Theme

1
Personal

2
Keeping Safe

Cycle 2/3

3
Cooking

q
Life-Skills

Structured Approach Key Values:

5
Socialising

FIVE ACRE WOOD SCHOOL

Growing and Learning Together

b
Travel

Structured environment providing ample opportunities for social interaction, developing communication and emotional regulation by providing appropriate transactional support. We
encourage independence, self-advocacy, healthy minds and developing functional life skills as well as preparing students for next steps in their lives and adulthood.

All activities to have a
functional purpose to
promote independence

Areas of learning/
BSquared attributes

Communication and
Interaction
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My Story: All About Me
Who Am 1?

Art-work project:

Create invitations for Art
Gallery

Piet Mondrain — Acrylic
painting

Henri Matisse — Matise
flowers

Keith Haring — Line art
lean Michel Basquiat — Street
Art

Salvador Dali - Sculptures

Mental and Physical Health
- Emotions
- Emotional regulation
strategies

Citizenship, Mental Health,
RSE, PSHE

Home & Community
Safety

How can a growing awareness of
safety when at home and in the
community lead to a better
consideration of peers and family for
further developing relationships?

Investigating how to stay safe
both at home and in the
community.

How to stay safe online.
Creating rules for
activities/games.

Emotional regulation when
accessing online content.

Create an online safety poster.
Create instructions for using a
device.

Planning an event.

Digital skills, Independence,

Self-care, assessing risk, online

safety.

TOPICS

Meal Preparation &
Cooking

How can learning to use a range
of kitchen equipment develop
independence and prepare me
for adulthood?

Preparation of snacks and
meals.

Safe use of toaster, microwave
etc.

Reading/creating instructions to
make a snack/meal.

Making a fruit salad.
Making a toasted sandwich.
To make a choice of a
meal/snack to make.

Hygiene & Safety, Preparing
Food, Cooking, Using Utensils,
Following Recipes,
Independence

Independent Living

How can building a bank of self-
help skills and practicing/ engaging
in everyday living activities
improve my wellbeing/
independence and encourage
reflecting upon my actions?

Maintaining a clean and healthy
learning environment.

Making a bed.

Using cleaning products.
Developing awareness of how
to keep a range of
environments clean.
Developing emotional
regulation taking pride in our
learning environments.

Chore list.

Making a healthy meal.
Considering personal hygiene
routines.

Hygiene and Safety, Self-Care,
Chores, Routines and
Maintenance, independence.

OTHER METHODS OF ASSESSMENT

Social Activities

What makes an activity
enjoyable for me?

Cinema experiences.
Reflecting upon social
experiences.

Preparing to hold an cinema
event at school.

Gather information around the
likes and dislikes of pupils
across the school to play a film
suitable for peers.
Preparing/providing snacks for
peers to enjoy during the
cinema event.

Collecting information on likes
for films and snacks.

Creating a flyer to advertise the
event.

Entertainment, Leisure &
Recreation, Managing Money,
citizenship.

Assesses using SCERTS, EHCP (Evidence for Learning) and BSquared.

Speaking & Listening
1. Attention and Listening Skills (Use of visual, tactile, verbal prompts, use of total communication, accompanied by signs etc.)
2. Play and Interaction

D Five

Acre

Wood School,

Travel Safety

How can | travel safely?
What are the risks when
traveling?

Safety measures — seatbelts,
zebra crossings etc.
Exploration of different
materials.

Preparing story characters
for travelling including safety
equipment.

Safety considerations.
Planning a trip in the local
community.

Instruction following for road
safety.

Safety poster.

Planning a class trip.

Moving Around, Planning a
Journey, Undertaking a
Journey

July 2025)
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Functional skills and 3. Communicating and Interacting (Functional Communication/Pragmatics— is about how children become communicators. Learning to listen and speak emerges

Communication, Social out of non-verbal communication, which includes facial expression, eye contact and hand gesture. These skills develop as children interact with others, listen
Interaction skills taught to and use language, extend their vocabulary and experience stories, songs, poems and rhymes)
discreetly or embedded 4. Understanding Language (Receptive/Listening- understanding simple key words, moving onto instructions with increasing range of words and concepts-
as part of other position, description, size etc..., understanding questions, time concepts, jokes)
activities. 5. Using Language (Expressive/Speaking, this includes developing use of AAC devises, increasing vocabulary, improving use of grammar (personal pronouns, tense
Informed by EHCP etc), increasing range of communication functions, recall of words and events, )
targets, SalLT, SCERTS, 6. Speech- articulation- this should be done with advise from SALT)
Communication 7. Language for Thinking — is about how children learn to use language to imagine and recreate roles and experiences and how they use talk to clarify their
Framework. thinking and ideas or to refer to events they have observed or are curious about. Abstract concepts such as things you can’t see, imagination, thinking, how,

why and inference.

Reading
1. Reading behaviour—is about children understanding and enjoying stories, books and rhymes,
2. Pre Reading- Satisfactory eyesight and hearing, Visual discrimination, Sound discrimination, Memory (repeat a short phrase, repeat a nursery rhyme or 4/5 line
poem or tongue twister), Concentration — can engage in a task for at least 5 - 10 minutes, Knows how to hold a book, turn the pages. Knows that in English,
print reads from top to bottom, left to right.
3. Pictures and Symbols - recognising that print carries meaning, Recognises Logos, or symbols. ‘Reading’ both fiction and fact, and reading a range of familiar
words and simple sentences.

Language and Literacy - 4. Linking Sounds and Letters —is about how children develop the ability to distinguish between sounds and become familiar with rhyme, rhythm and
alliteration. They develop understanding of the correspondence between spoken and written sounds and learn to link sounds and letters and use their
Enhanced by cross knowledge to read and write simple words by sounding out and blending.
curricular & Enrichment 5. Reading Words and Phrases- using combination of skills to decode and blend in order to read for meaning. Recalling events, making predications and inferring
related consolidation from text.

on the afternoons.
Writing
1. Muscle strength and Fine motor- Fine motor skills developed, Hand eye co-ordination developed, Satisfactory sight (if VI, specialist advice followed),
2. Mark Making and Writing— is about how children build an understanding of the relationship between the spoken and written word and how through making
marks, drawing and personal writing children ascribe meaning to text and attempt to write for various purposes.
3. Handwriting—is about the ways in which children's random marks, lines and drawings develop and form the basis of recognisable letters.
4. For further skills see National Curriculum.
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Stage3 &4
Term & Theme

1
Who Am I?

Cycle 3/3 (202 5-2026)

2
Community Safety

3
Animal Care

a
Talent

Structured Approach Key Values:

5
Survival Skills

FIVE ACRE WOOD SCHOOL

Growing and Learning Together

6
Bake Off vs MasterChef

Structured environment providing ample opportunities for social interaction, developing communication and emotional regulation by providing appropriate transactional support. We
encourage independence, self-advocacy, healthy minds and developing functional life skills as well as preparing students for next steps in their lives and adulthood.

All activities to have a
functional purpose to
promote independence

Areas of learning/
BSquared attributes
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My Interests
Who Am 1?

Art-work project:

Create invitations for Art
Gallery

Frida Kahlo — Self-Portraits
Van Gogh — Vibrant Colours /
flowers

Pablo Picasso — Cubism

Yyoi Kasuma — Polka Dots +
Immersive Art

Georgia O'Keefe — Flowers +
Desert Landscapes

1. Art Gallery Evening for parents

2. Art Gallery Afternoon for staff and
pupils

3. Pupils to make invitations for Art
Gallery

4, Displays and decorations for
Gallery

Additional:

-- Trip to Art Gallery

Citizenship, Mental Health,
RSE, PSHE

People Who Help Us

How does understanding the roles of
community helpers support us in
feeling safe and confident in
emergencies?

- People Who Help Us: Pupils will
research various community
helpers and create posters to
display around the school. These
posters will highlight the roles and
importance of these helpers in the
community.

- What to do in an emergency:
Pupils will explore emergency
response techniques and create
engaging resources to educate
others. (Visual Instructions, role
play activities, step-by-step
videos.)

- Community Safety Celebration
Day: Host a special event where
pupils showcase their creations to
peers and staff. This could include:
displaying posters about
community helpers, presenting
their emergency response
resources, sharing crafts and
showecasing their visit to the fire
station.

Digital skills, Independence,
assessing risk, online safety,
understanding the world.

TOPICS

Animal Care

How can | care for animals and
keep myself safe?

What must | do to keep myself
safe around animals?

How must | behave around
animals?

What skills will help me stay
safe?

What equipment will | need to
care for animals?

1) Follow step, by step
instructions for animal safety
and care.

2) Create a animal fact file.

3) Assist in animal care.

4) Design and plan a open day
at the farm.

5) Visit an animal sanctuary.

Understanding the world,
communication, digital skills,
Independence

Showcasing My Skills

How can | use my unigue talents to
express myself and inspire others?

1. What makes my talent special,
and how can | develop it further?
2. How do performers and creators
work together to bring a show to
life?

3. What can | learn from others
who use their talents to express
themselves and make an impact?

1. Talent Exploration Journal
2. Mini Showcase Practice
3. Team Task: Production
Planning

4. End-of-Term Talent Show

Independence, Personal
development, social,
emotional + mental health.

OTHER METHODS OF ASSESSMENT

A Night in the Wild

What skills do you require to
stay a night in the wild?

1. What are the most
important items to pack in a
backpack for camping?

2. How do we keep ourselves
safe when camping?

3. How can | use my
knowledge from the
classroom to enhance my
camping experience?

- Nature walk (park /
saplings)

- Scavenger hunt

- Fire safety

- Packing for a camping trip
- Cooking in the wild

Life skills, independence,
communication, managing
emotions with change.

Assesses using SCERTS, EHCP (Evidence for Learning) and BSquared.

(©OFive

Acre

Wood School,

Bake Off vs MasterChef

How can learners use a range
of food preparation skills to
develop independence and
prepare them for adulthood?

- How can | ensure all tools
are used safely?

- How does following
instructions impact
independence?

- How can meal preparation /
cooking prepare me for
adulthood?

- Develop fine motor skills to
enhance control of kitchen
tools safely (utensil)

- Read and understand
instructions to follow
instructions for a recipe for a
cake or meal (appliance)

- Create or choose a cake or
meal to prepare
independently (Preferred
meal or snack)

Cooking, following recipes,
digital skills, using utensils,
independence.
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Speaking & Listening

Communication and 1. Attention and Listening Skills (Use of visual, tactile, verbal prompts, use of total communication, accompanied by signs etc.)
Interaction 2. Play and Interaction
3. Communicating and Interacting (Functional Communication/Pragmatics— is about how children become communicators. Learning to listen and speak emerges
Functional skills and out of non-verbal communication, which includes facial expression, eye contact and hand gesture. These skills develop as children interact with others, listen
Communication, Social to and use language, extend their vocabulary and experience stories, songs, poems and rhymes)
Interaction skills taught 4. Understanding Language (Receptive/Listening- understanding simple key words, moving onto instructions with increasing range of words and concepts-
discreetly or embedded position, description, size etc..., understanding questions, time concepts, jokes)
as part of other 5. Using Language (Expressive/Speaking, this includes developing use of AAC devises, increasing vocabulary, improving use of grammar (personal pronouns, tense
activities. etc), increasing range of communication functions, recall of words and events, )
Informed by EHCP 6. Speech- articulation- this should be done with advise from SALT)
targets, SalLT, SCERTS, 7. Language for Thinking — is about how children learn to use language to imagine and recreate roles and experiences and how they use talk to clarify their
Communication thinking and ideas or to refer to events they have observed or are curious about. Abstract concepts such as things you can’t see, imagination, thinking, how,
Framework. why and inference.
Reading

2. Pre Reading- Satisfactory eyesight and hearing, Visual discrimination, Sound discrimination, Memory (repeat a short phrase, repeat a nursery rhyme or 4/5 line
poem or tongue twister), Concentration — can engage in a task for at least 5 - 10 minutes, Knows how to hold a book, turn the pages. Knows that in English,
print reads from top to bottom, left to right.
3. Pictures and Symbols - recognising that print carries meaning, Recognises Logos, or symbols. ‘Reading” both fiction and fact, and reading a range of familiar
words and simple sentences.

Language and Literacy - 4. Linking Sounds and Letters —is about how children develop the ability to distinguish between sounds and become familiar with rhyme, rhythm and
alliteration. They develop understanding of the correspondence between spoken and written sounds and learn to link sounds and letters and use their
Enhanced by cross knowledge to read and write simple words by sounding out and blending.
curricular & Enrichment | 5. Reading Words and Phrases- using combination of skills to decode and blend in order to read for meaning. Recalling events, making predications and inferring
related consolidation from text.

on the afternoons.
Writing
1. Muscle strength and Fine motor- Fine motor skills developed, Hand eye co-ordination developed, Satisfactory sight (if VI, specialist advice followed),
2. Mark Making and Writing— is about how children build an understanding of the relationship between the spoken and written word and how through making
marks, drawing and personal writing children ascribe meaning to text and attempt to write for various purposes.
3. Handwriting— is about the ways in which children's random marks, lines and drawings develop and form the basis of recognisable letters.
4. For further skills see National Curriculum.

Numeracy and Problem Term 2 Focus Term 5 Focus
S‘:)Iving Term 1 Focus Using Common Term 3 Focus Term 4 Focus Using Common Term 6 Focus
- Using Number & The Handling Information & Using Number & The Handling Information &
Ejhanced by cross currlcglar& g Measures, Shape & g E Measures, Shape & g
Enrichment related consolidation Number System Data Number System Data
on the afternoons. Space Space
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.‘ Project Description

Term 1: this termly project, "Who am I?*, is designed for pupils with a focus onart to help them explore their identity,
emotions, and personal characteristics through creative expression. Through a variety of hands-on art activities, children will
use different materials hnig it th and their experiences. The pmngem will encourage self-
awareness, i . and icati ile ping their fine motor skills and artistic abilities.
Recognize and f of th through art - Children will create self-portraits using dif ferent
media, such as pm-{r.l, cdhgl:’and clay, exploring shapes, colours, and textfures. &

their emotions and identi artistic - Pupils will use colours, ,and marks to 1
mmgsmd emotions, Activiti 'Zsm pa’mi;z mﬂm emotion colagaﬂupevsdﬁ\ ine um
using different textures to express moods will help them connect emotions with visual expression. They will also explore how
colours can represent different i d use this knowledge to create ive artwork.
Develop a sense of belonging by creating artwork about their families and friendships - Children will explore their
nlavi:'ndnips through amﬁvc'?vjuts such as family portraits, murals, and fﬁuiri.ship brocelets. 1?!3/ will use drawing
and storytelling to represent their home life, favourite activities, and the people who are important to them.
We are going to be ing five dif ferent artists, including, Da Vinci, Monet and Picasso and pupils will be creating a piece
of artwork linked to all artists that we are focusing on to be displayed in an exhibition.
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Focus: Communication, Social, Emotional and Mental Health and Art skills

Big Question

What are my interests?

e

Driving Questions

Deliverables
Al

1. How can I use art to show what T look like and L Art Gallery Evening for parents
what makes me unique? 2. Art Gallery Afternoon for staff and pupils
2. How do colours, shapes, and textures help me 3. Pupils to make invitations for Art Gallery
express my feelings and emotions? 4. Displays and decorations for Gallery
3. How can I use art to show the people who are Additional:
important to me and where I belong? - Trip to Art Gallery
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